Introduction

This is the first volume in a series of Lakota
language textbooks. It is designed for the
youngest learners — kindergarten to grade three.
With minor alteration, it can also be used
successfully in higher grades, especially in cases
where the students have had little, or no,
structured Lakota instruction. Similarly, it can be
utilized by adult self-learners at the beginner
level.

It should be noted that this textbook is not a
grammar. It does not attempt to list or explain
paradigms of verb inflection or other
grammatical rules. Its main goal is to provide
contextualized and sequenced teaching material
in a way that introduces basic beginning Lakota
semantic categories and associated sentence
structures.

The other purpose of this book is to provide a
tool to help teachers introduce vocabulary and
sentence patterns through age-appropriate and
effective methods.

The lesson units in this textbook are sequenced
in a way that builds upon material from earlier
units. Lessons should, therefore, be utilized in
the given order. We recommend that this
textbook be used with a Lakota language class
that meets four to five times weekly, with three
times being the absolute minimum.

Format of the Textbook

This book is a combination of a textbook,
picture dictionary, activity book, and teacher’s
guide. All units begin with an introductory page
(referred to as the Lesson Page) that provides
context for the new vocabulary (usually in the
form of a full page illustration). The following
page provides detailed instructions for teachers
and parents, and suggestions for additional

activities. Additional activities, like coloring,
provide children with needed breaks and help
them relate to the new vocabulary and sentence
structure.

Teacher’s Guide

An integral part of the textbook is the teacher’s
guide. It consists of this brief introduction to the
teaching methods, instructions for each of the
lessons, a guide for teaching activities (page 90),
and an orthography and pronunciation guide
(page 96). It is very important that teachers
familiarize themselves with all these sections
before they start using the textbook. Instructions
for the individual lesson units are located directly
within those wunits. This structure provides
teachers with easy access to the lesson guidelines
during classes and supports the use of the
teacher’s guide. Parents should also take
advantage of this section as a way to go through
some of the lessons with their children at home.

In the teacher’s guide, braces {} provide an
English translation to the preceding Lakota
phrase or word. This translation is not intended
to be spoken or written during the classroom
activities.

An important part of this Lakota language
program is the initial teacher training workshop
offered for the involved teachers before the
beginning of each school year. During these
workshops, teachers are introduced to the
teaching methods in a more detailed way than is
possible in this brief introduction.

Teaching Methods

Teachers need to be aware that teaching a
language to young children has very specific
demands. Students on the K-1 level are not
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familiar with classification for parts of speech
and other language related terminology. Because
abstract thinking skills are not highly developed
at this age, children relate to and acquire new
vocabulary best when they are able to see and
touch the items whose names they hear. The
more senses that are employed, the more learning
will occur. The theoretical basis of this textbook
is that vocabulary is introduced through pictures
and reinforced contextually.

The methodology of this textbook is based on
the phases of natural language acquisition. At
first the children only listen; then they respond
physically to words they recognize (TPR — Total
Physical Response); later they use single words
in place of whole sentences. At this stage
children are more likely to react to a question
rather than to talk on their own.

Therefore, young students learn a language in
four stages:
1. Seeing, touching and hearing
2. Recognizing (Point at!, Show me!, Find!,
Touch!)
3. Understanding (“yes” and “no” questions - /s
this white?; “or” questions —Is this large or
small?, commands - Take this!, Go there!; and
other simple sentences etc.)
4. What is this? Describing that. (More
complex sentences used actively by the
students.)

In a classroom environment, young students
can  attain  stage three (i.e.  passive
understanding). Stage four should not be the
ultimate goal of teaching children of K-1 age.
The passive knowledge gained by stage one to
three is a very good base for later advancement
towards active speaking. This approach mirrors
the natural progress of language acquisition, in
which the silent period takes up to three years.

The methods employed in this course are

largely based on using flashcards. Both the

teacher and the children will perform many
different kinds of activities with them.
Sometimes they will hold them in their hands,
but frequently the teachers will need to exhibit
them in a place easily seen by all the children. A
magnetic board is ideal for this. Alternatively,
they could use a large corkboard and pin the
flashcards, or they may stretch a line along a wall
and clothespin the cards to it. It is also very
useful to have more than one place in the
classroom where they can exhibit the flashcards.

Because abstract comprehension is not part of
atypical early elementary student’s cognitive
toolbox, grammar rules and sentence patterns
should be demonstrated rather than explained.
Children learn by doing things rather than
thinking about them. They can master various
sentence patterns and grammatical rules best by
hearing and practicing them frequently.
Nevertheless, the subconscious knowledge of
some simple grammar rules can still be
strengthened by simple motivating questions. For
instance, after a lesson demonstrating the
question-making enclitic “he”, the teacher can
ask: “Children, what do you think this ‘he’
stands for?” — Children are likely to respond: “It
makes a question,” or, “It is for asking
questions.”

For children, language acquisition is more an
emotional and social enterprise, rather than an
intellectual one. Therefore, learning activities
should, whenever possible, imitate real life
situations and family environments.

Teachers should make sure that classmates do
not ridicule another student’s pronunciation or
performance. This can be extremely discouraging
for young learners (and learners in general) and
can lead to an unconscious dislike or fear of the
subject. Feeling safe is one of the most important
things a child can feel while learning a new



language. Therefore, in the classroom and in any
teaching or learning activity teachers should
develop a secure environment where students can
feel both cared for and excited about speaking
the language.

It is very important that teachers continue
giving the children positive feedback in spite of
the quality of their performance or progress.
Criticism can be very discouraging for young
students in this sensitive phase.

There are many ways that teachers can correct
a student’s errors in gentle and reassuring ways.
For example, after a child makes a mistake, the
teacher can repeat the word or sentence correctly
(with a smile on his/her face) and with a praising
word, such as “wasté” (good) for other things
that were done well. Additionally, the teachers
can say something like this: “Wasté (good), now
try to say it after me again with better
pronunciation.”

The reading and writing portions of this
textbook were designed for upper elementary
students as way to allow the textbook to be
flexibly used at those levels before the sequels
are produced. At the early elementary level,
children should not be required to acquire
writing ability in Lakota. Therefore, this
textbook encourages students to read and to
recognize words (e.g. by matching them with
pictures). Students will also be asked to copy
words rather than write independently.

The joy of teaching young children is that
they learn much faster than adults do.
Unfortunately, children also forget things much
faster then adults. This is why it is necessary to
constantly repeat, review and reinforce the
learned vocabulary and sentence patterns (the
three R’s of language learning). These are best
accomplished through a variety of activities,
which keep children motivated.

Young  children often have trouble
concentrating on one type of activity for a long
time. If any activity becomes too long or
repetitive, they lose interest in it and no longer
pay attention. In that case, they either start
becoming apathetic or find something else to do.
Some teachers may believe that such behavior
indicates lack of intelligence or self-control.
However, it is natural for children to react in this
way.

Considering all this, the language teacher is
advised to be empathetic with the children and
on constant alert for such tendencies. If a
significant number of students become restless or
lose their interest in what is going on, a change
in activity should take place. Very often, students
can be re-stimulated by an activity involving the
Total Physical Response approach, such as
“point at”, “stand up” etc.

The teacher’s guide occasionally suggests a
specific series of activities in each unit. Teachers
should monitor themselves and allow for breaks
or changes to a different type of activity. The
activities suggested in the teacher’s guide section
should be evenly distributed in lessons
throughout the week. This technique encourages
constant reviewing.

Small children often lack adult-type self-
control. They cannot remain completely still for
any significant length of time and get easily
over-excited when they have a chance to be
active. It helps to use methods that both involve
children actively and those that provide quiet
time. Active techniques like moving around the
classroom, singing, interactions, and TPR,
provide a dynamic atmosphere, stimulating the
children. Calm-inducing techniques, such as
coloring, drawing, writing, and copying, provide
children with time to process concepts learned
earlier and to rest between active periods.
Teachers who carefully balance these two types
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of activities achieve a healthy kind of learning
that brings out the best in children.

Introducing,  exercising, or  reinforcing
vocabulary and sentences through English should
be avoided as much as possible. Translating from
one language to another is a complex process
that is difficult even for adults. Translation has
rarely been an effective means for teaching a
language.

Finally, please remember that the most
important thing that teachers can do is to be
patient and empathetic when working with young

children.

Classroom Instructions in Lakota

Teachers should use as much Lakota as
possible when interacting with the child. They
can find a list of useful classroom instructions
and expressions in Lakota on page 109.

Consistent use of classroom instructions in
Lakota is one of the many methods that
contextualize vocabulary and sentence structure.

Content of the Book

The lesson units in this book are built around
themes and topics that reflect the culture and
local natural environment. The thematic topics in
this book try to cover the most immediate
surroundings of the child.

Each unit presents a set of words of the
particular theme or semantic domain. Children
naturally learn nouns easiest and the structure of
this textbook reflects this. Nevertheless, each
unit also introduces one or two verbs and a
sentence structure, so that the nouns can be used
in sentences and in dialogues that contextualize
the vocabulary.

Teaching the Culture
It is very important to include cultural content
in language teaching, while also being age-

appropriate. Some of the more intellectual or
spiritual parts of Lakota culture should become
part of language teaching only when students are
ready for it. We should remember that children
want to be able to talk in Lakota about things in
their own world — about toys, games, sports, and
other things that they do. These two aspects of
language teaching have to be balanced so that
children will be motivated to learn the language.
This textbook is aimed at teaching culture by
teaching language proficiency.

Culture is encoded in language and people
learning languages are automatically acquiring
knowledge of culture as they learn to speak. Still,
it is sometimes useful to provide cultural
learning during language lessons. This can be
best done by incorporating cultural learning into
activities in the Lakota language.

Subdialects and Local Variants
Lakota 1s
different communities (these varieties are usually

spoken slightly differently in
called “sub-dialects”). Identified local variants
are addressed in the “For Teachers and Parents”
section. Teachers and parents are encouraged to
employ the variants used in their community or
area whenever they arise. In this case, teachers
should explain to their students that a different
word is used in their community than the one
presented.

We believe it is important to have respect for
variations, thus honoring the richness of Lakota
language and culture in its entirety.

Next Volumes

Finally, this is the first volume in a series of
textbooks.
levels

Students will be able to advance
on a year-by-year basis. Teachers,
however, are still encouraged to continue to use
this volume for higher grades to help reinforce

topics and semantic domains.



The beginning stage is the most important
part in learning a language

Early elementary learners need enthusiastic and
lively teachers who are willing to do playful
activities with them. They learn largely by
playing and they appreciate teachers who are
able to join them while still maintaining the
position of teacher and organizer.

The beginning stage of learning a language is
very important. If Lakota classes become boring
for the children, they are likely to keep that
impression with them for a long time. However,
if a teacher can make the class interesting, fun
and playful, then children will be motivated to
continue learning the language. This approach
should, with any luck, enable them to enjoy
studying the deeper meanings of their language
and culture as they grow older.

Additional Activities and Support for
Teachers

The Lakota Language Consortium web-site
(www.lakhota.org) provides additional resources
and ideas for teaching activities, methods and
classroom advice. New activities will be
continually updated.

Useful tools can also be found there, such as
special fonts with characters for Lakota, a Lakota
language spellchecker for MicrosoftWord®,
printable sheets with tests and additional
exercises, and printable flashcards.

Orthography (Spelling)

This textbook wuses an orthography that
consistently marks each of the meaningful
sounds of the language with a distinct symbol.
Because of this, it is easy to learn and use. It has
been tested with students of various ages and has
proven to be very effective. Students are able to
read this orthography consistently without

problems and find it simple to learn. Some of the
primary reasons include:

e Nasal vowels and aspirated stops are
represented by letters rather than diacritics;
therefore:

e The orthography is easy to write and type.

e [t represents differences between similar words
more clearly, such as maka “skunk” vs. makha
“earth”; and kiza “squeak” vs. khiza “to fight”,
etc.

e [t uses internationally-recognized characters
which are available as Unicode fonts.

e [t is consistent —each sound is assigned to a
character (this makes it easier for children and
students to read and write every word properly).

Consistent ~ phonetic  orthography = makes
pronunciation of written words perfectly
predictable.

The main characteristics of the orthography are:
e Instead of multiple diacritics only one is
employed:

g, h, 8§, Zas opposed to g, h, s, z

e Stress is marked consistently: eyaya “he kept

saying” vs. éyaya “he took it away” etc.

e Aspirated stops are differentiated from plain

stops by letters h and K rather than by
diacritics, e.g.:

t6 “yes” vs. tho “blue”

kéya “he said that” vs. khéya “snapping turtle”

The orthography is explained in detail on page 96.
In that section teachers can find instructions and
suggestions on how to teach reading, writing, and
pronunciation in Lakota.



For Teachers And Parents (Unit 1)

Vocabulary on pg. 103.
Sounds: Lakota oral vowels, pg. 96.

The opening page of this unit introduces greetings used by
boys (and men) “hau” and by girls (and women) “har.”
In the traditional Lakota social environment, greetings
were usually accompanied by kinship terms (these will be
introduced later). Traditionally, women used “har” only
in response to a greeting. More recently, this word has
become a part of regular greeting as children of both sexes
are taught to say greetings.

e Hau/Hapg
To begin, ask the children to shake hands (napékichiyuza
po!) in pairs and greet each other with hau or har.

e Taku eniciyapi hwo/he?

Write this sentence on the board and then demonstrate
like this: Point at yourself (or put the palm of your hand
on your chest) and say:

[Your name] emaciyapi.

Then point with your hand to one of the children and say:
Taku eniciyapi hwo/he?

Help the child answer, e.g.: [David] emaciyapi.

Practice with all children in the classroom. Then ask them
this: “Children, do you know how to say, ‘What is your
name?’ in Lakota?”

They should be able to say: Taku eniciyapi hwo/he?
Then ask them to question and answer each other about
their names in Lakota.

After the children are familiar with these sentences you
may add the use of gender endings, emaciyape 16 for
boys and emaciyapi ksto for girls.

e Point at the characters of Robert and Lisa on the left
hand page and say this:

Lé hoksila hécha.

Lé wichigpcala hécha.

e Then point at a boy and a girl in the classroom and
repeat the two sentences.

Point at the character of Robert and Lisa again and play
the audio CD with their dialogue. Then say:

Hoksila ki) Robert eciyapi.

Wichiycala ki Lisa eciyapi.

Ask the children to repeat each of the sentences.

e Point at one of the children in the classroom and ask:
Hoksila kin 1€ taku eciyapi hwo/he?

The children answer:

Gerry efiyapi. or HokSila kin (1€) Gerry eciyapi.

Repeat the activity pointing at other children.

e Then call on a child and ask him/her something like
this, while pointing at another student:

Teacher: Peter! Hoksila kip 1é tiaku eciyapi hwo/he?
Peter: Hoksila ki Ron eciyapi.

Then ask the children to point at one of their classmates
and ask you about his or her name:

Hoksila / Wichipcala ki 1é taku e¢iyapi hwo/he?
or: Hé taku eciyapi hwo/he?

With third graders and older students you can also teach

and practice these sentences (only in Lakota):

Nitiwe hwo/he? {Who are you?} = Robert Crow hé
miyé. {I am Robert Crow.}

Nitaku hwo/he? {What are you?} =» Hoksila/Wichipcala
hemacha. {I am a boy/girl.} or Homaksila. {I am a
boy.} / Wimachincala {I am a girl.}

Toniktuka hwo/he? {How are you?} / Tonikheca
hwo/he? {How are you?} =» Matagpyan yelo/ksto. {1
am fine.}

Tanyar gla yo/ye (po/pe)! {Good bye!, “Go home well!”’}

Toksa akhé. {Later again.}

In order not to confuse the children, these questions and

their corresponding answers should be taught and practiced

one at a time.

The English translations provided in braces {} are for
reference only and are not intended to be spoken out loud
in the classroom. Arrows (=) indicate a response in a
dialogue sequence.

Gender endings will also be introduced, but only in a
passive way — so that children understand them. They
should start using them actively only after they are familiar
with the sentence structure. Most reviewers agreed that
yelo and ksto/ye add strong assertion and that children
don’t use them as often as adults do.

After this unit, the children should be able to say the
following sentences in Lakota: “What is your/his/her
name?,” “How are you?,” and “Good bye.” They should
also be able to say: (Lakliota) hoksila / wichipcala
hemacha. {I am a (Lakota) boy/girl.}

Note 1: Some contemporary materials by native speakers
(e.g. Albert White Hat) state that the question word “he” is
only used by women, while men always use “hwo” or
“hugwo.” Though this may be true in some communities,
it is not the case among most current speakers in Pine
Ridge. Also, all historic materials (such as texts collected
by Deloria, Buechel and others), as well as contemporary
studies document that “he” is used by both sexes. The
enclitic hwo/hunwoé is used by men only in formal
situations. Teachers should teach whatever usage is
common in their communities.

Note 2: The word wichincala {girl} is sometimes spelled
wigchigdala.

Note 3: Teachers may want to introduce the students to the
fast speech pronunciation of Taku eniciyapi he?, which is
Tag eniciyab he?

Note 4: The definite article may be pronounced either as
kin or ki. This textbook attempts to follow the more
traditional spelling kir).
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For Teachers and Parents (Unit 2)

Vocabulary of this unit is on page n. 103.

Lé wowapi hécha. (write this on the board)
e Pick up various objects and say Lakota sentences like:
Lé (wowapi) hécha.
e Write the words 1€, wowapi and hécha in a column on
the blackboard. Then ask the children if they know what
the words mean. Praise them if they do, help them if they
don’t: 1€ {this}, wowapi {book}, hécha {it is (such)}.
e Then use flashcard activities and games (page 90-93) to
teach the new words.
e Ask the children to find the things learned on the first
page of this lesson, point at them and say their Lakota
name. Ask them to notice how the words are written.
(Alternatively, play the audio CD and ask the children to
point at the things they hear named).
e Have the children do the coloring activity on the
following page (the children should be able to recognize
the words and color the items accordingly).

Lé taku hwo/he? (write this on the board)
e While holding up the previously taught classroom
objects ask: Lé taku hwo/he?
e (The children should be able to guess the meaning of
the sentence, if they can’t, demonstrate the answer. This
should help them understand the context. Do not translate
the sentence into English.)
e Ask Lé taku hwo/he? about several objects.
e Write the words 1é, taku and hwo/he? in a column on
the blackboard. Then ask the children if they know what
the words mean. Praise them if they do, help them if they
don’t: 1é {this}, taku {what}, hwo/he? {question}.
e Then ask the children to point at objects (or hold them)
and ask you with Lé taku hwo/he?
e Tell the children that now they know the Lakota
question Lé taku hwo/he? and therefore they can ask
their parents or grandparents in Lakota about various
things. This should be done at the end of class.
Start the next class by reviewing the previous one
(vocabulary, Lé .... hécha., Lé taku hwo/he?).

Sounds — Plain Stops

Plain stops (¢, k, p, t) are among the most common
Lakota consonants, but are very rare in English. Early
correct and consistent practicing of their pronunciation is
essential for learning the Lakota language. The textbook
introduces plain stops before aspirated stops. This keeps
students from tending to pronounce stops the way they
sound in English. Follow the instructions on page 96 to
teach plain stops.

“Yes” and “No” (Han_and Hivya)
e Take out 6 flashcards of previously learned vocabulary
and show them to the children (they say the words).

e Choose one of the flashcards but make sure children
don’t see which one you have.

o Tell them to guess the card you chose by saying the
Lakota word (make sure you only call on one child at a
time).

o [f the word isn’t correct, shake your head “no” very
clearly and say: Hiya.

o If a child guesses the word correctly, nod your head
“yes” very clearly and say: Hag. At the same time show
the card.

e Play this game 3 or 4 times, with different sets of
flashcards

After several rounds ask the children this question:

e Children, what do you think the Lakota word is for
“Yes™?

e Children should be able to say Har.

e Children, what do you think the Lakota word is for
“No”?

e Children should be able to say Hiya.

o Put the labels (or write the words) of Hary and Hiya on
the board and pronounce them clearly again. Children
repeat.

Ask the children to do the activities on the second activity
page. With older or more advanced students you can also
teach the sentence Lé wowapi (hécha) $ni. — This is not a
book.

Note 1: 1é versus hé: The distinction between “this” (lé,
within arm’s length) and “that” (hé, outside of arm’s
length) is not addressed in this textbook. Teachers should
judge whether their students are ready for this concept. If
so, they should demonstrate it by holding and/or pointing
at objects and saying Lé tiku hwo/he? and Hé taku
hwo/he? The answers use lé or hé depending on the
distance of the one who answers from the object.

Note 2: The sentence Lé wowapi hécha. {This is a
book.} can also be said without hécha: Lé wowapi. The
verb hécha is only used to describe an object; it is not
used for identification.

Note 3: In yes/no questions in English there is a rising
pitch at the end of the question. This is never the case in
Lakota — melody of the sentence always falls on hwo/he.
Make sure the children don’t pronounce questions in
Lakota with rising pitch.

Note 4: The original meaning of waksica is “bowl”, while
“plate” is waksica blaska. For the sake of simplicity we
use waksica as the generic term for dish.

Note 5: Oakanke is a more recent form of oakanyarke.
Note 6: Variations of “chalkboard” are chargblaska,
c¢hapgblaska akanwowapi, chapblaska woéwapi, él-
wowapi.

Note 7: Some people differentiate between wicazo
{pencil} and mnisapa wifazo {pen}, but most use
wifazo as a generic term.

Note 8: Two reviewers gave the word wiyukse for
“scissors”.
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For Teachers and Parents (Unit 3)

Vocabulary on pg. 103.

Sounds: nasal vowels (instructions for teaching nasal
vowels on pg. 97).

Practice pronunciation of nasal vowels: a, ix, uy.

With 2™ — 3™ graders you can practice writing an, ir, ur.

e Teaching numbers 1to 6
Use cards with digits and practice the pronunciation of

Lakota numbers 1 to 6. You may also use the audio CD.
Order the numbers in forward and backward sequences
of 1-2-3-4-5-6 and 6-5-4-3-2—-1. Once the children
are able to say these sequences well, practice the
numbers at random.

e  Work with the Lesson Page (numbers 1-6 )
Hold the Lesson Page towards the children. Point at the
first picture and say:

Wiyatke wanZzi.
Children repeat after you while pointing at one picture at
a time: wiyatke wanzi; wiyatke nugpa, etc.

e Break

At this point let the children relax from active learning
by doing the exercises on the following page (exercises
dealing with numbers 1-6).

After the break or in the next class: Tona hwo/he?

Hold the Lesson Page towards the children. Point at a
picture and say: Téna hwo/he?

Demonstrate the answer by saying the number of objects
in the picture, e.g.: Yamni.

Point at another picture and ask again (Téna hwo/he?).
Children answer using only the number.

e Teaching numbers 7 to 12

Teach the numbers 7 to 12 the same way as 1-6
previously.

e Toéna hwo/he?

Use the same exercises for Tona hwo/he? as previously,
for 7 to 12 and for 1 to 12.

e Break

Let the children relax by doing exercises dealing with
numbers 7 to 12 on the second activity page.

After the break or in the next class:

e Play games with numbers

1) Bingo

The children each have cards sets numbered 1 to 12 or
card sets of images in multiples of 1 to 12 (you can
create these cards by copying the Lesson Page and
letting the children color the objects).

The children put the cards in rows and columns 3 by 4 in
a random order.

You will then say numbers in Lakota and they will turn
over the card with the appropriate number. The child
that has a full row or column turned over first wins and

says “BINGO!” Play as long as the children are enjoying
themselves.

2) Use ten to twelve flashcards of previously taught
vocabulary (classroom items). Put the flashcards on the
board and number them from 1 to 12.

Say the name of each of the items and ask the children to
say its number. Then switch, say the numbers, and have
the children say the items.

If the children are old enough to know the digits and
their values, use cards with the Lakota words for 1 to 12
and ask the children to match these with digits (e.g. on
the board, on their desks etc.)

e Wanivetu niténa hwo/he?

Let the children look at the dialogue at the bottom of the
Lesson Page. Play the audio CD with the dialogue twice.
(You may also read it.) Then point at the boy in the
picture and say:

Lé taku hwo/he? =>» Hoksila.

Hé waniyetu téna hwo/he? =» (Waniyetu) $akpe.

Ask the children: “Do you know how to say ‘I am six’?”
Some children should answer with “masakpe.”

Then ask: “Do you know how to say, ‘I am six years
0ld.”?” =» Waniyetu masakpe. “How do we say ‘How
old are you?’?” =» Waniyetu nitona hwo/he?

Then ask several children:

HokSila, waniyetu nitona hwo/he?

Wichigcala, waniyetu nitona hwo/he?

Afterwards have the children practice the dialogue in
pairs. Another way of telling age is using the verb
hendkeca: Waniyetu wikéémna henamakeca. {I am
ten years old. }

e MazaskansSkan téna hwo/he?
With more advanced or older children you may be able

to teach time telling. Use a paper clock with movable
hands or pictures with 1 to 12 o’clock. Practice saying:
Mazaskagskay tona hwo/he? » MazaskagpSkary nuypa.
Ask the children as you point at a picture (clock). Then
let them ask you while pointing at a clock.

You may also use the expression Oaplie/Owaplie tona
hwo/he? for “What time is it?”

(As a further way of reviewing numbers, teach days of
the week (create labels for them).)

e What can you say about yourself?

See if some children can say three sentences about
themselves such as:

Robert Gray Eagle emaciyapi.

HokSila hemacha yelé. Waniyetu masakowir).

Note: Some reviewers indicated that wanzi is used to
express the number of objects (e.g. ‘one book’), while
war€i is used for counting. Others felt there was no such
distinction.
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For Teachers and Parents (Unit 4)

Vocabulary on pg. 103;

Sounds: li and g (see instructions on pg. 97).

Balance the dialogue activities with the exercise pages at
the end of the unit.

1. Colors

e There are 14 words for colors in this lesson. To
begin, teach the first 8 colors and then the remaining 6
(They are compounds of the first 8).

o Use flashcards activities (page 90-93) to teach the
new vocabulary.

e Review the numbers: put 10 to 12 flashcards of
colors on the board and number them. Ask the children
to say the number of the color you name. Switch the
activity, you say numbers, the children say the colors.

2. Colors on the Lesson Page

e Once the children know the colors very well, work
with this unit’s Lesson Page. The children should open
their books and look at the page. Ask them to say the
Lakota word of an animal or thing whose color you will
say, e.g.: teacher: tho; children: wowapi. (Start with the
first 8 colors, then add the remainder.)

e Do the same activity, this time you say the items and
the children say the colors.

e Demonstrate the following question and answer
dialogue (perhaps with an advanced student):

Q: Wéwapi kin 1é o6wa tokéa hwo/he? {What color is
the book?}

A: (Wowapi kir 1é) tho. {It is blue (The book is blue.)}

e In the K-1 level use the simpler question while
pointing at the item (Lé oowa tokéa hwo/he? {What
color is this?}) and let the children give a short answer
(Lé $a. {This is red.}) With older students elicit the full
sentences by having the children ask each other the
question (e.g. Wicazo ki) 1€ oowa tokcéa hwo/he?).
Avoid describing plural objects. The plural forms of the
colors will be introduced in later chapters (inanimate
plural cf. Unit 5, animate plural cf. Unit 15).

e Have the children work in pairs or in groups of 3 to
4. They should ask each other: L.é oowa tékéa hwo/he?
about the different things in the textbook and in the
classroom.

3. Modifier Position

In this unit the children are introduced for the first time

to the position of a modifier (i.e. color). Because the

position differs from that in English, it is important to

demonstrate and practice it extensively. Do not explain

it, but demonstrate it repeatedly.

e Ask the children to point at the picture you name.
(Oédkagpke makipazo wo!).

e Then name the individual pictures on the first page
of the unit, e.g.:

Lé wowapi tho.; Lé igmu gi.; L.é waksica ska. etc.

e Now change the activity. Point at a picture (or a
classroom object) and ask Lé taku hwo/he? The
children should describe it with a noun and
modifier.

e [f you think the children grasped the modifier

position well enough, have them do similar activity in

pairs or groups.

4. Na = And

Demonstrate the use of na {and} with objects of
multiple color. Hold up a multicolored object and say
slowly and carefully a phrase like: Lé wézuha ki thié
na $a. {This bag is blue and red.}.

Repeat with other objects. Ask the children: “Children,
do you know how we say ‘and’ in Lakota?”

Ask the children to point to other multicolored objects
and describe them, e.g.: Lé wowapi thiézi na zi.

5. Review “Yes” and “No” (Han and Hiv4)

Ask about pictures or classroom objects. Have the
children answer with Harn and Hiya like this:

Singka ki 1é ska hwo/he? {Is the dog white?} =
Hiya {No.}

Wowapi Kin 1é thio hwo/he? =» Har.

Iyusla kin 1€ tiésa hwo/he? = Hap. etc.

The introduction of kir should be passive. Children are
not expected to use it themselves. With the upper
grades, you can practice this actively — the students can
ask similar questions in their work groups. They may
use a structure like:

Stinka kin 1é ska hwo/he?

Note 1: The question, O6wa tokcéa hwo/he? is not a phrase
recognized by all communities. Lakota speakers working
with the Colorado Lakhota Project used this phrase for
asking color of non-animate objects. David Little Elk uses
the phrase for both inanimate objects and animals. The
reviewers of this textbook were less absolute about its use,
especially in the context of the color of birds. Hiptokca
hwo/he? was given for fur bearing animals.

Note 2: In some communities i6ta has a changeable “A”
(HotAa). When used at the end of sentences and before some
enclitics (such as $ni) hota becomes Hhote in these
communities and among some individuals.

Note 3: The word for “pink” is $astar in some communities,
and Sasar or Samna in others. Use whatever is more
common in your local area.

Note 4: The word thé is also used to express the green color
of grass and leaves. This will be more thoroughly explained
in a later unit. Feel free to tell the children in case they ask
or it becomes an issue.

Note 5: Albert White Hat uses zitlio instead of thozi for
“green”. And so this may be the usage on Rosebud. Use
your local variant.

Note 6: Some speakers stress the compounded colors on the
first syllable others on the second (e.g. ziSa instead of zisa).
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For Teachers and Parents (Unit 5)

Vocabulary on pg. 103
Sounds: ki and kh (for instructions cf. p. 97)

Have ready the flashcards of geometric shapes in
different colors and sizes.
Geometric Shapes

Geometric shapes are important in Lakota culture.
They have always been used as symbols for natural
features in traditional artwork. Therefore, it is important
for children to learn to recognize the various shapes and
name them in Lakota.

Children enjoy activities with colored shapes cut out
of paper. This unit offers many flexible options and
activities which help build the vocabulary of numbers,
colors, and sizes.

1. Begin the unit by teaching words for geometric
shapes. Use the flashcard activities (cf. p. 90-93).

2. Try the following activities after you are certain that
the children know the shape vocabulary. With flashcards
or two objects of different size, demonstrate the
difference between thanka {big} and ¢ik’ala {small}.
Put two flashcards on the board, e.g. small dog and big
dog. Then write and say the two words (tliagka, ¢ik’ala).
3. Start working with the Lesson Page of this unit. Ask
the children to point at the shape that you name. Say e.g.:
miméla thanpka, oblothiuy c¢ik’ala, oise-yamni ¢ik’ala,
obléthun-hagska thanka. The children point at the
proper shape.

4. Ask the children to point at the shape that has the
color you name, as in: sapa, §4, sar, thiosa etc. Finally,
ask the children to say the color of the object that you
name. E.g. miméla ¢ik’ala =» $a; etc.

Break

Let children relax by coloring objects in the exercises
one and two on the following page. Help them understand
the written instructions if they can’t read. Alternatively,
use the two exercises as a review at the beginning of the
next class.

Review of Han and Hiva

Later, do a flashcard activity involving shapes with
which you review the words Han and Hiy4, and the
question Lé miméla (hécha) hwo/he?. Children answer
with Han or Hiya.

Review of Numbers

Prepare 10-12 flashcards with different geometric
shapes in both large and small versions and in different
colors. Put the cards on the board and number them (1 to
10 or 1 to 12).
1. Name individual shapes. The children should say the
numbers, like:

obléthun thiagka =» tépa; miméla thio =» wikéémna
2. Say the numbers. The children name the shapes, e.g.:

nugnpa =» oise-yamni; zaptarn = i¢azopi
3. Say the numbers. The children say the sizes, e.g.

wanzi = thagka; napéiyupka =» ¢ik’ala

Colors in the Inanimate Plural

This is the first time children are introduced to the
inanimate plurals of the colors (i.e. their reduplicated
forms). Avoid using the plural for animate items (e.g.
animals). This is introduced later in Unit 15 (page 60).
Choose flashcards of geometrical shapes. Ideally choose
those with multiple shapes of the same type and color on
one card. With their help, demonstrate the plural forms of
colors; make sure to start with the basic color terms, i.e.
those that don’t combine two colors (84, tho, ska, sar, zi,
gi, liéta, sapa):

e Show a flashcard (e.g. with three red squares) and
say: Lena §asa. Continue with other shapes until all the
colors are used.

e Show the same flashcards one by one and ask the
children to say the colors in the plural.

e Do the same activity with compound color terms
(thiézi, thosa, thosan, thésapa, ziSa) without
reduplicating them.

Prepare labels with singular and plural forms of color
terms. Make two columns on the board, one with header
“One” (or wanzi) the other with “Many” (or 6ta). Then
ask the children to put the labels in the proper column
keeping the singular and plural forms on the same line.

The children can practice the plural forms further in
exercises 5 and 6 on the next page (provide help to non-
reading students).

Ask the children if they are able to explain to you
which of the color-words are doubled and which are not.
Demonstrate the verb bluha {I have}:

Hold up an object (or a picture) and say, e.g.: Oblothur
war) bluha. {I have a square.}

Repeat this several times and then ask children to hold
something up. Ask them this:

Taku (¢ha) luha hwo/he? {What do you have?}
Once you are sure the children know the meaning of
bluha and luha, let them hold similar conversations in
pairs. With more advanced students use more complex
sentences, e.g.: Obléthiuy zizi tépa bluha.

In the next class, review bluha and luha. With more
advanced students, demonstrate yuha {he/she has}. Ask
about individual students in ways like: Robert taku (¢ha)
yuha hwo/he? {What does Robert have?}

Note 1: A variant of the word obléthuy {square} is
obléthiur. Use and teach whichever variant is more common
in your local area. Deloria gives “obl6” as the root of the
word. Many speakers (especially in Medicine Root District
and in Cheyenne River) refer to oblo-yamni as the word for
triangle.

Note 2: The five-point star was preferred by the reviewers
because of its common use today. Traditionally, four point
stars were used as well as stars of unspecified number of
points.

Note 3: The word i¢azopi {line} implies that the line was
made with a pen or pencil, while i¢agopi would be a line
made with a stick in sand or carved in wood.
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For Teachers and Parents (Unit 6)

Vocabulary on pg. 104.
Sounds: th, th (instructions cf. p. 98).

In order for children to enjoy learning and using a
language they need to be able to talk about things
they like. Toys are as important to children today as
they were long ago.

Before you start this lesson unit ask the children to
look at the Lesson Page. Ask them if they have any
of the toys in the picture at home. The children
should tell you which they have and you will ask
them to bring one of their toys to the next class. You
may want to make sure that no one brings their
bicycle or that too many bring the same thing. For
the following activities it helps to have a variety of
toys.

Allowing children to use their own toys stimulates
learning activity by creating a real-life situation. In
case children cannot bring their toys, use flashcards
of the toys instead for the same activities.

e Ask the children (one at a time) to hold up their
toy and to ask you something like:

Student: Lé taku hwo/he?

Teacher: Lé iyéchigpkyagke hécha.

Each child repeats after the teacher (Eya yo!).

e Hold up a toy and demonstrate the following
sentence:

Iyéchingkyanke wang bluha. {I have a car.}

Help the children to say the same sentence about
their toys. With the youngest children, be happy even
if they say only the name of the toy.

If you feel that your students managed the sentence
structure, encourage the use of gender endings (yelé
or k$td/ye) after bluha.

e Then ask individual children something like:

Robert, taku (¢ha) luha hwo/he?

{Robert, what do you have?}

Each child answers like:

Stinkawaklian wan bluha. {I have a horse.} or

Stinkawaklian ¢ha bluhi. {A horse is what I
have.}

Don’t be disappointed if some children give you
only the term for the toy and praise them in any case.
They may also omit the indefinite article (wap).

e Tell the children to ask each other about their
toys:
Taku (¢ha) luha hwo/he? {What do you have?} =
Mathié (war bluha) (yel6/ksté). {(I have a) bear.}

You may also want to add color to the sentence
later. Demonstrate this by taking a toy into your
hands and saying: Iyéchigkyanke tfié warg bluha. {I
have a blue car.}

e Try this activity: Ask the children to sit or stand
in a circle and to try to memorize what toys the other
children have. Then have the children put the toys
behind their backs (or put them away). Ask the
children to try to remember and name somebody
else’s toy (without naming the person sitting next to
them). For example:

David iwathiokSu warg yuha. {David has a truck.}
(With advanced students: David iwathiokSu sapa
war) yuha. {David has a black truck.})

Whenever a child makes a correct guess, he or she
exchanges his/her place with the child being guessed
or receives a point/picture/sticker.

Workbook Pages
Use the coloring exercises on the following pages

to give the small children a break. If appropriate,
you can also use the colored images for additional
exercises. The children can, for instance, describe the
colors of their pictures: Stigka siapa wan bluha. {I
have a black dog.}

You can adapt many of the flashcard activities on
page 90 to be used with the toys.

With older or more advanced students introduce
mithiawa, nitiawa, thawa, e.g.:

Iyéchipkyanke mithiawa kip tho. {My car is
blue.}

or

Iyéchigkipyapke (thé) kin mithiawa. {The (blue)
car is mine. }

Make sure to review bluha, luha and yuha in every
class of this lesson, using one of the short activities
above.

Note 1: Some of the toy words, such as “teddy bear”, “toy
car” etc. would normally be modified with hokSicala,
e.g.. matho hokSicala {teddy bear}. For purposes of
teaching new vocabulary and sentences, we recommend
using the shorter terms. Children will learn the proper
terms later.

Note 2: Variations for “doll” are hagpéspu hoksicala,
hopo6spu, and hoksicala kagapi.
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For Teachers and Parents (Unit 7)

Vocabulary on pg. 104.
Sounds: phi, ph (instructions cf. p 98)

Use flashcard activities to introduce new vocabulary
(cf. pages 90-93).

To begin, teach only the modern clothing and introduce
the traditional clothes only in higher grades. The K-3
students can recognize them passively, but should not
be required to know them.

After the flashcard activities have been used to
reinforce the new vocabulary, review the colors in this
way:

Teacher: Ogle ki 1¢ o6wa tokéa hwo/he?

Student: Thozi.

Teacher: Unzoge kin 1é oowa tokéa hwo/he?

Student: ThHoé.

Afterwards, reverse the dialogue:
Children should say the clothing items and you tell
them the color. This can also be done in pairs.

Later, ask the children to close their books and look
around (ideally they should be seated in a circle). Then
make a statement such as:

Ogle zi makipazo wo! {Show me a yellow shirt.}
Happa thothio makipazo wo! {Show me blue shoes.}

The children should point at a classmate who is
wearing the mentioned item of clothing.

Introduce the verb iy {to wear}

After the children are familiar with the new vocabulary,
introduce the verb un {to wear}. You can do it like
this. Take your jacket and say:

Lé ogle S6kela hécha.

Then, put it on and say:

Ogle $6kela mun.

Name some other things that you are wearing, e.g.:
Unzége sapa min. Ogle §4 muin. etc.

Then ask individual children what they are wearing:
Teacher: Taku (¢ha) nup he?  {What are you
wearing?} Student: Unzoge tho min. {I am wearing
blue pants.}

Then ask the children to do the same activity in pairs.
When the children become familiar with the verb forms
mur {I wear} and nuy {you wear}, you can introduce
un {he/she wears}. As an exercise, let them choose one
of their classmates and describe what he or she is
wearing.

Review of inanimate plural:

With paired clothing items, such as shoes, socks and
gloves, you can review the inanimate plural of colors.
For instance:

Hagpa gigi bluha.

Hunyakhuy Kolliota bluha.

Napipkpa sapsapa bluha.

Demonstrate the sentences first and then help the
students repeat them about their own clothes.

Play “Who is it?”

Tell the children that you are going to think of someone
in the class and they must guess who it is. They need to
ask questions such as: Ogle zi iy hwo/he? {Is he/she
wearing a yellow shirt?}, Unzoge sapa tur) hwo/he? {Is
he/she wearing black pants?} etc.

Mithawa, kin

With the upper grades or more advanced classes you
may introduce (or review) the following sentence
structure:

Ogle nithiawa kin o6wa tékéa hwo/he? {What color is
your shirt?}

Ogle mitliawa kin sape. {My shirt is black.}

Hanpa nithawa kin o6wa tokéa hwo/he? {What color
are your shoes?}

Hanpa mitliawa kip thothié. {My shoes are blue.}

New versus Old

You can also introduce the adjectives lechala {new}
and thangnila {old}. Both are used only with inanimate
objects. You can practice these two words in sentences
such as:

Upzo6ge mithiawa kiy thagnila. {My pants are old.}
Nitéhepi mithiawa ki lechala. {My skirt is new.}
Hanppa mithiawa kiy thagnignila. {My shoes are old.}
Happa mithawa kin lechakchala. {My shoes are
new.}

Note 1: In Pine Ridge lechala is commonly used for “new”
and théca for “young”, while in Cheyenne River théca
seems to be used in both senses.

Note 2: Unzogiy is another form of unzoge {pants}.

Note 3: The word nitéhepi {skirt} is only recognized in
some communities. If your local variant is different,
introduce that word in your classes. Nitéhepi is given by
Riggs in his Dakota dictionary and later by Buechel in his
Lakota dictionary (indicated as an old word by White Rabbit)
and by Deloria some 10 years later. She also provided the
word unpi {skirt, petticoat}. Nitéhepi is probably in use on
the Rosebud and the Cheyenne River reservations as
indicated in books by Albert White Hat and David Little Elk.
Note 4: The word for jacket is both ogle S6ka and ogle
Sokela.

Note 5: Other terms for “neck-scarf” are thiaht iydkpehanpi
and thahu iyapehe. Watliéslaka is given for “head-scarf”.
Note 6: The generic term for moccasins is hagpikceka.
Beaded moccasins are called hagpikéeka ksupi or
hagpakSupi. Wanap’ip is any necklace, while huhu
wanap’iy is specifically the one in the picture (one reviewer
gave wawdslata wanap’ip).
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For Teachers and Parents (Unit 8)

Vocabulary on pg. 104.
Sounds: ¢, ¢h (instructions on pg. 99).

The Lesson Page shows the kinship terms used by a boy (in the
picture of a contemporary family) and those used by a girl (in the
picture of a pre-reservation family). Teachers may want to
explain to the children that the kinship terms in the two pictures
are not different because of the different time periods, but
because they are used by a boy and a girl.

Teachers may also explain to the children that members of a
family preferably address each other with kinship terms rather
than personal names. Names are more often used for reference
than for address.

The labels in the pictures provide the terms of address. The
terms misunkala {younger brother} and mithiankala {woman’s
younger sister} include the notion of “my” (mi-).

Teach the kinship terms
° Point at a character in the picture and then say the
appropriate kinship term. Children repeat. Then play the
audio CD and children should point at the characters in
their books.
° You can also use the picture of the contemporary
Lakota family to review some clothing terms. Ask about the
characters in the picture and the children should respond
with the proper kinship term such as:

Teacher: Tuwa égle $4 i) hwo/he?

Children: Thunkasila.
° Ask the children to draw a picture of their family on a
sheet of paper. They should draw their parents,
grandparents and siblings. Ask the children to write the
names of their relatives on the picture (This should be done
with sensitivity for the children who don’t live with their
families).

° “My-" forms of kinship terms

Introduce the “my-" reference construction by giving the
example of “my father”: até-waye kip (-waye kin is
appended to the kinship term). Then ask the children to
create the “my-" forms of the relatives you name:

Teacher: ina = Students: ina-waye ki etc.

The terms are:
inawaye kin {my mother}; atéwaye kiy {my father}; upciwaye
kip {my grandmother}; thupkasilawaye ki {my grandfather};
chiyéwaye ki {my older brother (man speaking)}; thiblowaye
kin {my older brother (woman speaking)}; thankéwaye kin {my
older sister (man speaking)}; chuwéwaye ki {my older sister
(woman speaking)}; thapkSiwaye ki {my younger sister (man
speaking)}; supkawaye ki {my younger brother}; thapkawaye
ki {my younger sister (woman speaking)}; chipkSiwaye kig
{my son}; chupksiwaye ki {my daughter}.

Make the children aware of the two exceptions to the rule:
misunkala -> sugka-waye ki) {my younger brother}
mithagkala -> thagkawaye ki {my younger sister}

With students who read, write some of the terms on the
board. Read them and then ask the children if they can find

out how to say “my mother” or “my father”. To make it
clearer to the students you can use a hyphen: ina-waye Kir.
This should make it easier for the children to see where the
“my” part stands. (See the explanation of slow and fast
pronunciation of -waye ki on page 101). It should be
made clear that this construction can be used only with
kinship terms; remind them of mithawa which is used for
things. A more thorough explanation of the —ye kir form is
covered in Level 2.

e Talk about your family

Using their family pictures, have them describe their
family in a way like: Ina-waye kiy Mary eliyapi. Até-
waye kin) Bob ec¢iyapi. etc.

° ¢hipksi and chupksi: Introduce and practice the
terms ¢hinksi {son} and ¢hunksi {daughter}.

Optional: With more advanced students, introduce the 3™
person singular forms of reference (i.e. his/her ....). They
are: hupgku {his/her mother}; atkiku {his/her father};
khupsitku  {his/her grandmother}; thupkasitku {his/her
grandfather}; ¢hiyéku {his older brother}; thibléku {her older
brother}; thapkéku {his older sister}; c¢huwéku {her older
sister}; thapksitku {his younger sister}; supkaku {his/her
younger brother}; thapkaku {her younger sister}; chipksitku
{his/her son}; ¢hupksitku {his/her daughter}.

e You can also add the -yaye kir form for “your [kinship
term]”. Your students can practice this construction in a
dialogue such as:

1) Robert: Ina-yaye kin taku eciyapi hwo/he?

2) David: Ina-waye ki) Mary eciyapi.

3) Robert: David higku Mary ediyapi.

e  Ask the children: “What do you call me if I address you
like this?”:

Teacher: Thiblo. {Older brother (woman speaking)}

Student: Thapksi. {Younger sister (man speaking)}

This is a complex activity and should only be used with
more advanced students.

The exercises on the second workbook page will also
require a teacher’s assistance.

Note 1: The other kinship terms, such as: aunt, uncle,
cousins, etc. are introduced in Level 2.

Note 2: THhupkasila is a formal term of address.
Informally, children call their grandfathers kaka (among
the Oglala and Sichaggu) or lala (in the northern Lakota
communities). Teachers should introduce these terms as
well (including kaka-waye kiy / lala-waye kiy for “my
grandfather”).

Note 3: Most communities use unci as the only or generic
term for “grandmother”. Some communities, however, use
upnci for the maternal grandmother and khups$i for the
paternal grandmother.

Note 4: Mithiangkala and misunkala are often shortened to
mithian and misury.
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For Teachers and Parents (Unit 9)

Vocabulary on pg. 104.
Sounds: s, § and z, Z (for instructions cf. pg. 99).

Children usually enjoy learning body part terms. There are
many fun activities they can do while learning them.

The vocabulary in this unit is introduced and practiced
through activities involving the children’s own bodies. If
teachers want extra material they can make their own handout
activities, such as having the children match words with a
picture of a person.

There are eighteen body parts in this unit. Introduce them
to the children in two groups:

1) nata, thezi, napé, ¢hagté, chuwi, isto, si, hi, thahu

2) makhi, ¢hekp4, iSpa, napsukaza, siokaza, chagkpé,
unzé, higyéte, sichay

The second group should be introduced after the children
are thoroughly familiar with the first group.

e Touch your arm with your hand and say ist6. Ask the
children to do the same and repeat the word after you.
Continue with other words from the first group.
Alternatively, use the audio CD to demonstrate by
touching while you listen. Explain that ¢hapté means
“heart” as it may not be obvious just by touching the left
side of your chest.

After you feel that the children know the words, reinforce
the words through the following activity:

e Ask the children to touch the body part you name.
Then say: Nata égluthiag po! {Touch your heads!}. Si
égluthian po! {Touch your feet!} etc.

e Then ask the children to name the body part that you
touch.

Do the same sequence of activities for the second group of
body parts.

e Play the game Simon heyé:
Children touch the named body part only if Simon heyé

{Simon Says} is used. For instance:
Simon heyé: Nata égluthiay po! [The children touch.]
Simon heyé: Si égluthiay po! [The children touch.]
Chuwi églutlian po! [The children don’t touch.]

e With more advanced classes teach these sentences:

Si nunpa mayukhe. {I have two feet.}

Napé ningpa mayuklie. {I have two hands.}

Nata wayzila mayukHe. {I have only one head.} etc.

Ideally, the children should repeat these sentences after
you while also pointing at the mentioned body part(s).

e How many?
Ask the children to say the number of a body part you

name, e.g.:

¢huwi = wanzi; nata = wanzi, hi = nagppa, ¢hekpa
= wanzi; isté = nuppa, iSpa = ninpa, napsukaza >
wikéémna, etc.

e How many legs?
Name various animals, creatures or even things and ask

the children to respond with the appropriate number of
legs, e.g.:

hoksila = nuppa; Sungka =» topa; wanbli =» nigpa;
iktomi = 3aglogan; wabliska =» $akpe; oakapke =
topa; akigwowapi = topa etc.

e Play with Rhymes
Children love rhymes and songs. They are enjoyable and

help with word memorization and sentence structures.

Most of the body parts have at least one rhyming
companion. Therefore you can play a game with the
children like this:

Tell them that you will say a body part. They must
respond with one that rhymes and at the same time touch
the body part they name. Demonstrate: thezi € chuwi.

Here are the pairs: iSpa € ¢hekpa (+ natd); thahu ©
makhu (hi); thezi © ¢huwi (+ si); napé €© ¢hapkpé (+
unzé); napsikaza € siokaza. There are no rhymes for
ist6 and si¢har.

You can also use the favorite song “Head, Shoulders,
Knees and Toes” in Lakota.

With advanced students introduce (demonstrate)
possessive pronouns: for 1% person singular the prefix
ma- or mi- is used (manata {my head}, minipe {my
hand}), for 2" person singular prefix ni- is used (nisi
{your foot}).

With older students make sure to explain that
mithawa/nithiawa/thawa are not used with body parts.

Independent personal pronouns (like mithiawa) are not
used with body parts (and kinship terms). This is one of
the most common errors students make when translating
from English to Lakota.

Furthermore, in sentences like, “My nose is big,”
possessive pronouns aren’t used at all. Instead, the
information is carried in the verb, as in:

“My nose is big.” = Phasu mathiagka. {nose — [ am
big.}

e The “Touch your ... ” game is very good when a
change in activity is needed.

Note 1: Hipyéte is sometimes used as the generic term
for “shoulder”. Its meaning refers to the back part of
the shoulder. Other anatomical terms for this area are:
shoulder joint — ablo, the upper arm — ali¢é, and the
forearm — isto. Isté is also used as a generic word for
the entire arm. Note 2: Many reviewers gave siphia as
the variant for “toes”, while some referred to it as the
“big toe” only. Note 3: Variants for “fingers” are:
napsukaza, napsiokaza, napsikazunte and napsu.
Note 4: All reviewers except two stated that upzé
{buttocks} has no derogatory connotation in Lakota

language.
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For Teachers and Parents (Unit 10

Vocabulary on pg. 105.
Sounds: h, w, y, I, m, n (cf. pg. 99).

First, teach new words by using various flashcard
activities (cf. pages 90-93). Teach the fruits first. After
several flashcard activities you can let the children color
the outlined images on the following workbook page.
Then do some other flashcard activities. With second
graders you can let the children match the words to the
pictures (on the next page). After you are sure that the
students are familiar with fruits, start introducing
vegetables with the same strategy.

e Waskuveca nainS Watliothio {Fruit

Vegetable}

Put a flashcard with an apple on the blackboard
and write waskuyec¢a above it. Then say: Thaspar
kin waskuyeca hécha. {Apple is a fruit.}

Then put a flashcard of potatoes on the
blackboard, write wathothio above it and say Blo
ki wathiothio hécha. {Potato is a vegetable}.

Then ask the children to match the other
flashcards with one of the two groups. You may
want to make sure that the children understand the
words waskiiyeca and wathiéthio before they start
matching other cards. Individual children come,
take a flashcard, and add it to one of the groups.

After all the flashcards are divided between the
two groups, the teacher names a fruit or vegetable,
the children respond with waskiiyec¢a or wathiotho.

This activity can be used for review in the next
class, this time without the pictures.

or

e Review Inanimate Plural of Colors

Show the children a flashcard of a banana and
ask: Ziskopela kin 1é¢ oowa tékca hwo/he? {What
color is the banana?}. The children respond with:
(Ziskopela kin) zi. Show the picture of
strawberries and ask: Wazusteca kip lena odwa
tokcéa hwo/he? {What color are the strawberries?}
Children respond with: (Wazusteca kir lena) $asa.
or Lena Sasa.

Continue with the plural constructions of other
fruits and vegetables. This way the children review
the inanimate plural of colors (reduplicated forms).

You may also practice with sentences like this:
Ziskopela kin (lend) zizi. {Bananas are yellow.}
Upzigzigtka kiy (lend) Sasa. {Tomatoes are red.}
BI6 kin (lena) gigi. {Potatoes are brown. }

¥ Wrw

e Wasté nains Si¢a
Write wasté and §ica on the board, say those
words and ask the children if they know what they

mean. They will be familiar with wasté. Give them
a hint about §ica by saying it is the opposite of
wasté. The students repeat the words after you.

Demonstrate this activity. The teacher names (or
shows a picture of) a fruit/vegetable, individual
children respond with wasté or §i¢a according to
their likes and dislikes. Children can do this either
in pairs or groups, or by standing in a circle taking
turns in naming the fruits/vegetables.

o Wastéwalake or Wastéwalake $ni

Write the two words on the board. Then take a
picture of one of your favorite fruits and say e.g.:
Ziskopela kip wasté. Wastéwalake. Repeat with
another fruit/vegetable and then ask the children if
they guessed what wastéwalake means {I like}.
Encourage and help them with hints.

Then ask them to say wasStéwalake or
wastéwalake $ni in response to various fruits and
vegetables you name/show. The same activity can
be done in pairs and groups.

e ZiSkopela wastéyvalaka hwo/he?

Ask the children to look at the characters on the
previous page and to try to guess what they are
saying. Encourage them and give hints.

Then write wastéyalaka hwo/he? {do you like?}
on the board, and start asking the children
questions like: Thigpsigla wastéyalaka hwo/he?
{Do you like turnips?}. Ask several children
individually, ask them to respond with Har,
wastéwalake or Hiya, wastéwalake S$ni.

Then they can ask you. Children love asking their
teachers questions about their likes and dislikes.
Take advantage of it. Moreover, if you show that
you like most of the fruits and vegetables, you can
motivate good eating habits in your students as
fruits and vegetables are very important in a
healthy diet.

e Tell me

Tell me a fruit that begins with th (thaspap);

Tell me a vegetable beginning with th
(thigpsigla).

Tell me a vegetable beginning with k (kupkiin)
etc.

Notes: The illustration shows plums growing wildly
in the plains area, not the commercially sold plums,
which are darker purple. Two reviewers gave a variant
for strawberries: waziSkeca.
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wahpékhalyapi

asdnpi

Food and Drink

tRaspdn hanpi

kaphépapi  wakRadlyapi

Lila imapuza.

For Teachers and Parents (Unit 12

Vocabulary on pg. 105. Sounds: clusters bl, gm, gn, gl,
mn (instructions on pg. 99).

Teach the food and drink vocabulary with the flashcard
activities (page 90-93). Divide the vocabulary into two
parts. Afterwards, practice with these activities:

e Put a food item flashcard on the board and write woyute
above it. Put a card with a drink item flashcard on the board
and write woyatke above it. The students should repeat after
you: woyute, woyatke. Call on individual students to
choose a flashcard and match it with a group.

Afterwards, name individual foods and drinks. The
students should respond with woyute or wéoyatke. Repeat or
review this in the next class, this time without the pictures.
With more advanced students use: Kaphiopapi ki) wéoyatke
hécha. — {Pop is a drink.}

e Review of Wastélaka: The teacher names a food or
drink item and calls on a child. The child responds with
wastéwalake or waStéwalake $ni according to his/her likes
and dislikes.

e Ask individual students questions like: Asappi
wastéyalaka hwo/he? {Do you like milk?}. Students
respond with: Har, wastéwalake, or Hiya, waStéwalake
$ni. The students can do the same exercise in pairs.

e Lowichin_{I am hungry}, imapuza {I am thirsty}

Read the dialogue on the food page and ask the children to
try and guess what the characters are saying. The context
should help the students to guess the correct answer. If not,
give them more hints.

Then write on the board lowachiry {I am hungry}. Ask the
students to repeat the word after you.

Then write on the board lila {very}. Have the students
repeat Lila lowachir after you or the audio CD.

Call upon individual children to tell you that they are very
hungry. Each time give them a flashcard of a food,
vegetable or fruit and say something like: [THaspay] yita
yo/ye. {Eat an [apple].}. After all or most of the children
have received cards, ask them if they remember how to say
“Eat!” Explain that men say yuta yo and women say yita
ye for “Eat!” Afterwards, say Lila lowachip addressing
individual children and have them respond with: [Aguyapi]
yuta yo/ye, and give you the card.

Older students can practice in pairs, using dialogues like:

A) Loyachin hwo/he? = B) Hary, lowachin.

A) Agihyapi yuta ye! = B) Philamayaye.

e Use the strategy and activities explained above for
imapuza {I am thirsty} (and Inipuza hwo/he? {Are you
thirsty}).

e Thirsty or Hungry?

Write the words Loyachin and Inipuza on the board and
practice their pronunciation. Then tell the children that you
are going to name something you want to eat or drink. Have
them tell you whether you are thirsty or hungry:

Teacher: Hogay wachin. =» Students: Loyachiy.

Teacher: Mni wachir. = Students: Inipuza.

Ask the students if they remember how to say “I want”
(wachin). Reverse roles. The children say what they want.

e Eating Habits

Ask about Bob and Gary on the following page in ways
like this: Bob thaspar wastélaka hwo/he? {Does Bob like
apples?} =» Hiya, wastélake $ni.

(Use this activity to promote healthy eating habits.)

Note: A colloquial pronunciation of wakhalyapi is
wakhialapi.
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For Teachers and Parents (Unit 13)

Vocabulary on pg. 105; Sounds: glottal stop (pg. 100).

This lesson wunit is devoted to common and
culturally-relevant plains animals. Children enjoy learning
about animals as well as animal names. This provides an
opportunity to practice and review sentence structures,
verbs, and modifiers that can be used with animal names.
Introduce new vocabulary with the help of flashcard
activities (see pages 90-93). Make children aware of and
practice the pronunciation difference between hec¢a {turkey
vulture} and hécha {to be such, to belong to a class (of
nouns)}. After the children are familiar with the Lakota
words for animals, do the following activities:

e Put the flashcard with a deer on the board and write
wamakliaskar above it. Then put the flashcard with one of
the birds on another side of the board, and write zintkala
above it. Do the same with one of the three insects and
write: wabluska. Then ask the children to repeat after you:
wamakhaskarn, zintkala, wablaska.

Then show another flashcard and ask one of the children
to add it to one of the three groups. Have a child come and
take a flashcard from you and then add it to the appropriate
group. Continue until all the flashcards are divided into
groups.

Hold on to the card with the rattlesnake and in the end put
it on the board under a new category, zuzéca. In this
activity the generic word zuzéca — {snake} is used as a
category. (According to some native speakers snakes belong
to the same group as insects.)

e With the cards still on the board, ask the children to say
the group of the animal you name, in ways like:

Teacher: thathianka =» Student: wamakliaskar

Teacher: he¢a =» Student: zintkala, etc.

e Put the flashcards away and tell the children that you
are going to find out if they can say ziptkala,
wamakhaskarn, wabliska, zuzéca without seeing the
pictures. Then name individual animals, birds and insects.

With older students, have them say sentences like this:
Thathiapka kin wamakhaskay hécha. {A buffalo is an
animal.}

e Put the deer flashcard on the board and write thapka
above it. Then put the butterfly card on the board and write
¢ik’ala above it. Ask the children to decide which of the
animals are thanka and which are ¢ik’ala. Show one card
at a time and call on the children to add them to one of the
two groups. If you don’t like a child’s choice or if a child
can’t decide, ask the other children to help make the
decision (by saying thagka or ¢ik’ala). (Children usually
make such decisions by comparing the size of an animal
with themselves. In any case, you should make them feel
that the decision is really up to them.)

Once all the animals are divided between big and small,
ask the children to say thagka or ¢ik’ala in response to you
naming animals as in: Teacher: mastinska =» Student:
¢ik’ala).

e You can do similar activities with other characteristics

of animals, such as animals that walk (mani) versus those
that fly (kipyan), those that are loud (hothianka or hotliuy),
and those that make no noise (inila tn).

e Review wastéwalake {I like} and waStéwalake Sni {I
don’t like}. Show or name individual animals. The children
respond with one of the verbs.

e With older or more advanced classes, introduce the
infix -wicha- for plural animate objects. Try this activity:

Put a picture of a buffalo on the board. Write and say:
Thathiapka war wanblake. {I see a buffalo.} Then, put
another picture of a buffalo on the board. Write and say:
THhatliagka nigpa wagwichablake. {I see two buffalo.}
Let the children practice with other animals. Have them
write and say the sentences on their own. Afterwards, ask
them: “When do we use -wic¢ha-?”  Children should
respond with something like: “When we talk about more
than one animal.” Then, take a book (or put in on the table)
and say: Wowapi war wagblake. Add another book and
say: Woéwapi nigpa wanbliake. Then ask the children
again: “Do you know when to use -wicha-?” Children:
“Only when talking about animals (and people).”

e These same guidelines will be used for the vocabulary
in units 23 and 24. After the students know the animal terms
from all three lessons, repeat the above activities with all
the animals. This could be done if you have some spare
time at the end of the school year or if you want to have a
playful class before the holidays.

e After finishing unit 15 you can use the animals in units
13, 23 and 24 to review animate plural, as in:

Teacher: Wabluska kir ténapi hwo/he?

Student: (Wabluska ki) yamnipi.

T: Zigtkala kiy ténapi hwo/he? = S: Zigtkala Kkiy
Sakpepi.

T: Zuzéca Kkin tonapi hwo/he? = S: Zuzéca Kipy
wanZila.

Note 1: Some Lakota animal names are differentiated between
male and female. The textbook pictures refer only to the male
term. Some Lakota people use thathapgka {buffalo bull} as a
generic name for buffalo, others state it can only be used for
“buffalo bull”. Another term for buffalo bull is ptebléka, while
buffalo cow is ptewinpyela. Pté and ptelicaka are other generic
terms for buffalo (also used for a buffalo herd). Note 2: A more
recent pronunciation of Supgmanitu is Sugpgmayetu. Another less
commonly used term for coyote is mayasleca or yaslé.
Note 3: I!(pisal]la {pronghorn} is also known as nigésagla.
Note 4: Chanska {red-tailed hawk}, the most common hawk on
the northern plains, is also referred to as chapska upigi {red-
tailed ¢hanska}. Other kinds of hawks are called chetar. This
term is widely used and tends to be the preferred word for hawks
in general. Note 5: Some speakers use Wanbli as a generic term
for both types of eagles (golden eagle and bald eagle). Specific
terms for eagles in Lakota are: wagbli {adult golden eagle},
wapbli gleSka {young golden eagle}, anupklasar {bald eagle}.
The picture shows a young golden eagle. Note 6: Make the
students aware of the pronunciation difference between maklia
{ground, earth, dirt} and maka {skunk}. Note 7: Kimimila is a
variation of kimimela. Note 8: Both mastipska and mastipcala
are used for jackrabbit.
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For Teachers and Parents (Unit 15)

Vocabulary on pg. 106.
Sounds: consonant clusters, on pg. 100.

Animate plural
The main object of this unit is to understand how the

animate plural ending —pi is used (with people and
animals). There is less vocabulary in this unit in order to
give more time to demonstrate and practice this concept.
At the K-1 level, students only need a passive
knowledge of the grammatical rules in this lesson. With
older or more advanced classes you may want to
encourage work towards active usage.

e Introduce new vocabulary through flashcard games
(cf. pages 90-93).

e After the children are familiar with the new words,
ask them to open their textbooks and work with the
Lesson Page like this:

Lena .... héchapi.

e Point at the dog and say:

Teacher: Lé taku hwo/he? Student: Lé Stuigpka hécha.
Repeat with cat and spider.

e Point at a group of animals in the picture and say:
Lena taku héchapi hwo/he? {What are these?}

Answer yourself if the children can’t do so:

Lena khukhus$e héchapi. {These are pigs.}

If necessary repeat with other animals.

The children should be able to grasp the usage and
meaning of Lena.. héchapi as opposed to
Lé ... hécha.

Ask the children to point at a group of animals and ask
you in this way: Lena taku héchapi hwo/he? Repeat
until all the children have spoken.

Then reverse roles. You ask them and they answer (with
plural in Lena and héchapi).

Write on the board a few example sentences, e.g.:
Lena maga héchapi.
Lena ptegléska héchapi.

Then ask the children: “Why do you think we have —pi
here?”

They should be able to formulate an answer. If not, help
them (e.g. “It is there because there are many animals™.)

To ensure that the children understand the difference
between animate and inanimate plural, try this: Hold up
two pens or touch two chairs and say: Lena wicazo
hécha.; Lena oakagke hécha.

Then point at two boys and say: Lena hoksila héchapi.

Do this at the end of class or follow it by a new activity.

Lena tonapi hwo/he?
After reviewing the Lena ... héchapi sentence, start

introducing the suffix —pi with numbers.
Ask the children to count the animals in the picture.

Then tell them that you will say the number of animals
in a group and they will point at and name the animal
group. Try it like this:

Teacher: niigpapi = Student: wagléksun

Teacher: zaptangpi = Student: khukhise

Teacher: topapi = Student: Siinkawakliar

Teacher: wagzila = Student: iktomi / Sugka / igmi
Ask them: “Children, did you notice what I added to the
numbers?” They should respond with something like:
“You added —pi, because there are several animals”

Reverse the activity. The teacher names the animals and
children say numbers in plural. With more advanced
classes you may practice this in full sentences:

Lena tonapi hwo/he? = Lena nagppapi.

Ptegléska Kkin tonapi hwo/he? = Ptegléska Kkir
yamnipi.

Afterwards, let them name a group of animals and you
tell them the number of animals as in:

Children: khukhuse = Teacher: zaptanypi etc.

Colors in Animate Plural

Ask the children to point to the group of animals who
have the color you name as in:

Teacher: Holliotapi = Student: wakipyela

Teacher: $asapi = Student: kliokliéyali’agla
Teacher: skaskapi = Student: maga

Teacher: Sastagpi =» Student: khukhuse

Teacher: zizipi = Student: Sunkawakliar

Note: With the exception of compounded colors terms
(e.g. thozi), colors are both reduplicated and pluralized
when referring to animals. Some speakers don’t
reduplicate colors in animate plural, but many do. The
reduplication may be referring to the numerous hairs or
feathers of animals.

Practice sentences like this: Maga kin (lend) skaskapi.

Review of Sizes
Teacher: Ptegléska ki tliagka nains ¢ik’ala he?
Student: Ptegléska ki thanka.

Note 1: There are many synonyms and local variants for
“chicken (hen)”. These include: khokhoyah’agla,
kliokhéyali’agla, kliokliayali’agla, but there may be
others. Use whatever variant is common in your area.
Note 2: The word khukhuse {pig} sometimes appears
as khukhua. Note 3: Supkawaklan {horse} is
colloquially pronounced “Stipkakliar”. Children should
begin with the careful or “yat’iysya” or slow
pronunciation. The word thasStigka is only used to
express “his/her horse” and will be introduced later.
Note 4: Ptegléska {cow} 1is often pronounced
ptebléska. Note 5: Some speakers reduplicate the
animate plural of colors, others do not, as in: Ziptkala
kin Sasapi. versus Zintkala kin $api.
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For Teachers and Parents (Unit 16)

Vocabulary on pg. 106. Sounds on pg. 100.

In this unit the vocabulary is introduced and
practiced through activities involving children’s own
faces. If teachers want extra materials, they can make
their own handout activities, such as having the
children match words with a picture of a face.

There are 14 facial or head parts in this unit.
Introduce them to the children in two groups:

1) i, nagpge, phasu, iSta, phehin, hi, phakité

2) iha, ikhu, thahu, thaphin, nawate, iStaliehin,
osur, ité

Teachers should have the students be very familiar

with the first group of terms, before they teach the
second group.

eTouch your nose with your index finger and say
phasu. Ask the children to do the same and repeat the
word after you. Repeat with other words from the
first group. Alternatively, use the audio CD.
Demonstrate by touching when you hear the word.

After you feel that the children are quite familiar
with the words, reinforce them through the following
activities:

e Ask the children to touch the facial part you name.
Then say: Phasu égluthian po/pe! {Touch your
nose!}. Nugge égluthiag po/pe! {Touch your ears!}
etc.

e Later, ask the children to name the facial part that
you touch.

Do the same sequence of activities for the second
group of facial parts.

Play the game Simon Heyé:

Children touch the named facial/body part only if
Simon heyé {Simon says} is said first. For instance:

Simon heyé: Nata églutharn po! [Children touch.]

Simon heyé: Si églutliag po! [Children touch.]

Ikhu égluthiay po! [Children do not touch.]

With the more advanced classes, teach these
sentence structures:

Pliehin masapsape. {My hair is black.}

ISta magigi. {My eyes are brown.}

And also:

Ista nugpa mayukHhe. {I have two eyes.}

Nupge nugpa maytkhe. {I have two ears.}

Phast wanzila mayukhe. {I have one nose.}

With advanced classes, add the word chezi
{tongue}.

How many?
Ask the children to give the number of the facial

parts you name, as in:

i => wapzi, phasi => wanZi, nigge => nigpa,
thiahu => wanzZi, nawate => nugpa, iSta => nugpa,
phiehin = o6ta, hi => ota, etc. Introduce ota
beforehand.

Older or more advanced students can create
sentences of this type: I wanzila mayikKe. {I have
only one mouth.} ISta nigpa mayikhe. {I have two
eyes.} Iktomi si Saglégan yuklié. {The spider has
eight legs.} etc.

Play with Rhymes
Children love rhymes and songs. They are

enjoyable and help with word memorization and
sentence structures.

Most of the facial parts have at least one rhyming
companion. Try playing a game with the children like
this:

Tell them that you will say a facial part. They must
respond with one that rhymes and at the same time
touch the facial part they name, such as: hi —i.

Here are the pairs: ikhit € phasi © thahu; i ©
hi; ostiy © thaphun; phiehin © iStaliehin; iha ©
iSta; phalité © nawite © ité © nupge

Play “Who is it?”

Tell the children that you are going to think of
someone in the class and they must guess who it is.
They should ask questions such as: Pliehip hagska
yukliay hwo/he? {Does he/she have long hair?},
Upzoge sapa ur hwo/he? {Is he/she wearing black
pants?} etc.

With advanced students, demonstrate and explain
possessive pronouns. For the 1% person singular, the
prefix ma- or mi- is used (miite {my face},
mapli¢hin {my hair}. For the 2" person singular, the
prefix ni- is used, e.g. niphiéhiy {your hair}.

With older students, make sure to explain that
mithawa/nithawa/thiawa are not used with body
parts.

Independent personal pronouns (like mithiawa) are
not used with body parts (and kinship terms). This is
one of the most common errors students make when
translating from English to Lakota.

Note 1: Phiége is given by some speakers as the
term for “nose”, though most suggest this refers to
“nostrils”. Another, more specific, term for “nostrils”
is pliégeoliloka.

Note 2: Nata is only used for human heads. The
heads of animals and things are called phia.

Note 3: Nugge is only used for human ears. Nakpa
is used for animal ears.

65



For Teacher and Parents (Unit 18)

Vocabulary on pg. 107. Sounds on pg. 100.

This unit introduces 10 terms, which describe people or
occupations. Students will already be familiar with hoksila
{boy} and wichiycala {girl}.

Some of the activities for this unit are complex and the
teacher should adjust them according to the students’ age.

e Review the following dialogue

Nitawe hwo/he? {Who are you?}

Robert Jumping Eagle hé miyé. {I am Robert Jumping
Eagle.}

Dana Running Elk miyé. {I am Dana Running Elk.}

e Demonstrate and practice the following dialogue
Nitaku hwo/he? {What are you?}

Homaksila. or HokSila hemacha. {I am a boy.}
Wimachigcala. or Wichipcala hemacha. {I am a girl.}

You can extend the sentence like this:

Lakhiota homaksila. / Lakliota hoksila hemacha.

{Lam a Lakota boy.}

LakHliota wimachigcala. / Lakliéta wichincala hemacha.
{L.am a Lakota girl.}

With older students, you can ask them to find out and define
the difference between Nitiwe hwo/he? {Who are you?}
(referring to your name) — and Nitaku hwo/he? {What are
you?} (referring to your other types of identity, like tribe,
occupation etc.)

e Use the flashcard activities (page 90-93) to introduce
new vocabulary.

You may explain how the words portray the stages in life:
hoksila {boy}, wichasa {man}, wichalicala {old man}
wichigcala {girl}, wigyay {woman}, winulicala {old
woman}.

With older students, add khoskalaka {young man} and
wikhoskalaka {young woman} for the third stage of life.
This will complete the explanation of the four stages
traditionally recognized in Lakota culture.

Work with the Lesson Page

e Review of Yuha (L.):

Wichasa kig 1€ taku (¢ha) yuha hwo/he? {What does the
man have?} =» Thaspan (war yuha). {(He has an) apple.}
Wasicu kig 1é tiku (¢ha) yuha hwo/he? {What does the
white man have?} =» Wiyatke (way yuha). {(He has a)
cup/glass.}

Wipyang kig 1€ taku (¢ha) yuha hwo/he? {What does the
woman have?} =» Igmu sdpa (war yuhd). {(She has a)
cat.}

Waunspekhiya ki 1é taku (¢ha) yuha hwo/he? {What
does the teacher have?} =» Wowapi (war yuhd). {(She has
a) book.}

e Review of Yuha (II.) (Who Questions)
Tuwa thaspany wagp yuha? {Who has an apple?} —
Wichasa kir. {The man.} etc.

o Review of Yuha (II1.) (“Yes” and “No” Questions)
Wanunspekhiya ki 1€ igmu wan yuha hwo/he? {Does the
teacher have a cat?} =» Har / Hiya.

e Review the Verb Un (to Wear)

Tuwa ogle sapa war tr hwo/he? {Who is wearing a black
shirt?} = Chanksayuha kix. {The policeman.}

Tuwa ogle zigzica thozi wary an? {Who is wearing a green
sweater?} =» Winuhi¢ala kir. {The old woman.}

e Other Verbs

With older students, you can review some other verbs, such
as, Tuwa nazin hwo/he? {Who is standing?}; Tuwa mani
hwo/he? {Who is walking?}; Tuwa wayatkary hwo/he?
{Who is drinking?} and Tuwa woglaka hwo/he? {Who is
talking?} etc.

e “I”—forms

Introduce “I”’-forms with hemacha (e.g.: Wichasa
hemacha {I am a man.}). Practice them like this. Explain to
the students that you will say a verb, and they should react
with the appropriate person and “I”’-form, as in:

Teacher: Igmu way luha. = Student: Wipyan hemacha.
T: Ogle sapa wan nii. & S: Chanksayuha hemacha.

T: Nistipme. =» S: Wichipcala hemacha.

T: Woyaglake. = S: Winuli¢ala hemacha.

You may explain and demonstrate the alternate “I”-form of
nouns that refer to life stages:

homaksila {I am a boy}

wimachasa {I am a man}

kliomaskalaka {I am a young man}

wimachali¢ala {I am an old man}

wimachiypcala {I am a girl}

winmayar {l am a woman}

wimakHhoskalaka {] am a young woman}

wimanuli¢ala {[ am an old woman}

e Who has what?

Provide the children with various flashcards of people,
animals and things. The students should choose one card
with a person and another with a thing or animal. When
called on, they should hold them up and say sentences like:
Wichasa kiy 1é supka (sapa) warn yuha. {This man has a
(black) dog.}

Hoksila kiy 1é thapa war yuha. {This boy has a ball.}
Later, they can identify themselves with the character on
their flashcard and say similar sentences in the first person
singular: Hok$ila hemacha. Thapa warg bluha. {I am a
boy. I have a ball.}

Note: Variations for policeman are: ¢hapksayuha in Pine

Ridge, wawodyuspa in Cheyenne River and akichita in
Rosebud.
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For Teachers and Parents (Unit 19)

Vocabulary on pg. 107. Sounds on pg. 100.

Use flashcard activities to teach the vocabulary of
the living room items (page 90-93).

Review the verbal form wanblake {I see}.

e Reviewing Colors (I.)

Using the new vocabulary terms, you can review
colors, in ways like:

ChowinZa kiy gi. {The floor is brown.}

Oakapke kin thozi na §a. {The chair is green and
red.}

Ikhanchola kiy thé. {The radio is blue.}
Chowinzakalipe kin san na zi na Kota na §a. {The
carpet is whitish, yellow, gray, and red.}
Wichitenaskanskarn Kkin sape. {The television is
black.}

Thiyépa kiy thozi. {The door is green.}
Mazochethi ki §a. {The stove is red.}

Omas’aphie kin Hota/sape. {The telephone is
gray/black.}

Psithio kin $asa na thothio na zizi na skaska na
sapsape. {The beads are red, blue, yellow, white,
and black.} etc.

e Reviewing Colors (II.) and Mitliawa

Have the children color the images on the following
page. After they are done, they can describe their
items using sentences like:

Thiyopa mithawa kiny zi. {My door is yellow.}
Plietizanzany mithiawa kiy tho. {My lamp is blue.}
etc.

e Work in Pairs

Working in pairs, the students can ask each other
about their pictures in ways like: Omas’aplie
nithawa ki oéwa tékcéa he? {What color is your
telephone?} =» Hé sa. {It is red.} Older students
can talk about the things they have at their homes.

e Review of Bluhd/L.uha

Working in pairs, the students can ask each other
about their pictures (or things at home) in ways like:
Omas’aplie wapzi luha he? {Do you have a
telephone?}

Hag, omas’aplie thio wag bluha. {Yes, I have a
blue telephone. }

e Review of Kinship Terms:
Tell the students something like this: “Imagine you

are the girl in the picture. How would you address
the people in the living room?”
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In4, até, thiblo, mistn, kaka/thupkasila, ugci.
Afterwards, say: “Imagine you are the boy in the
picture. How would you address the people in the
living room?”

In4, até, thanké, misan, kaka/thupkasila, ugci.

e Review Clothing and Colors
Tell the students something like this: “Imagine you

are either the girl or the boy. Tell us what everybody
else in the living room is wearing.”

Ina-waye Kkin ogle §a 1.

Thunkasila-waye kin unzoge thio na ogle $a 1.
Até-waye ki ogle ska ur.

Unci-waye ki chuwignaka thiézi .

Miyé égle zi muy. etc.

The teacher can stimulate answers by asking
questions like:

Thupkasila-yaye kip taku (¢ha) 1y hwo/he?
{What is your grandfather wearing?}

Ogle §4 un). {He is wearing a red shirt.}

or:

Tuwa ogle ska un? {Who is wearing a white
shirt?}

Até-waye kin. {My father.}

e Taku Tokhiunpi (Review of Verbs)

Ask the students what the individual people in the
picture are doing, using constructions like:
Wichahicala kin 1é tdku tékhur he? {What is the
old man doing?} =» (Hé) woglake. {He is talking.}
(In this case, a verb is used that the students are
familiar with. Other verbs, such as ohtinkakar {he
is storytelling} might be more appropriate. You may
introduce this afterwards.)

Wichasa ki 1€ taku tokhun he? {What is the man
doing?} =» (Hé) anagoptan. {He is listening.}
Hoksila na wichipcala kip lena taku téokhunypi
he? {What are the boy and the girl doing?} =>»
(Lena/Hena) anagoptanpi. {They are listening. }
You can also introduce waksu {to do beadwork} as
in: Wipyan kip 1é waksu. {The woman is doing
beadwork.}

e Homework
Ask the children to name things at home and then to
ask their parents/grandparents about their colors in
Lakota.

“radio” is

Note: A variant for

kaliwogyapi.

ikliagchola



For Teachers and Parents (Unit 20)

Vocabulary on pg. 107; Sounds: more clusters, pg. 100.

This unit is designed as a review lesson and will enable you
to review and reinforce much of the previously introduced
vocabulary, such as verb forms and sentence structures.

To begin, stimulate the children with questions about their
interests in pow-wows. Ask them whether they or their
family members dance or sing. What are their favorite
dances or songs?

Working with the Lesson Page
e Review and Reinforce Verbs and Sentences

T: Taku (¢ha) waglaka hwo/he? {What do you see?}

S: Phiésa wan wanblake. {I see a head roach.}

T: Snasna wachi wastéyalaka hwo/he? {Do you like the
jingle dress dance?}

S: Hary, waStéwalake. {Yes, I like it.}

o Review the Traditional Clothing Items
These are: S§ina {blanket}; happikéeka {moccasins};

hunska {leggings}; wanap’in {necklace}; ogle {shirt};
thaha ogle {leather shirt}; ¢huwignaka {dress}; thaha
chuwignaka {leather dress}; and chegnake {breech
cloth}. (You can add more specific vocabulary, such as
hagpakSupi {beaded moccasins} if you feel the need.)

You may want to review the traditional clothing presented
in the Unit 7 Lesson Page.

e Pow-wow Items
These are: phésa {head roach}; icalu {feather fan};
wahachanka {shield}; and upkcéla kagapi {bustle}.

The children should already know the word upkcéla
{cactus} introduced in Unit 11. You may want to explain
that upkc¢éla kagapi means something like, “made in the
shape of a cactus (with feathers pointing out like cactus
spines).”

e Review the Verb Yuha

Ask the children something like: “Can you tell me in
Lakota what traditional clothes you have.” You may give
them an example by saying what you have, as in:
Hagpikéeka bluha.

i¢alu wang bluha. *

Hupska bluha. etc.

* Please, note that war) is used only with non-pair items.

e Review colors, sizes, possessives
Use the traditional clothing items to review modifiers

(colors, sizes, possessives), in ways like this:
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Colors (and Possessives)

Hanppikceka mithiawa kip thié na §a. {My moccasins are
blue and red.}

Chuwignaka mitliawa kin zi. {My dress is yellow.} etc.

Sizes (and Possessives)

Wahachanka mithiawa kin ¢ik’ala. {My shield is small.}
i¢alu mitiawa kin thanka. {My fan is big.}

Upkcéla kagapi mithawa kip cik’ala. {My bustle is
small.} etc.

e Review the Kinship Terms

Ask the children something like this: “What do your
relatives do at a pow-wow? Do they dance? Do they sing?
Do they like to watch the dancers?” (The term for
“spectators” is wawanyanke.) Have the children respond
using sentences like:

Ina-waye kip $ind Gy wachi. {My mother is a shawl
dancer. }

Até-waye kin h’okhia wichasa hécha. {My father is a
singer.}

Thiblé-waye kin ostésteya wachi. {My older brother is a
fancy dancer. (a girl speaking)}

Chiyé-waye kin ik&é wachi wichaga. {My older brother is
a traditional dancer. (a boy speaking)} etc.

e Review Vocabulary for People and Verbs

While pointing at images on the Lesson Page, demonstrate
sentences that describe what the people are doing.
Afterwards, have the children say similar sentences.
HokSila kip 1é¢ wachi. {This boy is dancing.}

Wichiycala ki 1€ wachi. {This girl is dancing.}

Wichasa kiy 1€ wawagyagke. {This man is watching.}
Wipyar kir 1€ lowar. {This woman is singing.}

e Unspé (To Know How)

With older or more advanced students, introduce the
following constructions:

Wachi upmaspe. {I know how to dance. (I can dance).}
Lowan ugmaspe. {I know how to sing. (I can sing).}

Notes:

There are many variants for the pow-wow terms, particularly
among the dance categories. Variants to those on the Lesson
Page include: “Traditional Dance” — Ehanpk’ehany Wachi;
“Women’s Traditional Dance” — THaha Chuwignaka Uny;
“Shawl Dance” — Sitéhomni Wachi; “Men’s Fancy Dance” —
Sitbhomni Wachi; “Grass Dance” — Kaldla Wachi /
Nitégleglega Wachi / Unzéglega Wachi / PheZimignaka /
Phezi Wachi. Reviewers also suggested the term Omaha
Wachi, but disagreed on which dance it referred to. A variant of
Snasnd Wachi is Kasna Wachi. Waphiésa is a variant of phiésa.
Most of the reviewers gave oklia as the contemporary form for
li’okhia (or li’oklia wichasa {singers}). An additional variant of
“singer” is lowar wichasa.



For Teachers and Parents (Unit 22)

Vocabulary on pg. 108. Sounds on pg. 100.

The colors that symbolize the four directions and seasons differ
between communities and individuals. The Lesson Page shows the
colors used in some communities on the Pine Ridge and the
Cheyenne River reservations. Another very wide-spread variant of
the four colors is: West = black, North = red, East = yellow, and
South = white. Please have your students become familiar with
whatever colors are common in your local community. Ideally,
draw the four-direction circle, color it with the colors of your
community and put it on a wall in the classroom to help the students
become familiar with it. If the children see that the teacher respects
cultural variations, it will teach them to honor and value diversity
and richness in Lakota culture. Traditionally, the four-directions
circle is oriented with the winter quarter up. You may want to make
that clear to your students.

Lakota names of the months vary among communities. Also,
most months have more than one name. The reviewers agreed that
those chosen here belong among the most commonly used.

Most Lakota speakers today use English names for months
when indicating the occurrence of events. Pre-reservation Lakota
people used a lunar calendar with 13 lunar months. This calendar is
incompatible with the 12-month western calendar. Today, the
Lakota month names are used mostly in a ceremonial or formal
context. The goal of this unit is not to teach active usage of the
month names, but to have the students become aware of them and
their meanings. Active usage will be introduced at higher levels.

The following activities should be adjusted to the students’ age
and to their reading ability.

e What do the months mean?

Teachers can explain that in traditional times, months were
named after things that occurred in nature. Using the Lesson
Page, have the students listen to the teacher or audio CD
naming the months. Have them guess what the names mean.
The students should already be familiar with many of the
words used in month names, such as: pliezi, chappha,
thigpsiyla, tho, sapa, gi, etc. Therefore, they should be able
to guess many of the month names.

Explain that when referring to the color of leaves and
grasses, thé {blue} is used to mean “green.” Ask them to find
the month names that include thié and to guess what the
names mean, as in:

Phiezi Thé Wi {April} = “The moon of green grass”

Ask the students: “Why do you think this month is called
that?” (Answer: Because this moon occurs when the first
green grass appears).

Chanwape TK6 Wi {May} = “The moon of green leaves”
Ask the students: “Can you guess what ¢chagwape means?”
(Answer: “tree leaf/leaves”.)

Ask: “How many months have a tree in their picture?”
(Answer: “Four.”) Read these month names with the children
and write them in a column on the board:

Chanwipe TEé Wi {May}
Chanwape Gi Wi {September}
Chanwape Kasna Wi {October}
ChannapKopa Wi {February}

Ask the students: “Do any of these names have anything in
common?” (Answer: “They all begin with ¢han.”) Ask:
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“What do you think ¢han means?” (Answer: “tree/wood.”);
“What does chagwape mean?” (Answer: “tree leaf/leaves.”);
“What do you think kasna means?” (Answer: “The sound the
wind makes (in the trees/leaves).”);

“What do you think naphliopa means?” (Answer: “The
popping sound that trees make when it is very cold.”);

“Why do you think these months are named in this way?”
Continue with the other months using a similar strategy of
questions and hints, such as:

IStawichayazay Wi {March} = “The moon of sore eyes.”
(Answer: “The sun’s reflection on the snow causes snow
blindness.”) The students should already know ista {eyes}.
Wichayazan means “they hurt.”

Thippsigla Itkalica Wi {June} = “The moon when turnips
are in blossom.” (Ask “What happens to turnip plants in

June... look at the picture”...; “What does itkalica mean?”)
Wastuthuny Wi {August} = “The moon of ripeness.”
Waniyetu Wi {November} = “The winter moon (winter
begins).”

Thahé Kapsun Wi {December} = “The moon when deer
shed their antlers.” (also pronounced ThahécapSun Wi;
thahé {horns, antlers}, kapsan {to throw down}).
Wiothehika Wi {January} = “The moon when the sun is
scarce”; wi {sun}, thelitka {scarce} wi {moon}.

e Weather

Have the children look at the weather images along the edge
of the Lesson Page. Have them figure out what the individual
words mean. Practice pronunciation.

9%

e Owastecake nain$ OSicecake
You may divide the weather terms into two groups,

owastecake {good/pleasant weather} and oSicecake {bad/
unpleasant weather}. Have the children help you place the
weather terms in two groups.

e Seasons

Ask the children to look at the four large pictures and figure
out which seasons they illustrate. Ask them to read the
Lakota names for the secasons. Teach them the proper
pronunciation and help them memorize the words with
additional activities.

Tell the students that you will say names of months and they
should respond with the appropriate season, as in
T: Wastthun wi. = S: blokétu. etc. (Use the picture during
this activity.) Then try matching weather terms with seasons.
e Thatidye Topa

Using questions and hints, help the students find out what the
four words in the inner circle mean (four directions). Ask
questions like: “Which direction does winter come from?”
(Answer: “North.”) etc. In this way, connect the directions
with the seasons. At the end, explain that each season and
direction has its own color. If your community uses different
colors, you may ask the children to draw, color and glue four
circular sectors over the image.

e Seasons and Directions

Name a season or direction (or even a month) and have the
students say the appropriate color.



Classroom Activities — Flashcard Methods

Flashcard methods are an essential component of this
textbook. The textbook itself should be used to
reinforce the knowledge gained by flashcards
activities and especially to provide opportunities for
recognizing or reading Lakota words. Flashcard
activities are lively and retain children’s attention for
a much longer time than working with a textbook
alone.

Flashcard Activities to Introduce New Vocabulary
The number of flashcards used for introducing new
vocabulary items will depend upon two factors, the
age of the children and their knowledge of the
language. With young beginners, sets of 6 to §
flashcards are recommended (up to 12 can be used for
review activities). For older or more advanced
students you can use up to 14 cards.

Flashcard activities are either passive or active. The
passive are focused on children’s ability to recognize
words (aurally or visually). The active expect the
students to use the words or sentences themselves.
The teaching and learning process should go from
passive to active.

1. See and Pronounce

e Take out a set of new vocabulary flashcards (6-8).
e Show the flashcards one by one to the children
and say the Lakota words.

e Children as a group repeat after you.

2. Point at a Card (Passive Knowledge of
Vocabulary)

e Place 6 to 12 previously introduced flashcards
around the classroom.

e Say Lakota words and have the children point at
the proper flashcards.

e (Optionally, allow the children to go to the card
and bring it to you or to their desk depending on the
needs of your next activity.)

e With more advanced students, use sentences, such
as: Stigka warn makipazo wo! {Show me a dog!} or
Stinka kin tuktél i hwo/he? {Where is the dog?}.

3. The Disappearing Card (Active)

This activity is very effective for practicing or
reviewing vocabulary. Children usually enjoy it very
much.

e Place up to 10 previously-introduced vocabulary
flashcards on the board.

e Have the children say the Lakota words in the
order in which the cards are on the board.
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e Take one of the cards away and let the children
say all the words again, including the missing card.

e Continue taking cards away as long as the children
can say all the words in their original order.

The same activity can be used with written words
instead of flashcards. This technique is used to
practice the written form of the words. However, this
version is much less enjoyable, especially for young
children.

4. Missing Card

e Place about 6 to 8§ flashcards on the board.

e Have the children turn around. (Okawipga
po/pe!) Take one of the flashcards away.

e Have the students say the word (or description) of
the missing card.

5. A New Card

e Place about 8 to 10 flashcards on the board.

e Have the children turn around or close their eyes
(Istégmuza po/pe!). Replace one of the flashcards
with a different flashcard.

e Have the students say the word (or description) of
the new card. Continue with other cards.

6. Connecting Words to Flashcards

e Place up to 20 previously-introduced flashcards on
the board.

e One by one, show the children the written Lakota
words for the displayed items.

e Call on individual children to take a written word
and put it above the appropriate flashcard.

7. Number the Flashcard

This is an efficient activity for teaching numbers and
it is wuseful for introducing or practicing new
vocabulary after numbers are learned.

e Put a set of flashcards on the board (up to 10) and
number them.

e Say any Lakota number from 1 to 10 and have the
children say the Lakota word under that number.

e Reverse the activity. Say the word and have the
children say the numbers.

8. Modifier Versus Noun (or Noun Versus Verb)
This activity is useful for practicing modifiers (colors,
sizes) as well as verbs.

e Put a set of flashcards on the board.

e Say the color (or other modifier) and have the
children say the noun.

e Then say the noun and the children say the color.



e For verbs, say the verb and have the children say
the noun.

e Say the noun and have the children say the verb.

e At the end, ask the children to say both the noun
and modifier (or noun and verb).

9. If True, Clap Your Hands!

e Show a set of flashcards one by one to the
children.

e If you say the correct word for it, the children
should clap their hands, if incorrect they remain silent.

e This activity can be altered in many ways. For
example, you can add a modifier like Sunka sapa or a
verb, like Supka Kkip igyagke. Children enjoy it
thoroughly.

e Comment: Clapping hands is effective with
young children (1% to 6™ grade) because it keeps them
active and employs their kinesthetic memory. With
older students, you may want to replace clapping with
a verbal response, such as Hay {Yes} vs. Hiya {No}
or Wicaklie {True} vs. Wicaklie Sni {False},
Wicayakhlie {You are right.} vs. Wicayaklie $ni
{You are not right.}.

10. Odd One Out! (Active)

e Select 4 to 6 flashcards of the same lexical class,
such as animals, toys, and numbers. Include one
card that is not in the same lexical set as the
others.

e Hold up each card in turn and have the children
say the name of the item. When you show the card
that does not belong, have the children call out,
“Odd one out!” (or in Lakota, e.g.: Opka $ni!
{Doesn’t belong!})

e Repeat with different sets of cards.

11. What is the Opposite?

e Have the children say the word expressing the
opposite of the item on the flashcard you show
them. (Examples: man-woman, dog-cat, large-
small, black-white etc.)

12. Lip Reading

e Place 6 to 10 flashcards on the board.

e Point at one and mouth the word without making
any sound.

e Have the children look at your lips as you mouth
the word and guess what you are saying.

e Try repeating the same activity without pointing at
the flashcards.

13. Copy Me!

e Hold up a flashcard and say the word. Ask
children to copy you.

e Say the word again, this time very softly. Have the
children repeat the word softly.

e Say the word in varying ways, such as loudly,
slowly, quickly, sadly, angrily. Each time, have
the children copy the way you say it.

(This activity feels like a game for children. It is very
useful for memorizing the proper pronunciation of
words. Do the activity for max. 5 minutes.)

14. Guess the Card, Children!

e Show any 6 previously-learned flashcards to the
children.

e Remove one of the flashcards without letting the
children see which one you have.

e Have them guess the card by saying a sentence
like:

e Hé wowapi hécha hwo/he? (make sure you only
call on one child at a time).

e If the guess is not correct, say: Hiya, hé wowapi
hécha $ni.

e If a child guesses the word correctly, nod your
head yes and say: Har, hé wéowapi hécha.

e Play this game 3 or 4 times, with different sets of
flashcards.

e Optionally, allow the child who guessed correctly
to pick a card and answer the questions.

15. Guess the Card, Teacher!

e Show a set of 6 to 8 flashcards to the class.

e Place them in a pile face down in front of you.
Take one card from the middle of the pile and place it
on the bottom without looking at it.

e Flip the pile over with the bottom card facing the
children so that they can see the picture, but you can’t.
e Ask them Lé [Stigka] hé¢ha hwo/he?

e The children answer like this: Hiya, hé [Supka]
hécha $ni. You should keep guessing until you are
correct and then say Har, hé [Sugka] hécha. (With
some classes you may only be able to use hay and
hiya.)

Note: Avoid using a single word (e.g. Sunka) to guess
the card. These activities allow a wide variety of
questions, such as, Hé [wowapi] hécha hwo/he? or
Wowapi wanzi bluha hwo/he? etc.
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16. What’s Next?

e Show a set of 6 to 8 flashcards and show them to
the class.

e Shuffle the flashcards and place them in a pile
face down in front of you.

e Call on a child and ask, Taku ihakab ya hwo/he?
or Taku okihay hwo/he? {What's next?}. The child
has to guess the card before you turn it over. You can
make a guess too.

e Then turn over the card to see who was right.

e Ifyou guess correctly, you score a point, and if the
child guesses correctly the class scores a point.

17. Little by Little

e Choose a flashcard, cover it with a piece of
another card and hold it up for the class to see.

e Move the covering card a few inches down,
revealing the card below. Ask: Lé taku hwo/he?

e Children answer with a guess, e.g.: Hé gnaska
hécha.

e Allow a few more inches of the card to be moved
and ask again: Lé taku hwo/he?

e Children guess again, e.g.: Hé oakagke hécha.

e Keep revealing a bit more of the flashcard until
children guess the picture.

18. Bring a Card, a Team Game

e Divide the class into two teams.

e Have each team stand in a line behind a desk
covered with the 10 upturned flashcards. Both teams
have the same cards.

e At the start of each round have one member of
each team approach the desk.

e As the teacher says a word or phrase, such as
Siigka sape, the students must choose which card
matches the phrase.

e The first student who brings the correct flashcard
to the board wins a point for his/her team. If you want

to avoid running, allow the children to simply show
the flashcard.

19. Alphabetical Order

e Distribute 6 to 8 flashcards to the children (or to
two groups of them) and have them line up
alphabetically according to what card each individual
child has.

e (Choose the items carefully. First have the
children become familiar with the order of the Lakota
alphabet, which includes the special characters with
diacritics.)
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20. Guess the Color

e Choose an animal or an object and tell the
children the Lakota word for it, like: kimimela,
wiyatke etc.

e Then tell them that you have its color in your
mind and that they must guess the color by asking like
this: Kimimela zi.

e Teacher answers: Hiya, zi $ni. or Hay, zi.

e Alternatively, have the child who guessed
correctly do your job.

21. Guess the Color, Children!

e Show 6 to 8 flashcards of things, clothing, animals
to the children and have them memorize the words
using: Lena kiksuiya po/pe! {Memorize them}.

e Put the flashcards in a pile. Look at one of them
(without showing it to the children) and ask them:

e Woéwapi ki oéwa tokca hwo/he? {What color is
the book?}

e The children answer: Wowapi kir thiézi.

e Continue with the other flashcards.

22. Guess the Color, Teacher!

e Choose 6 different flashcards and repeat the
previous activity. This time, you need to try to
remember the color of the items and have the children
ask you about them.

e The children ask: Woéwapi kip oowa tokca
hwo/he?

23. Who has what?

e Have the children, each with a flashcard, form a
circle (You may gesture and say Yumimeya inazir
po/pe!).

e Be part of the circle. Put your flashcard on the
floor in front of you and signal the children to do the
same (at the same time you can say: Khita égnaka
po/pe!).

e Have the children clap their hands, if you say a
correct sentence. Say sentences like:

e David zuzéca warg yuhd. / Tina thathiapka wary
yuha. etc.

e Later you can make it more difficult by
mentioning the colors as well, e.g.:

e Peter kimimela ska wag yuhd. {Peter has a
white butterfly.}

24, Kin + Oowa tokcéa; Guess the Color, Teacher!

e Have the children turn their flashcards over so that
the blank side up.

e Teacher says: Ogle.

e The student who has the flashcard of a shirt raises
his/her hand and asks you this way:



e Ogle kin o6wa tékéa hwo/he?

e Teacher answers: Ogle kin Kota.

e The child shows the flashcard. If the teacher’s
guess is correct, all the children clap their hands.

e Note that when asking about animals higtokca is
used instead: Stinka kin 1é hintok¢a hwo/he? {What
color is the dog? / What hair color does the dog
have?}.

25. Plurals

e Use flashcards illustrating items in both singular
and plural. The children find both cards and say:

e Lé gnaska hécha. Lena gnaska héchapi.
(animate objects)

e Lé wozuha hécha.
(inanimate objects)

e This activity is good for practicing hé/lé versus
hena/lena as well as for practicing héchapi (for
animate objects) and hécha (for plural of inanimate
objects).

26. Matching Games

e You can match different sorts of flashcards, such
as animals and what they eat (Stipkawakhan -
phezi), animals and where they live (hogar — mni).

e This can produce short sentences like “The frog is
in the pond.” “The fish is in the river.” and so on.

Lena woéZuha hécha.

27. Collecting and Grouping Cards

e Have the children group the flashcards into sets
like people, animals, clothes, food, etc.

e Alternatively, give each child a card and have
him/her find a classmate who has a card belonging to
the same set (animals, clothes etc).

28. Spelling Game

(Only for older students where Lakota writing has
begun.)

Divide the class into two teams, A and B. Put a
flashcard on the board. Choose a child from Team A
to come and write the word on the board next to the
card. Award one point if the child identifies the object
correctly, and one point for the correct spelling. Then
choose another flashcard and ask a child from Team B
to come and write the word. The team with the most
points at the end is the winner.

29. Stop

Take six flashcards. Say a word and then show the
children the flashcards one by one. As soon as they
see the card which matches the word you said, they
call out Inazig! (Stop!)

30. What's Your Card?

e Take five or six lexical sets of flashcards, such as
food, clothes, and animals.

e Call on an individual child to come to your desk
and give him or her a flashcard. Explain that they
must not show it to anyone.

e After each child has a flashcard explain that they
must find children with cards in the same lexical set
as their own.

e Children walk around the class asking each other
Taku (¢ha) luha hwo/he? When they have found all
the members of their set they sit down.

31. How many cards can you remember?

e Put ten to sixteen flashcards on the board.

e Have the children look at the cards for two
minutes. Remove them and ask the children to write
down as many words as they can remember.

32. Memory (Find the Pair)
Lay a set of picture and word cards face down on a
table. The players turn over two cards in each turn. If
they find a pair, they can take the cards. If they do not
find a pair, they must turn the cards over again and
leave them there. This game increases language skills
and improves awareness of spatial relationships. It
should be played with smaller cards (not with the
large flashcards). There are three main variants of the
game:
1) Each item is represented by two identical cards
with pictures. The players play the game in groups of
four and have them turn over two cards in each turn.
If they find a pair, they take the cards and score a
point, but they have to say the Lakota word for the
pair. Otherwise, they must turn the cards over again in
their original place.
2) Each item is represented by two cards. One has a
picture, the other a word in Lakota. Players play the
game in groups of four and have them turn over two
cards in each turn. If they find a pair, they take the
cards and score a point. Otherwise they turn the cards
over again in their original position.
3) Each item is represented by two identical cards
with pictures and a word. One of the cards has the
word in English, the other in Lakota. The players play
the game in groups of four and they turn over two
cards at each turn. If they turn over a card with the
English word, they have to say the Lakota word and
vice versa. If they find a pair, they take the cards and
score a point, but they have to say the proper words.
Otherwise, they turn the cards over again in their
original position.
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Orthography and Pronunciation Guide

Oral Vowels

a like ‘a’ in father sapa, na, §a, ska, kal, suta

e like ‘e’ in bed hél, 1é1, hena, éna, ehé, wewé, heyé
1 like ‘1’ in machine ind, lila, zi, nipi, thi, thipi, nica

0 like ‘0’ in soft ona, oni, woze, olé, zoz0o, oko, yeld
u like ‘v’ in tune upi, au, hu, huta, huht, sa, yuha

Nasal vowels

an like ‘0’ in money, nasalized angpétu, tohdn, changku, wanzi
in like ‘1’ in mink, nasalized inkpa, igyan, khinin, wingyany
uny like ‘00’ in moon, nasalized unyan, unspé, kaunka, nakin, mun
examples
Fricatives S like ‘s’ in so si, sapa, misupkala
S like “sh’ in shop sunka, hoksila
s’ like s followed by the glottal stop miyoglas’in,
§ like § followed by the glottal stop §’és’e,
z like z’ in zero zi, zica, zaptan
z like ‘z’ in azure wanzi, wozuha
g like the French or German ‘r’ gi, Saglogan, gu
h close to Spanish x in Mexico hiota, lié, wichalipi, hehidka
K’ like h followed by the glottal stop wichoh’an
Continuants h like ‘h’ in hat hi, ha, siha
w like ‘W’ in was wi, wowapi
y like ‘y’ in yoke yuha, yamni
1 like ‘I’ in lap luh4, 1¢, misungkala
m like ‘m’ in map maza, yamni
n like ‘n’ in nap nungpa, nata, $ni
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Stops

The proper pronunciation and writing of the three different types of stops is essential for determining the

meaning of Lakota words (cf. How to teach stops on page 96.).

1) Plain Stops (This is the most frequent type of stop in Lakota, up to 75% of all stops.)
¢ no equivalent in English, wicazo, ptécela, ediyapi, c¢odnala, icl

(but close to ‘ch’ in rich)

k like ‘k’ in skin Supka, wiyatke, kimimela, kin, Sakowin, taku
p like ‘p’ in spin or in happy topa, Sakpe, pispiza, napinkpa, po, ipuza
t like “t” in still taku, até, mastincala, tépa, tuwé

2) Aspirated Stops (These represent about 23% of all stops in Lakota.)'

A) Aspirated stops with strong (or guttural) aspiration (about 15% of all stops)

The strong (or guttural) aspiration is not marked in most printed documents, because there are local and
individual variations. However, teachers are encouraged to mark strong aspiration in writing whenever they
feel it appropriate. This is particularly helpful for beginning students. In most communities the strong

aspiration generally occurs before a, an, o, un.

kH no equivalent in English khata, klianta, kho, khunsitku
ph  no equivalent in English phiata, s¢éplian, naphiopa, ¢hapliigka
th  no equivalent in English mithawa, thapgka, tho, thugkasila

B) Aspirated stops with soft aspiration (about 8% of all stops)

¢h  like ‘ch h’ in much haste ¢han, ¢hezi, c¢hiyé, ¢howinza, chupksi, ¢hin

kh like ‘kh’ in khaki (the color) khiza, akhé, khuza, khul, khuwa, akhi, pakhinta
ph like ‘p h’ in steep hill iphi, phuté, nuphin, aphiya

th  like ‘th’ in sit here thi, thust, thebyéd, wathi, thigpsigla

3) Ejective Stops (stops followed by glottal stops; only about 2% of stops in Lakota)

¢”  like ‘ch’ followed by a glottal stop ki¢’ay, i¢’i¢’u, nic’u, mni¢’api, Si¢’é

k> like ‘k’ followed by a glottal stop k’u, ok’0, k’a, ok’¢, k’in, k’upy

p’ like ‘p’ followed by a glottal stop op’06, p’¢é, wanap’in, kap’6za

t like ‘t” followed by a glottal stop nat’a, kat’é, nat’inza, chet’ungla, ot’6gnaka

! Stops have soft aspiration before i, in, u; and strong aspiration before a, an, o, uy. Individual speakers and communities have
varying habits on aspiration before e, thus both types of aspiration can occur before e. However, whenever ‘e’ is the result of the
change from ‘a’ or ‘ay)’, it is preceded by strong aspiration (e.g. ephié 16). The same rule is applied for ‘i)’ (ephiy kte).
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Guide for Teaching Pronunciation, Reading

When teaching kindergarteners, it is best to avoid
explaining pronunciation. Teachers and parents should
instead rely fully on demonstration and repetition.
Beginning with the first grade, the number of targeted
pronunciation exercises should slowly increase.
Children like imitating sounds and are very good at it.
Therefore, if the activities are playful enough, children
will have no problem learning new sounds.

At the early elementary levels, the goal should be to
teach passive knowledge of Lakota spelling. This
means that the sounds of individual letters as well as
the pronunciation of syllables should be recognized.
They need not be required to write words on their own
or without guidance. The exercises are aimed at the
students’ recognition of sounds and sometimes their
ability to read Lakota words, but not at their active
writing in Lakota.

By grade four teachers may start providing more
exercises involving active usage of written Lakota.
Because the Lakota language is spelled consistently, it
is much easier to write than English. Thus, a passive
knowledge on the K-3 level is often a sufficient basis
for later literacy in Lakota beginning with grade 4. It
is not important that the words used in pronunciation
exercises be learned as vocabulary items. They are for
studying the sounds only. For now, their meaning is
not important. Some of the words in the exercises are
rare and the children do not need to know them at this
point. On some occasions we will also use individual
syllables that are not words at all.

Unit 1. Oral Vowels (a, e, 1, 0, u)

Before the lesson, produce handouts by creating sheets
with the Lakota vowels on them. Have the children cut
these five vowels out of the sheets.

Write the five oral vowels on the board: a e i 0 u. Ask
the children to repeat them after you: a eio u.

Then say the vowels in the following syllables (choose
at random). Children should repeat each syllable and
at the same time raise a card with the appropriate
vowel.

sa, za, (Sa, Za, ¢a)
se, ze, (Se, Ze, Ce)
si, zi, (8i, Zi, €¢i)
so, zo, (S0, Zo, €0)
su, zu, (Su, Zu, ¢u)

ba, ha, la, wa, ya
be, he, le, we, ye
bi, hi, li, wi, yi
bo, ho, lo, wo, yo
bu, hu, lu, wu, yu

Vowels should be taught in syllables above (they are
formed with consonants that have the same or similar
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pronunciation in Lakota as in English). The syllables
in parentheses should only be practiced orally,
because §, Z and ¢ have not yet been introduced.

Unit 2: Plain stops (¢, k, p, t)

Plain stops are among the most common Lakota
consonants, but are extremely rare in English. (In fact,
most English speakers don’t even hear the sound of
plain stops unless trained for it). Therefore, proper and
consistent practice of their pronunciation at an early
stage of learning Lakota is essential. It is important to
teach Lakota plain stops before teaching aspirated
stops, whose pronunciation is closer to most English
stops. Plain stops are introduced in Unit 2.

e  Write these English words on the board: kin, pin,
till. Read the words to the children (or ask them to
read the words if they are in reading age).

e Take a sheet of paper, hold it at the upper margin
and place it in front of your mouth. Stand sideways to
the children and say the words “kin,” “pin,” “till.”

e Ask the children: “What happened to the paper
when I said those English words?”

e The children should respond with something like
“It moved.”

e Teacher: “Try it yourself. Take a sheet of paper
and say these words.”

e Teacher explains: “The sheet of paper moves,
because there is a puff of air following the letters k, p,
and t in the English words.”

e Teacher: “A few English words don’t have this
puff of air, for instance: skin, spin, still. Try it yourself
and see that the paper is no longer moving.”

e Teacher: “Most k’s, p’s, t’s in Lakota don’t have
this puff of air. We have to practice saying these
letters without it. Let’s practice, repeat after me:”

e ska, skuya, kiza, oakapke; ista,
taku, téna, tuwé, itowapi; spaya,
puza, pispiza

e Use a similar approach to explain that the same
difference exists between English ch (as in chair) and
Lakota ¢ (many ¢’s in Lakota are without the puff of
air). Practice it saying these words:

isto,
papa,

e (onala, wicéazo, tokca, wakSica,
hokSic¢ala, zuzéca, zica, §ica, icua,
winuhicala

e With young students it is recommended to
introduce one stop at a time, in this order: k, p, t, €.



Create handouts for children to cut out little cards with
¢, k, p, t. Then say the words above at random. The
children should repeat and raise the appropriate cards.

Note for teachers: To an untrained English ear the
Lakota plain stops k, p, t, ¢ sound like the English
g, b, d, j. For example the Lakota word taku seems to
sound like “dagu” or the word ¢énala like “jonala.”
These two sets of sounds may seem similar to English
speakers, but in reality, they are different. The best
way to practice the proper pronunciation of Lakota
plain stops is to have the students try to imitate the
stops in skin, spin, still. You can expect that your
students may pronounce k, p, t, ¢ as g, b, d, j in the
beginning. Encourage them positively if they do and
make them repeat after you as frequently as possible.
Mastering the pronunciation of plain stops is one of
the most important things about learning the Lakota
language.

Unit 3: Nasal Vowels (an, in, un)

The three vowels: ang, i, un are called “nasals”
because the air passes through both the nose and the
mouth when they are pronounced. Children should not
have problems learning to express these sounds if you
give them enough time and opportunity to practice.
Write an) on the board and have the children repeat
these words after you:

af: warn, agpétu, sag, hag, wagpzi, yagka

Do the same with i and un:

ip: igyay, igkpa, wigyayp, nazig, wakigyapy
ug: updéi, agpi, nakay, ugyuha, iyuangka

Remind students to identify these letter combinations
ar), i), ug as one sound each.

Unit 4: Lakota sounds h and §

v

Lakota letters i and § are sometimes referred to as
gutturals. They are marked with a dot in some writing
systems. The LLC orthography employs the wedge in
order to use as few diacritics as possible throughout
the writing system. The wedge is also easier to see.
Children will be able to pronounce these sounds easily
just by imitating their teacher or the audio CD.

Write the letters on the board and have the children
repeat the following words:

li: Hota, hé, ha, hupgh, hwa, walica, Klo,
hilakla, walipé, hioka

g: gi, g, gan, maga, kage, Saglogay, gigi,
¢haga, gépa, gépa

Practice ki and g in syllables:

hi: ha, lie, hi, ho, liu, ay, Higp, Kuy

g: ga, ge, 8i, go, gu, gay, gin, Suy

Ideally, work with the flashcards of these syllables.
Write ¢ and K on the left and right hand sides of the
board and ask the children to point at the letter they
hear. Then say the words above, picking words with g
and H at random.

Make a comparison of h versus i and g versus g with
the appropriate exercises. Have the children point at
the proper side of the board or show the flashcard etc.

Note: The letter § only appears before vowels (ga,
ge, gi, go, gu, gan, gin, guy).

Unit 5: kh, kh

The sounds kh and kh are aspirated stops. Aspirated
stops are much more infrequent than plain stops (k).
Still, being able to differentiate aspirated stops from
plain stops is essential for learning correct
pronunciation and understanding. It is important to
start teaching aspirated stops with kli and kh, because
these digraphs don’t occur in English (unlike ph and
th). Once the children understand the concept of
reading and pronouncing kh and kh they will easily
transfer this concept to ph, ph and th, th.

e Review the pronunciation of plain stops and make
sure the children are very familiar with them before
you start teaching kh, kh. Write k on the left hand
side of the board and ask the children:

e “Do you remember how this Lakota sound differs
from the English one?”

e Their answer should be similar to this: “It doesn’t
have the puff of air (following it).”

e Praise the children if they give you the correct
answer. Encourage and help them with hints if they
can’t recall. If needed, repeat the demonstration with
the sheet of paper in front of the mouth.

e Then say this: “Most Lakota k’s don’t have this puff
of air. But sometimes k is followed by the letter K,
which we have learned recently. Then we have kh.”

e Have the children practice the pronunciation of kh
by repeating these words after you or the CD:

kliata, klio, maklia, khial, kliupsi, kliapta

e Write kli on the board separately from k like this
(don’t write kh yet):

left side of the ~ middle of the right side of
board board the board
k kH kh
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e Ask the children to listen and point at that side of
the board with the letter they hear. Alternatively use
small paper cards with the letters k, kh, kh — children
raise the card with the sound they hear.

e Then read the following words (or play the CD)
making a pause after each word for the children to
point at the proper side of the board (or raise a card).
Praise them with wasté after each proper response and
repeat the word if some of the students react
incorrectly:

Supka, nakin, khiata, ki, maka, makha,
kal, khal, kagza, khiugs$i, kiagta, kip.

Then say: “Occasionally the letter k is followed by a
puff of air just like in English. When that happens the
puff of air is written as the letter h: kh.” (Note: kh is
the least frequent of these three k’s)

Write kh on the right hand side of the board and say
these words: khiza, khuté, khuwa, okhise.
Then again ask the children to listen and point at the
side of the board with the sound they hear:

khiza, kiza, nakug, khata, okhise, okihi,
khuwa, maka, akhi, kig, khigiy.

Then mix all three types together, children point at the
left, middle or right hand side of the board:

singka, khiza, nakan, khuta, khata, kiza,
khiéo, maka, akhi, makhka, kal, kkial, kagza,
kéye, khiupsi; khuwa.

Unit 6: th, th

For teaching th and th use the same strategy as in
teaching kHh, kh above. (Don’t forget to review the
pronunciation of plain t, as in taku.)

left side of the ~ middle of the right side of
board board the board
t th th

For practicing pronunciation use these sets of words:
th: thapgka, thé, thupkasila, mithapkala,
othiugwahe, thagchay, thawa.

t versus th: taku, thagka, té, thio, thugkasila,
mithapgkala, tugwang, otiigwahe, thagchap,
tuwé, thawa.

t versus th: tuwa,
mastigcala, chethi,
thigpsila, taku.

Mix all of the words in the end.

thusu,
thiblo,

othi,
tona,

iStipma,
thinta,

Ask the children: “What is the difference between the
pronunciation of ‘th’ in English and in Lakota?”
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Children should be able to explain, help them if
needed. Then write on the board:

English Lakota
think thipi
thank thapgka

that thaté

Ask the children to point at that side of the board with
the word you say. Then ask them to say the words on
their own.

The children may have a problem distinguishing the
English and Lakota pronunciation of th in the
beginning, but if the teacher provides enough practice
the students will eventually learn the proper sound.

Unit 7: ph, ph

For teaching ph and ph use the same strategy as in
teaching kh, kh above. (Don’t forget to review the
pronunciation of plain p, as in ptiza.)

left side of the ~ middle of the right side of
board board the board
p ph ph

For practicing pronunciation use these sets of words:

ph: phasua, chaphugpka, aphié, naplié, pliehiy
p_versus phi: paksa, pliasu, puza, chaphuapka,
aphié, napé, naphé

p_versus ph: ipi, iphi, phuté, puza, aphiya,
napipkpa

Mix all of the words in the end.

Ask the children: “What is the difference between the
pronunciation of ‘ph’ in English and in Lakota?”
Children should be able to explain, help them if
needed. Then write on the board:

English Lakota
Phil phila
phone phioge

Ask the children to point at that side of the board with
the word you say. Then ask them to say the words on
their own.

Don’t worry too much if the children pronounce ph as
[f] in the beginning. If you provide them with
consistent practice of the pronunciation and encourage
them, they will learn to distinguish between the
English and Lakota pronunciation of ph.



Unit 8: ¢, ¢h

For teaching ¢ and ¢h use the same strategy as in
teaching kH, kh above. At first review the
pronunciation of plain stops k, p, t. Then explain that
also Lakota ¢ often lacks the puff of air and that there
is no such sound in English. Therefore the children
have to try to omit the puff of air after ¢. You may tell
the children that Lakota ¢ sounds closer to the English
sound “j”, but it is not the same.

Practice ¢ with these words: i¢a, §i¢a, wicazo,
nic¢a, e¢éla, kacoco.

left side of the right side of
board the board
¢ ¢h

For practicing pronunciation use these sets of words:

: §ica, kacoco, i¢u, zuzééa, waks§ica, zica,

|O<

tokcéa
¢ _versus ¢h: §ic¢a, c¢hapg, c¢héza, kacoco,
¢huwita, icu, zuzéca, chapa, wakSica,

¢hetan, zica, tokca

Note: The difference between the sounds ¢ and ¢h is
sometimes difficult to hear even for adult native
speakers. Don’t be disappointed if the students
struggle with this or if they tend to pronounce ¢ as the
English “j” at the beginning. Also, the sound ¢k does
not occur in Lakota.

Unit9:s,Sand z, 7

Write the letter “s” on the board and ask the children
to repeat the words below after you or the audio CD.
Then do the same with words for §.

s: sapa, si, sutda, misupgka, oise, sagn, séce,
sigté, saka, sakhib

§: S§apa, §i, Sica, §éca, Supka, Sakpe, wasté,
§ina, thapksi, hoksila

Then say words with s or § at random and ask the
children to repeat and raise the card with the
appropriate letter.

Then do the same activity for z and z:

z: zica, zaptay, zi, zagta, zigtkdla,
zanniyary, zilya, ziSa

Z: Zi¢a, Zata, Zi, ZayZay,
yuzuy, thak6za, naziy,

zZinéa, Zozo,

In the end say the words for s, §, z, Z at random. The
children should repeat and raise the appropriate cards.

Whenever the consonants s, §, z, Z appear at the
beginning of a word, their pronunciation is a little bit
longer than in English.

Unit 10: h, w,y,l,m,n

These Lakota consonants have the same or similar
pronunciation as in English. Practice saying them in
syllables like this:

ha, he, hi, ho, hu, hag, hig, hupg

wa, we, wi, wo, wu, wag, wip

ya, ye, yi, yo, yu, yan, yin, yun

la, le, li, lo, lu

ma, me, mi, mo, mu

na, ne, ni, no, nu

Unit 11: Fjective Stops

Ejective stops are very infrequent (only about 2% of
stops in a text). They are written with the letter for the
stop and for a glottal stop marked by an apostrophe
(’). The glottal stop is a sharp closing of the glottis.
Let the children repeat after you or the audio CD:

k’: k’a, k’é, K’in, ka4, k’o
p’: p’a, p’é, p’i, p’6, p’u
t’: t’a, t’¢é, t’i, t’o, t’u

¢’: ¢’a, ¢’e, ¢’i, ¢’0, ¢’u

Write plain stops on one side of the board and
glottalized stops on the other side. Then, say the
following words and the children should point to the
appropriate group (or raise cards with letters):
plain: tuwa, nakun, napé, c¢onala, taku,
maka, piza, ¢ocd, topa, pazo, kiskiza
glottalized: t’a, ak’ip, p’6, kic¢’a, t’upgya,
nap’ip, ki¢’ayg, t’6za, k’ughan, p’é, sic¢’ési

Unit 12: Voiced Clusters: bl, gm, gn. gl. mn

Lakota speakers add a little “uh” sound (called a
schwa, or a consonant release) between the two
sounds to help go from one to the next. The release is
never written, but the children will learn to pronounce
it if they frequently hear and practice it.

Ask the children to repeat after you (or after the CD):
blé, blé, bluha, iblable, wagbli, gmigma,
igmu, wagmiza, gnasSka, gni, gla, glé, glé,
ogle, gluha, wigli, mni, wikéémna, yamni,
yamnumnuga.
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Unit 13: Glottal Stop

We have already seen the glottal stop that occurs after
¢, k, p and t. It also frequently follows the Lakota
sounds: H, s, S. Write these on the left hand side,
middle and right hand side of the board (K’, s’, §°).
Then demonstrate and practice pronunciation of one
of the three at a time:

h’: K’ap, ok’ap, nalk’up, akiki’ap, ik’é,

li’eli’é, kahi’ol, i’okha, Ki’upgyap, oyuh’i

: s’a, kas’a, kas’ip, s’e, oyds’o, oyas’ip,
as’in, nas’6s’o, yas’6s’o

§’: §’a, §’é, was$’aka, yus§’ips$’ip,

yus§’igyeya, i$’68°0, onas’0$’0, wis’o0s§’o0,

Units 14-23: Consonant Clusters

Below is a full list of consonant clusters that occur in
the Lakota language (with the exception of bl, gm, gn,
gl, mn which were dealt with in the previous unit).
Practice the pronunciation of these clusters in:

gw, gy, K¢, kl, Km, lin, Kp, kit, Kw, k¢, kp, ks, kS, kt,
P<, PS, pS, pt, s¢, sk, sl, sm, sn, sp, st, sw, §k, Sl, Sm,
$n, Sp, §t, Sw, tk.

Practice these consonant clusters in syllables with the
five oral vowels (e.g. sma, sme, smi, smo, smu).
Clusters composed of two stops (k¢, kp, kt, p¢, pt, tk)
are going to be among the most difficult for the
children. You may need to give them extra time to
practice them. Clusters with s, § or ¢ as their second
member, like: K¢, k&, ks, kS, p&, ps, p§, s¢, might also
be a challenge for some children.

Ask the children to repeat the words with these
clusters. With older or more advanced classes, you can
ask students to raise cards with letters to indicate the
combination of consonants. Practice only 34
consonant clusters per a lesson depending on the
children’s progress.

1) gw: gwéza, nagwaka,
2) gy: sagyé, Waé’égya'
3) ké:
4) Kl: kalli, sn]tehla, pahloka;

5) Hhm: thelimuga, imi, indlima;
6) lin: inalini, walina, kaliniga;

7) Lip: kalipa, malipiya, yulipa;

8) Lit: htayétu, yalitaka, phalita;
9) Lw: hiwa, kaliwoka, kahwa;
10) ké&: kakca, iyukcéan, wik¢émna;
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11) kp: kakpa, chekpa, kpazd;

12) ks: ksapa, ksizeca, kaksa;

13) kS: waksica, ks, ksiksan;

14) kt: kté, ktanktan, yuktan;

15) p¢&: napca, napciyupka, epca;
16) ps: psaka, psica, kapsinta;

17) pS: pSupkha, kapsiay, napsiza;
18) pt: pté, naptd, anadgoptan;

19) s¢&: ciscila, s¢éphan, scu;

20) sk: ska, skumnd, skiskita;

21) sl: slolya, slohap, sli;

22) sm: smi, smdka, chasmu;

23) sn: snasnd, snaza, sni, kasni, asni;
24) sp: spanla, spaya, spéya;

25) st: staka, stdla, stostd, stusta;
26) sw: swaka, swula, swuswula;
27) sk: skata, Skap, skeca, skiska;
28) Ssl: sla, slasla sli, s1o;

29) Sm: Sma, SmaSma, Smi, hinSma;
30) $n: $na, yus$na, $ni, $niza;

31) §p: Spap, yuspi, yaspu;

32) st: staka, Stan, yustan, kastan, husté;
33) sSw: Swéka, Swu, kaswu, wiswi;
34) tk: tka, tketke tkuljza

Standards for Written Lakota®

Every language has more than one style of speech.
Style refers to the differences in speech in various
situations. People usually speak differently in a formal
setting than they do in a family environment. The two
distinctive styles in Lakota are called yat’ipsya
woglaka and ikééya woglaka. Yat’insya woglaka is
a careful, formal speech in which every word is
pronounced carefully and all the sounds are clearly
articulated. Ik¢éya woglaka on the other hand is a
style of casual, informal pronunciation. Slurring,
omissions of certain sounds, and contractions of words
are common.

It is usually the case that a standard for written
language is based on the formal style of speech. For
example, in English people say, “I’m gonna go,” or, “I
gotta go.” Yet, we write these expressions according
to the slow pronunciation, like, “I am going to go,”
and, “I have got to go.”

In Lakota we can also base the spelling of written
language on yat’igsya woglaka. This means that the

% This section is largely based on a Lakota language study written
by David Rood and Alan Taylor (Rood, D., Taylor, A.: Lakota
Language Project, 1976, Colorado University, Boulder) and
partly on the author’s own research.



proper spelling of words should reflect the slow and
careful pronunciation.

This does not mean, however, that the students should
not learn ikééya woglaka. Teachers should introduce
the fast speech forms to the children (they are often
addressed in the teacher’s guide) once the students are
familiar with the formal pronunciation and spelling.

The following are the most frequent differences
between yat’ipsya woglaka and ikééya wéglaka.
Teachers should study them carefully so that they
spell and pronounce words according to the formal
style.

Consonant h:

When the sound represented by “h” appears between
vowels (e.g. luhd) it is often dropped in ikcéya
woglaka.

Here are some examples of words pronounced in
careful versus slow speech:

Slow speech Fast speech

luha he? lug e?
wahinkpe waingkpe
hanghépi hanépi
othiunpwahe othupwae
ohuta outa
nahahi¢i naahci
hohotela hootela

Consonants w and y between two vowels:

Consonants w and y are pronounced in two different
ways — strongly and weakly. In yat’igsya woglaka
(careful speech) they are strong, which means they
sound just like in English. But in ikééya wéglaka they
become weak. In fact, they are so weak that they
nearly disappear. Sometimes they actually do
disappear. When this happens it changes the
pronunciation of the neighboring vowels.

A) Consonants w and v are always strong in the

following cases:
1) in slow and careful speech (yat’insya woglaka)

2) in fast speech, if
a) they are at the beginning of a word (wakS$ica, yaslé)
b) they follow a consonant (§’agya, slolya).

B) Consonants w and y are always weak in fast

speech when:
1) o, u, or un comes before or after w.

2) e, i or i comes before or after y (y usually isn’t as
weak as w).

w y

1 wo 1o ¢hiyé ¢hié
oléwan  oldag wigyay  wiparg
owinZza  oinzZa okiya okia
wowapi  woapi khéya khéa

C) In fast speech, consonants w_and vy always
disappear in the following combinations:

(1) -aya-, -eyé-, -apya-, anyan-; (2) -owo-; (3) -aye-,
-anye-; (4) awa-, -agwa-, -agwar-, -awarp-,

The pronunciation of the weak w and y, or of the
sound remaining after their disappearance depends on
the surrounding vowels:

1) -aya- and -eye- are pronounced as a long Lakota a
or e respectively (double vowel stands for long vowel):

kéye kéé

wasté velo wastéé 16
Slolyaya he? Slolyaa he?
hayapi haapi

If either or both of the surrounding a’s are nasal,
the long vowel is nasal too

wanyanke waanke
2) -owo- is pronounced as a long Lakota o:
o0ote
abléozarg

owote
ablo wozarg

3) -aye- is pronounced as a long vowel which sounds
similar to the a in the English word “cab”. The sound
is nasalized if the preceding a is a nasal:

iyave iy
philimayaye  philimayz
kitapyela kitsenla
waklianyeza  wakligenza

4) -awa- is pronounced as a long vowel which sounds
like the vowel at the beginning of “August”, but with
extra lip-rounding and the au in “audit”. This sound is
represented in the International Phonetic Alphabet
(IPA) with “0” and uses colon for marking a long
vowel. The sound is nasalized if at least one of the a’s
is nasal:
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mithawa mitho:
iyéwawa iyéwo:
supkawakhay Supko:khay
wawanyagpka  wo:pyapka

Suffix —pi before kta, kisto, na, kin

The pronunciation of suffix —pi (plural) in fast speech
before kta, kisto/ksto, na and kin depends on the
preceding vowels:

1) after i or u, the suffix is pronounced u:
ipi ksto. Tu kté.
Lé i¢ipi kte. Lé i¢uau kte.

2) after ip or uy the suffix is pronounced ur:
Nali’inun kte.
Khinigun kte.

Nali’ugpi kte.
Khiginpi kte.

3) after e or o, the suffix is pronounced o:
Niwasteo ksto.
Og kte.

Niwastepi k$to.
Opi kte.

4) after a or an, the suffix is pronounced o, but the
pronunciation of the vowel combinations ao and ago
is merged:
Yapi kte.
Anagoptanpi kte.
Iyayapi kSto.

Yao kte.
Anagoptano kte.
Iyaao ksto.

Suffix —pi before yeld, ye, yo
In both fast and slow speech the suffix —pi is merged
with the following enclitics:
1) —pi + yelé = -pe 16:

John emaciyape 16. (never John emaciyapi velo.)
2) —pi + yo (male imperative) = po

Andagoptay po. (never Anagoptanpi yo.)
3) —pi + ye (female imperative) = pe

U pe. (never Upi ve.)

Note that the combination —pi + ye does occur
unmerged, but in such case ye is not a female
imperative, but an enclitic of polite command used by
both men and women, as in: Akhé tipi ye. {Please,
come again. }

102

Suffix —pi before he

In fast speech, the suffix -pi is contracted to —b when
it comes before the question enclitic he:

Téaku eniciyapi he? Tag eniciyab he?

Combination of nasal vowel and p or b.

When one of the nasal vowels (an, in, un) comes
before p or b, then they are fused together in fast
speech and the results sounds like m:

correct spelling  fast speech

hanpa hampa
wanbli wambli
thinpsinla thimpsinla (or thimsinla)
hanblé hamblé

Intervocalic Glottal Stop

A glottal stop is a sharp stop of the air-flow. It is the
sound represented by “-” in English uh-oh. In Lakota
language glottal stop is traditionally marked by an
apostrophe.

In slow and careful Lakota speech, the glottal stop
occurs between every two vowels. But in fast speech it
is frequently dropped. See some of these examples:

slow speech

fast speech (correct spelling)

a’u al

0’6wa oéwa

a’i ai
6’unkiyapi oupkiyapi
na’ins nain$

In some vowel combinations, y is pronounced in the
original place of glottal stop. In such cases, the
spelling both with and without y are correct:

correct spelling
iognaka => iydgnaka
thioSpaye => thiyospaye
¢heugpa => cheyugpa

slow speech
i’0gnaka =>

thi’0spaye =>
¢he’uppa =>

The LLC orthography does not mark intervocalic
glottal stops and therefore the correct spelling of
words is without it. However, teachers should
pronounce it when they speak to students. This way
the children will grasp the proper yat’ipsya
pronunciation and at the same time will be able to
drop the intervocalic glottal stop in fast speech.



