Teacher's Guide

Teaching a language is a specialized undertaking that requires resources, ingenuity, and devotion. The Level 2 Lakota
language textbook can be a very important tool in your effort to teach Lakota. This Teacher’s Guide aims to impart many of
the fundamentals of language instruction. And while no book or guide can replace experience, workshops, and a natural
teaching ability, a careful reading of this Teacher’s Guide section and applying the instructional techniques described
within, can go a long way in providing effective and successful teaching habits. Your students will honor and remember

you for it.

Language Teaching Tips
Young children are wusually very eager and highly
motivated learners. Teaching them can therefore be very
rewarding. However, many teachers find it also very
demanding. When teaching elementary school students, try
to keep patient, maintain a well-balanced class and
motivate properly. Some basic advice when working with
elementary school students is:

e Be patient. Children naturally do certain things more
slowly.

e Create an atmosphere of trust in your classroom.
Encourage the students to learn and allow them to make
errors on their way.

¢ Be positive. Focus on what the children do right rather
than on what they do wrong.

e Do not explain grammar rules. Instead, demonstrate or
have the children figure them out through contextual
examples. The textbook is full of such activities.

e Don’t push unwilling students to talk Lakota. Often their
fear of failure comes from a lack of confidence.
Inexperienced teachers sometimes misinterpret such
behavior and think that the child is completely
disinterested or not intelligent enough. In fact, a child
acting this way calls for extra help. Teachers should
devote time and patience to positively encourage such
children. Show them that they can do the language
learning tasks. Help them develop a positive self-image.

e Scolding or giving bad grades to elementary school
children in language classes does not make them study
harder. Children may end up disliking the teacher and
the subject irreparably.

e Divide your instruction equally between stirring
activities (moving around the classroom, singing,
interacting or being otherwise active) and calming
activities (coloring, drawing, writing, matching and
copying). The latter help children to process concepts
learned earlier and to rest between active periods.

e Divide your instruction equally between head-up and
head-down activities (head-up: students look at the
teacher, at the board or at their classmate to receive
information or communicate; head-down: writing,
listening, reading, coloring, cutting-out and similar).
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o If you carefully balance these two sets of activity types,
you will have a better chance of keeping the children
motivated and focused on learning. They are more
likely to enjoy Lakota classes and learn.

e Don't do any one activity for longer than 5-7 minutes.
Exercises that involve coloring or matching can be
longer. Young children are generally unable to
concentrate on a single activity as long as adults do.

e Monitor the children's behavior very closely in order to
determine when they are no longer able to concentrate
on the given activity. If so, change to a different activity
type.

e Make the children personally involved. Have them talk
about their own interests and things they like and dislike.
Make them feel that their personal response is welcome.
It often helps if they can display their work and be
praised for it.

e Use commands and other repetitive contextual sentences
in Lakota. Try not to over-use Lakota in cases where the
children could not guess the meaning — this could
intimidate them. Don't hesitate to use English when you
need to explain an activity.

e Make it clear that ridiculing another student's
performance is not tolerated in your class.

e Try to avoid rewards. Most research suggests that
rewards make the child focus on external awards rather
than on their own feelings of success and satisfaction. In
addition, by giving rewards to some students you
actually punish those that are not given any. At an early
stage it is extremely discouraging to be punished for not
knowing something or for knowing less than others.

e Whenever possible, use language learning activities that
are appropriate to the students’ age and abilities.
Activities that are too easy may quickly become
unappealing, and those that are too difficult may
discourage them.

e Don’t be discouraged if you’re not a fluent Lakota
speaker yourself. Fundamental teaching skills form the
basis for any good language program. A teacher’s
fluency in Lakota language at these early stages is less
important than the ability to motivate and inspire the
children to learn.

The ultimate goal of your teaching should be to inspire and
make it possible for the children to eventually raise their



own children in Lakota.
making this happen.

Using the Textbook

The exercises from each unit are described in detail in this
Teacher's Guide. You can always find the matching
Teacher’s Guide pages referenced at the beginning of each
unit within the main textbook section. The page number
will be in the upper right corner of the page as in:

TG: 148

This textbook is designed to review and reinforce the
vocabulary and sentence structure introduced in the Level 1
textbook. This approach helps young learners achieve
lasting knowledge in the language. The units in Level 2
broaden the Level 1 content through more active usage of
grammar rules.

Your good work is critical to

Try to use this textbook in conjunction with the Level 1
textbook. Teachers should continue to employ the TPR
activities utilized in the Level 1 textbook. The Level 1
textbook emphasizes oral activities and serves to
contextualize vocabulary through pictures and TPR
exercises. This textbook, on the other hand, is directed
towards having the students gradually grasp the written
form of Lakota. The four language skills are practiced:
listening — speaking — reading — writing. The main focus is
on understanding and recognizing words in their spoken
and written form (listening and reading). The textbook
provides a large number of exercises and activities to
practice and check these language skills.

Although it is important that students start speaking
relatively early, it is also necessary to allow what is called
the "silent period." All children learning a language need a
certain period of time when they only listen to the language
before they start speaking it themselves. In natural
language acquisition, the length of this period varies from 2
to 3 years. In the classroom environment we have to allow
the young students to go through a silent period as well. It
can be done by using methods and activities that enable the
students to show that they comprehend without having to
speak. It enables them to feel safe and welcome in the
learning process. This way they will be able to start
speaking with more confidence when the time comes.

Many of the instructional exercises and activities take place
outside the textbook. The "outside the textbook” activities,
such as TPR, games with flashcards, interaction with
student's personal involvement etc. have the biggest
impact. The exercises inside the textbook are only to
reinforce and supplement what happens in the classroom.
They are not designed to be used as a stand-alone method
of teaching. Effective instruction of Lakota requires
considerable outside the textbook learning activities. This
teacher's guide provides step-by-step instructions and

suggestions for both outside the book and inside the book
activities. Moreover, the Lakota Language Consortium
provides the teachers with additional materials for the
listening/writing exercises. These can be found on
www.lakhota.org under “Teacher Support”.

Types of Exercises and Activities

All units share similar exercises and activities designed to
fulfill the goals of the textbook. With very few exceptions,
the exercises were designed to teach and practice Lakota
vocabulary and sentences without translation to English.
The teachers should avoid translation whenever possible
since it is not considered an effective way of teaching.

The contents of each unit consist of:

Introducing vocabulary: each unit begins with a page or
two that introduce the new vocabulary using visual context.
Vocabulary reinforcement is realized by various
exercises, such as matching words with pictures, matching
pictures representing words that begin with the same letter,
grouping words by various criteria, crossing out words that
don't belong to a group, word-finds and crosswords.
Demonstration: in this type of exercise Bob and Lisa
demonstrate the activity that the students (and sometimes
the teacher) should do in the classroom.

Reading and writing exercises: students learn how to read
and write Lakota letters and diacritics. These exercises
should always be preceded by activities involving
flashcards of Lakota letters. Teachers can download
printable sheets and flashcards of all Lakota letters from
the Lakota Language Consortium web-site:
www.lakhota.org. Print and distribute them to students.
Students then raise the appropriate flashcard upon hearing
the letter. They also connect consonants with vowels to
create the Lakota syllables they hear from the teacher or
from the CD.

Before the writing exercises, demonstrate that diacritics
have to be written immediately after the letter they belong
to is written, and not after the word is finished. Check that
the students do this.

Listen and fill in the missing letter:

This type of exercise is designed to reinforce the students'
recognition of Lakota sounds and allow them to practice
writing the appropriate letters. The pictures keep the
children interested in the exercise and also help in
reinforcing the vocabulary.

If you need longer pauses between individual words in
order for the students to fill in the missing sounds, pause
the CD manually. Alternatively, you can read the words
yourself (they are given in the Teacher's Guide).

Deducing grammar rules: from Bob and Lisa's dialog,
students should be able to deduce simple grammar rules
and sentence structures. The questions in the textbook give
hints to the students. It is extremely IMPORTANT that the
teachers let the students deduce as many rules as possible

A
opdwinge sdm wikéémna topa akésakpe



on their own. Such an approach gives the children
confidence that they can learn the language. It gives
students the satisfaction of finding out something new and
makes them remember what they discover longer.
Comprehension exercises serve to reinforce and practice
the learned grammar rules. They also provide feedback for
the students and the teacher on the quality of the students'
progress.

Each exercise with an audio version is marked with the
loudspeaker icon before the exercise number. )

Unit 1 p.1
Introductory motivation: Talk briefly about your oyanke
{reservation, community, place of residence}; ask the
children if they have any relatives on any other oyanke; ask
if they know the names of the other Lakota oyanke; tell
them they are going to learn the Lakota name of their
oyanke and home towns. They are also going to learn how
to introduce themselves and say where they are from.
Inform them that all of these things are important to know.
It will help them know who they are, where they come
from and who are their tribal relatives. Notice: Unit one is
rather long and teachers should take their time to go
through all the exercises carefully.

Divide these motivations into sections employing them at
the beginning of each class during Unit 1.

%) 1. What are their names? p-1

The picture demonstrates what the teacher and the students
in the classroom should do. The activity starts with the
teacher introducing himself/herself as in [Mary| emaciyapi.
{My name is [Mary].} This will demonstrate both the
meaning of the sentence and the activity. Teacher then asks
individual students: Téaku eniciyapi hwo/he? {What is your
name?}

% 2. Saying your name p.2

¢ Have the children look at the pictures.

e Play the two dialogs from the CD.

e Ask the children if they notice any difference in the way
the boy and the girl ask, "What is your name?"

e Have the children answer the written questions and
check their answers by asking other students.

e Have the students ask each other their names. You may
want to have a couple of better students demonstrate.

% 3. Reading and writing Lakota oral vowels p-3

¢ Outside the book: Use flashcards with the oral vowels
(on the board or in your hand). Point at a and play the
CD (or say it). Students repeat. Do the same with the
other vowels.

e "Point at what you hear!" (Say the five vowels at
random, students react by pointing at the flashcard with
the letter they hear).
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e Inside the book: Students listen to vowel a, and practice
saying and writing it. Repeat with the other vowels.

o If the children can't do all five vowels without getting
bored, divide the activity into two sections with a
different activity type in between.

NOTICE: make sure that you refer to Lakota vowels by
their Lakota pronunciation consistently. If you refer to "e"
and "i" the way they are called in English, the students will
be confused. Explain that the vowels have different names
in Lakota than they do in English. Additionally, you may
want to do a TPR with cards of "e" and "i" only.

% 4. Listen and write a, e, i, 0, u (oral vowels) p- 4

e Precede this exercise with a TPR from Level 1 using a
flashcard activity from Level 1 or a similar "head-up",
"stirring" exercise or a "head-down" drawing activity.

o If the children can't complete the entire page at once,
divide it into smaller sections with activities of a
different type in between.

e Pause the CD after each letter if you feel the pauses
between individual words are not long enough for the
children to fill in the letter.

Answers: ¢hapa, pispiza, loka, matuska, khéya,

heca, tho, zi, khukhuse, wiyaka,

ista, wablosa, upizata, wozapi, phezi

sapa, ptegléska, matho, zica, wiyukse

%) 5. Reading and writing nasal vowels p.-5

e Precede this exercise with a TPR from Level 1, using the
flashcard activity from unit 13 or a similar "head-up",
"stirring" type of exercise.

e Qutside the book: Use cards with the nasal vowels.
Raise the flashcard with ag and play the CD (or say it).
Students repeat. Do the same with the other vowels.

e "Point at what you hear!" (Say the five vowels at
random, students react by pointing at the flashcard with
the letter they hear).

e Inside the book: Have the children listen to the vowel
ar), repeat it, then practice writing it. Repeat with the
other nasal vowels one by one.

% 6. Listening: an, i), u (nasal vowels) p. 6

e Precede this exercise with a TPR from Level 1 using a
flashcard activity from Level 1 or a similar "head-up", or
"stirring" exercise.

o If the children can't complete the whole activity, divide it
into smaller sections with activities of different types in
between.

e Pause the CD if you feel the pauses between individual
words are not long enough for the children to write the
letter.

Answers: wanbli, igyan, ugci, chapg

san, Suapka, ithugkala, sigtélila

chagpha, highayp, wagzi, phahip, hugyakhun
wigyan, ungzége, Suggmanitu, hagpa, sigkphé



@ 7. LakKota MakKéche p-8

e Have the students look at the page and ask them if they
recognize the map.

e Ask them which oyanke is their home and if they have
relatives or friends on any of the other Lakota oyanke.

e Have the students listen to the CD and read the children's
dialogs to find out the Lakota names of the oyanke.

e Ask the children to point at the oyanke you name in
Lakota (name at random).

e Ask them to name the child that comes from the oyanke
you name in Lakota (name at random).

e Listen again to find out what is Bob and Lisa's
hometown.

e Ask the children to say where they live using
constructions like [Porcupine] ¢l wathi. {I live in
[Porcupine]}.

The children should learn how to say the Lakota name of

their oyagke and hometown and to say where they live in

Lakota. This activity's goal is not to memorize the Lakota

names for all the oyanke, this will come at a higher level.

) 8. Where did the itlianchan settle? p-8

A TPR or a break activity should precede this exercise.

A)

Ask the children to look at the page and tell you if they

know any of the ithidnchan in the pictures.

e Introduce them to the English translation of the names:
Thathanka fyotake {Sitting Bull}, Sithanka {Big Foot},
Malipiya Luta {Red Cloud}, Sint¢ Gleska {Spotted
Tail}.

e Ask the children to read the labels and listen to the CD
to find out the Lakota names of the headmen.

e Then ask them to point at the headman you name in
Lakota. It is not the purpose of this exercise, however,
that the students memorize the headmen's Lakota names
at this point. They should only recognize them.

B)

e Ask the children if they know how many Lakota tribes
(or bands) there are and if they know which of them they
come from, or if they have relatives in the other Lakota
tribes.

e Talk about the seven Lakota tribes and where they live
on the four large oyanke (plus some other smaller
oyanke, such as Lower Brule).

e Have them listen to the CD and point at the tribal name
they hear.

e Name the tribal names at random and have the children
point at the oyapke which is the home of the named
tribe.

Older students should memorize both the Lakota names of

the seven tribes and their oyanke.

) 9. Listening: oral or nasal vowels p.9

e This exercise is divided into three sections and
reinforces the reading and writing of oral and nasal
vowels.

e Focus on the proper recognition of oral and nasal vowels
by the students.

e Pause the CD according to their ability to recognize the
sound and write the proper letter in time.

Answers: sayn, ska, chapa, chagpha, thaspang

psip, si, sigpkphé, igyan, phezi,

upzoge, phasia, osun, hugyakhun, ha

%) 10. What are their names? p. 10

e Have the students listen to the six children introducing
themselves.

e Play the CD again, pausing after each child, and ask the
students to write the names into the speech bubbles.

11. Can you finish the sentences? p- 10

e Ask the children if they remember (from Level 1) how to
say "boy" and "girl" in Lakota (hoksila, wichincala).

e Say male and female names at random, have students
react with hoksila or wichincala accordingly.

e Inside the book: Explain that hoksila kin means "the
boy" and wichincala kin means "the girl."

e Based on the previous activity, have students fill in the
names and translations in this exercise. Answers:
1) Ben, 2) Mary, 3) Tom, 4) Tina, 5) Lucy, 6) Brian

% 12. Writing the stress mark p. 11

e Explain that "stress" means that one part (syllable) of the
word is pronounced with an emphasis.

e Add that in order for the students to know where the
stress is, it needs to be marked with a little line above the
stressed vowel. It is called the "stress mark."

e Then play the CD and have the students listen to the
words with the stress on the first and the second syllable.

e Have them practice writing vowels with the stress mark.

¢ "Point at!" Do a TPR — put flashcards with numerals 1
and 2 on each side of the board and ask the children to
point at them according to whether they hear the stress
on the first or second vowel.

¥ 13. Listen and write the first vowel stress mark p. 11
Have students listen to the CD and write the stress mark on
the first vowel: pisko, ¢hapa, Supka, thahca, khéya

p- 11
Have students listen and write the stress mark on the
second vowel: maka, highay, igmu, gnaska, mathé

p- 12

e Precede this exercise with a break or a TPR activity. Do
a TPR activity from Level 1-Unit 15 between the two
exercises (unless a class break occurs between them).

% 14. Listening: second vowel stress

@ 15. Listening: stress mark
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e [f the children can't concentrate for the whole activity,
divide it into smaller sections with "head-up" activities
in between.

e Pause the CD according to their ability to recognize the
sound and write the proper letter.

Answers:

heca, bléza, zica, Hoka, wablosa

topa, paha, wézapi, wata, hdta

wazi, kimimela, 1$ta, i¢alu, i¢abu

o6gle, hagpa, maga, sapa, Sina

16. Read about Tina p- 13

The exercise is self-explanatory. Children should be able to
do it on their own or with a little help from the teacher.
This is a review of what they learned previously, except
that the word hematanghan {I am from} is new. It is given
contextually here and the students don't have to use it on
their own.

% 17. Reading and writing ¢ p. 14

e Explain to the students that the Lakota ¢ sounds a little
harder than the English ch in rich but sounds not quite
as hard as the English j in jar. Have them repeat ¢ after
you or the CD.

e Demonstrate how to mark the diacritic (the little wedge)
in €.

e Have them listen to the CD, repeat the syllables with ¢
and practice writing the letter and the diacritic.

e Make sure that students write the diacritic wedge
immediately upon writing ¢, and not after they finish the
following vowel!

e Have students point at (or raise cards with) the various
syllables with ¢: ¢a, Ce, ¢i, o, Can, ¢in, cun. This is to
practice ¢ and to reinforce the vowels.

4 18. Reading and writing ¢h p. 14
e Explain to the students that the Lakota ¢h sounds like the
English ch in chair.

e Have them listen to the CD and practice writing the
letter and the diacritic.

e Make sure that students write the wedge immediately
after they finish writing ¢ and not after they write h.

e Have students point at (or raise cards with) the various
syllables with ¢h: cha, ¢he, ¢hi, cho, ¢han, chin, chun).

% 19. Which do you hear? Point! p. 15

e Play the CD and have the children point at the syllable
they hear.

e [deally, do this outside the book. Use flashcards with ¢
and ¢h to practice the syllables with ¢ and ¢h. Have
students point at the flashcard with the letter they hear or
raise the flashcards with the correct letter.

%) 20. Listen and write ¢
e answers: ialu, zi¢a, heéa, unéi, wicazo
Ad
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p- 15

¥ 21. Listen and write ¢h p. 15
e answers:

e ¢héga, ¢hanté, ¢hagwape, ¢hapa, wic¢hasa

% 22. Listen, do you hear ¢ or ¢h? p. 15
Answers:

¢hanpha, ¢hagku, ¢hay, wikéémna, i¢abu
¢hanchega, unkcéla, thalica, €huwignaka

wali¢a, wahaéhanka, omnic¢a, waksica

¢héya, upkéekilia, ¢hegnéake, thiikéeya

Unit 2 p.17

Introductory motivation: Talk with the children about
animals. Ask if they know the animals of the plains. Tell
them that animals played an important part in the life of
Lakota people and that it is important to learn about them
and to know their Lakota names.

% 1. Repeat the sentences p. 17

¢ Lisa and Bob demonstrate the activity that is supposed to
be done "outside the book"'.

e Inside the book: Have the students point at the picture
of animals they hear in the recording.

e Do the TPR activities with flashcards listed in the
Level 1 textbook to reinforce the animal vocabulary. If
the students are already familiar with the animals in this
unit, use those in Level 1, units 13, 15, 23 and/or 24.

p- 18

e Outside the book: Introduce the question Lé taku
hwo/he? {What is this?} by demonstrating it with some
animal flashcards: Lé taku hwo/he? — L¢ Stgka hécha.

e Ask the question to individual students about various
animal flashcards soliciting the reply Lé hécha.

e Inside the book: Children work in pairs and point at the
animals drawn on the hide. Ask should each other "Lé
taku hwo/he?" {What is this?}

e The traditional style of drawing should make children
interested in the process of comparing these with the
more realistic illustrations on the previous page.

e Don't mind younger students answering with a single
word, saying chapa instead of Lé chapa hécha.

%) 2. Ask and answer as the Kkids in the picture

%) 3. Lakota s sounds like the English s in sit p- 19

e Students listen to the recording and practice writing s.

e Outside the book: use cards with s and the vowels to
practice syllables with s. Students should connect two
cards to create the syllable they hear or point at the card
on the board.

%) 4. Lakota § sounds like the English sh in share p. 19

e Students listen to the recording and practice writing §.

e Outside the book: use cards with § and the vowels to
practice syllables with §. Students should connect two
cards to create the syllable they hear.



%) 5. Listening: s or § p- 20

¢ Display flashcards with s and § in different places.

e Play exercise 5 and ask the students to point at the one
they hear (play only about half of the words).

e Have them listen to the CD again, this time filling in the
missing letter in the words.

Answers:

ska, §4, asangpi, wabloSa, wabloska

psin, pSip, i§td, istd, hokSila

Sakowin, sigtéhila, thaspan, khukhusSe, sinkphé

gnaska, piSko, oise yamni, waks§ica, chunSoke

%) 6. Han and hiya ("Yes" and '"'no") p- 21

¢ Outside the book: Demonstrate the usage and meaning
of han and hiya. Detailed instructions on how to
demonstrate the words for "yes" and "no" are in Level 1,
page 13.

e Inside the book: Bob and Lisa demonstrate how to
create a question and how to say "yes" and "no".

e Ask the students to look at Bob and Lisa and follow
what they say while you play their dialog.

e Based on the dialogs and the previous demonstrations
they should be able to answer the questions below.

e Use Level 1 flashcards or illustrations on pages 17 and
18 of this book. Show a flashcard or point at an animal
and ask: "Lé [kimimela] hécha hwo/he?" {Is that a
[butterfly]?} — The students reply with han or hiya.

e Play one of the guessing games from Level 1, page 91.

7. Repeat the dialog with your classmate p- 21

Have students repeat Bob and Lisa's activity in pairs.

8. Answer the questions (comprehension exer.) p.22
Self explanatory.

%) 9. Lakota z sounds like the English z in zero  p. 23

e Students listen to the recording and practice writing z.

¢ Outside the book: use cards with z and the vowels to
practice syllables with z. Students should connect two
cards to create the syllable they hear.

% 10. Lakota Z sounds like the English z in azure p. 23

e Students listen to the recording and practice writing Z.

¢ Outside the book: use cards with Z and the vowels to
practice syllables with Z. Have students connect two
cards to create the syllable they hear.

% 11. Listening: z or Z

A TPR activity with flashcards should precede.

¢ Display flashcards with z and Z in different places.

e Play part of the exercise 11 audio and ask the students to
point at the letter they hear.

e Have them listen to the CD again, this time filling in the
missing letter in the words.

p- 24

e Answers:

zi, wanzi, zaptay, woZapi, wazusteca
phezi, pispiza, magazu, wazi, wagmiza
upizata, thozi, hoyazela, zica, thazuska
ziSkopela, wozuha, unzoge, ozanzanglepi

%) 12. Making negative sentences p. 25

Outside the book: demonstrate the negative sentence:

e Ask the students about a flashcard with a cat: Lé supka
hécha hwo/he? They reply with hiyd and you add: Lé¢
Supka hécha $ni. Repeat with other flashcards.

e Inside the book: Bob and Lisa's dialog demonstrates
how to create the negative sentences.

e Play the CD, have students listen and follow in the book.

e Ask them to find out how to say "not" (Sni) in Lakota
and where to place it (behind hécha or at the end).

13. Read Bob and Lisa's examples p- 25

e A) Bob and Lisa demonstrate the activity: students pick
a flashcard or point at a picture of an animal and say
what it is "not": L¢ igmu hécha $ni. {This is not a cat.}

e B) The teacher shows pictures of animals and says
sentences like this: Lé igmu hécha. {This is a cat}. If the
sentence is true, students say Harn, if it is false they say:
Hiya, 1¢ igmu hécha $ni.

14. Circle the correct sentence p- 26
e Have students circle the correct sentence.

15. Word-find with 22 animals p- 27
Answers can be found on www.lakhota.org

16. Which animals are big and which small?  p. 27

e Qutside the book: It helps if this activity is done with
animal-name cards first (see Level 1, p. 55), and later
followed by the textbook exercise or as homework.

e Make the students feel that the decision is really up to
them. Children wusually base such decisions by
comparing the size of an animal with themselves.
Alternatively, you can make them agree that animals
bigger than a dog are big, the rest are small.

17. Connect the animals that begin with... p- 28

Answers: Sunkawakhan-supka; mastinska-maka-matho;
igmu-iktémi-ithungkala; thathianka-thahca; gnugnuska-gnaska
p- 28

e Qutside the book: use word-cards with the animal
names and have students match them with thal6 or phezi
cards at the board.

e Inside the book: Have students draw lines to thalo or
phezi, and then color the circles red or green.

This exercise checks if the students know the vocabulary. It
also reinforces additional knowledge of the natural world
(what animals eat). You may also explain that some of the
animals are not strictly carnivores or herbivores.
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Unit 3 p- 29

*© 1. Listen and point at p- 29

e TPR/flashcard activities from Level 1 (pp. 90-93)
should be used to introduce or review the classroom
vocabulary.

e Play the CD and have the students point at the
word/picture they hear. Make sure you pause the CD to
give them enough time to recognize the word.

e Do some of the Level 1 (unit 1) TPR activities with
flashcards to reinforce the classroom vocabulary.

e Play the CD again and have the students point at the
things in the large picture.

2. Find the halves and match them with words p. 30
Self explanatory.

%) 3. Listen and write k, p, and t p. 31

Introduction: k, p, t (and ¢) are called plain stops. They
are among the most common Lakota consonants and the
most frequent of the four types of stops. Therefore, proper
and consistent practice of their pronunciation at an early
stage of learning Lakota is essential. Plain stops need
special attention also because they are very rare in English
and so most students are not familiar with them. It is
important to teach Lakota plain stops before teaching
aspirated stops, whose pronunciation is closer to English
stops. A detailed explanation of teaching plain stops can be
found in Level 1 on page 96. The best way to demonstrate
the proper pronunciation of plain stops is to use English
words where k, p or t follow s (skill, still, spill, skate,
stake, spoon etc.) In this position the stops lack the puff of
air that follows aspirated stops (most English stops are
aspirated).

e Have the students listen and repeat the words and
syllables recorded for this exercise.

e Have them practice writing the stops.

e Use flashcards with k, p, t placed in different spots of
the classroom to have the children point at the one they
hear in a Lakota word (read or play the words from
exercise 6).

4% 4. Listen and write k, p and t

Answers:

K: kimimela, ¢hapska, gnaska, maka
P: pispiza, pisSko, upizata, chéapa

T: topa, mastinska, matuska, iktomi

p- 32

5. How many objects are there? p. 33

This is a comprehension exercise to check and reinforce the
knowledge of the classroom vocabulary. It should keep
students motivated by having them count and find all the
objects. Have them compare the results with their
classmates. Help them decide on the proper numbers.

(V'
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% 6. Listen and write k, p or t

¢ Display flashcards with k, p, t in different places.

¢ Play the exercise 6 audio and ask the students to point at
the letter of the sound they hear.

e Have them listen to the CD again, this time filling in the
missing letter in the words.

Answers:

halhéata, gnugnuska, Hoka, sigtélila

ské, iSta, sapa, iSpa, ¢hagku

pisko, Sakowin, istd, napé, hehidka

hapgpa, paha, kunkun, wata, chanté

40 7. When do we say 1¢é (this) and hé (that)? p. 35

e Do a demonstration of 1¢ {this} and hé {that} with an
object: First hold it in your hand or touch it and say: I¢.
Then step away from it and point at it saying 1¢. Repeat
with other objects. Do the same with the whole sentence:
Lé/H¢ wiyatke hécha.

e Bob and Lisa demonstrate the meaning and usage of
1¢ {this} and hé {that}.

e Have the students make a rule by answering the
questions at the bottom of the page.

e Hold objects or flashcards near or far from individual
students and ask them to react with I¢ or hé (older or
more skillful students can react with full sentences).

p- 34

8. Write 1é or hé p.- 36
Self-explanatory.

9. Find a partner p. 37
e Bob and Lisa demonstrate the students' activity.

10. Find a partner p- 37

e The students should ideally stand in a circle during this
activity using flashcards they hold in their hands.

11. Find a partner p- 38

Bob and Lisa demonstrate one of the guessing activities
(explained also in Level 1 textbook).

12. Commands p- 38

e Have the students listen to the CD and follow the
pictures. They should be able to guess the commands.
e Use these commands in your classes consistently.

13. Crossword p- 39

14. Word find p- 40
Answers can be found on www.lakhota.org

15. Draw a circle around the animals ... p- 40

Self explanatory.



Unit 4 p. 41

* 1. Listen and write the numbers p. 41

e Have students listen to the CD and write the missing
numbers. Then they match the words with the digits.

¢ Detailed instructions on teaching Lakota numbers are in
Level 1, page 17.

2. Match the numbers with the things p. 42

¢ Have tudents match digits with pictures and descriptions.

Notice: This is the first time they are exposed to the
modifier position (number follows the noun). It will be
demonstrated later on and there is no need to explain it in
this unit.

3. Are the numbers correct? p. 43

Comprehension exercise.

4. How many words for numbers can you find? p. 44
Answers on www.lakhota.org

5. Commands p- 44

Students listen to the recording and follow the pictures. Try
to use these commands consistently in your classes.

%) 6. Reading and writing h p. 45
Write the syllables and listen to them.
%) 7. Reading and writing K p. 45
Write the syllables and listen to them.
¥ 8. Listen and write h or K p- 46

e This activity should be preceded by a break or a TPR
activity.

¢ Display flashcards with h and K in different places.

e Play the CD and ask the students to point at the letter
they hear in the words.

e Have them listen to the CD again, this time having them
fill in the missing letter in the words (make sure to pause
the CD if the students need more time to fill in the
letter).

Answer:

hoksila, Ké, hoka, hoka, hu

hanpa, walica, hoyazela, heca, hota
malipiya, hupska, wichdlipi, hi, highap
walipé, halhdata, sigtélila, mahéluppi

% 9. How old are they?

The children in the illustrations

question-and-answer dialog for age.

e Students listen to the CD and follow the dialogs in the
book. If they can't guess it, help them figure out the
meaning of Waniyetu nitona hwo/he? {How old are
you?}

¢ Give them hints on how to write their age.

p- 47
demonstrate the

¢ Ask individual students: Waniyetu nitona hwo/he? They
reply in Lakota.

10. How old are they? p- 48

A comprehension exercise to reinforce understanding and

using the learned vocabulary, sentences and dialogs.

e Have the students read what the children say and fill in
the number of years in the sentences below.

e When they are finished, ask the students: Mary waniyetu
tona hwo/he? — They reply Mary waniyetu Sakpe. Then
you can ask about the other characters or have the
students ask each other about them.

%) 11. What time is it? p. 49

Bob and Lisa demonstrate how to ask and tell the time.

Owaplie (or oaphe) {hour} and mazaskanskar {clock} are

equally correct.

e Have students listen to the CD and follow the dialogs in
the textbook.

e Help them practice saying the new words and sentences.
Have your skillful students ask each other about the time
using the clocks on the following page.

12. Write the numbers in Lakota p- 50

Second graders might need some help with this writing
exercise. Older students should be able to write the
numbers without a problem.

13. What is your telephone number? p- 51

e Introduce the students to the word takuni {nothing} for
expressing the meaning of "zero". In fast speech it is
pronounced tagni.

e Have students read the dialog between Tina and Lucy.

e Then they convert the phone numbers from words to
figures.

e They can add their friends' or their own phone-numbers
in Lakota.

14. Connect the numbers p- 52

e Have students connect the numbers to find out what
animal is hidden in the picture.

15. Can you add and subtract in Lakota? p- 52
Self-explanatory.
16. Odd one out! p- 52

Have students cross out the word that does not belong in
each line.

A
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Unit 5 p.- 53
Topic/vocabulary: groceries, mainly fruit and vegetables.
Teachers should broaden the vocabulary in this unit by
using units 10 and 12 of Level 1 textbook.

¥ 1. Lisa and Bob went grocery shopping p- 53

e Have students listen to the CD and then match the
groceries with their descriptions. They can figure out the
correct match with the help of the numbers.

e Play the CD again and ask the students to point at the
item they hear.

2. Can you match the pictures with the words? p. 54

¢ Do a flashcard-TPR activity from Level 1.

e The students should be able to match the pictures with
the words based on exercise 1 and the previous TPR
activity.

3. Mary likes plums p- 54

e Have students draw and write what they like.

e Practice saying wastéwalake {I like}.

e Ask them to tell you their sentence (e.g. Thaspan
wastéwalake.)

© 4. What do they like? p. 55

e Play the CD, have students listen and follow along with
the dialogs in the book.

e Stimulate the students' understanding of the dialogs by
eliciting questions, such as, "What do you think the boy
is asking Tina?" and, "What do you think the girl is
asking Brian?"

e Help students answer the questions in the box below.

5. What do you like? p- 55

e Help the students practice saying wastéwalake {I like it.}

e Ask individual students: Taku wastéyalaka hwo/he?
{What do you like?}

e Have the students ask each other in pairs.

6. Who likes what?

A comprehension exercise.

e Have students read what the children say. Match what
the children say with the pictures of food and finish the
sentences below.

e Teachers should give appropriate help and check by
asking as follows: Lucy taku wastélaka hwo/he?

% 7. Reading and writing kK, pH, th p.57
Intro: These are aspirated stops with guttural aspiration.
They are the most frequent of the four types of Lakota
stops. They occur consistently before a, ar, o, ug) and very
occasionally before if. Also, whenever e or i are the
results of ablauted final a, the aspiration before them is
guttural as in: epha {I said} => epli¢ 16 {I said} => eplhiin
kte {I will say}.

p- 56

(V'
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Furthermore, aspiration can be either guttural or soft before

the vowel e, depending on the individual speakers or local

speech habits. Thus the following pairs of pronunciation
can be heard: kli¢ya-khéya, pliehin-phehin, théca-théca.

Pronunciation of kh, ph, th is very close to the English

stops, but with guttural aspiration. Students must practice

these.

e Have the students listen and repeat the words and
syllables recorded for this exercise, one stop at a time.
Show them how to pronounce khi by putting together k
and K (both of which they learned in previous units).
Have them pronounce the two letters as one sound.

e Have them practice writing the stops. Demonstrate how
the students must get into the habit of always writing the
diacritics above i immediately and not waiting until they
finish the syllable or word.

e Place the kHh, ph, th flashcards in different locations
around the classroom to have the students point at the
one they hear in a Lakota word (read or play the words
from exercise 10 of this unit).

e Have the students point at the kK, ph, th flashcard
syllables.

Note: This type of stop occurs only in Lakota dialect and in
the western Dakota dialect (Yankton-Yanktonai). In the
eastern Dakota dialects (Santee-Sisseton) only the regular
aspirated stops (kh, ph, th) are pronounced.

% 8. Listen and write ki, pH, and tK
Answers:

kh: khanta, khiokhoyah’apla, khangi, makhoche
ph: phahin, phasu, chagpha, phangi zizi

th: thathapka, thapa, thozi, matho

p- 58

9. How many are there? p- 59

e Have students count and then write the correct number
next to the food words.

e They can check each other's answers or the teacher may
check by asking, Ziskopela tona he? {How many
bananas are there?}

% 10. Listen and write kK, pH, or th p. 60

¢ Display flashcards with kh, ph, th in different places.

e Play the CD and ask the students to point at the letter
they hear in the words.

e Have them listen to the CD again, this time filling in the
missing letter. Make sure to pause the CD if the students
need more time to fill in the letter.

Answers:

Lakhota, waphiostan, thapa, chaphupka, tho
khanta, thunkasila, khangi, thasnaheca
thaspan, phatkasa, thahca, sinkphé, hugyakhun
thalo, pliahip, thaSiyagnunpa, makha, phéta

11. Who likes milk? p.- 61

e Ask the students: "What do you think Lisa is asking the
children?" She is asking them: "Do you like milk?"



e Have the students read the children's answers and then
circle the correct sentence below.

e Additional: Name various groceries (or show their
flashcards) and ask the students to react with
wastéwalake {I like it} or wastéwalake $ni {I don't like
it}. Do this activity at the beginning of every other class
asking about other favorites (colors, animals, clothes
etc). This is a good activity to create a positive mood at
the beginning of a class.

12. Match...

Answers:

wagmiza-wagléksur, thaspan-thathanka, khiangta-khangi,
ziSkopa-zaptan, blo-bloza, wagmusSpansni-waksica,
wazusteca-wanzi, thigpsila-thiyopa, pSin-pispiza,
unzinzigtka-unci, phangi zizi-phahin, thaspanzi-thalica

p. 62

Unit 6
Comments:
1) Some speakers use the word hota {grey} with a
changeable a, thus it becomes hote in certain positions in a
sentence. Other speakers do not make this change.

2) The variations for Sasan {pink} are Sastar and Samna.
Sésan is easy for children to remember as it is a
combination of two colors.

Motivation: The natural world is very colorful. Colors are
everywhere around us and make the world beautiful. Ask
the children about their favorite colors. Tell them that in
this unit they are going to learn how to say colors in Lakota
and how to describe things with colors.

% 1. Repeat the colors p. 63

e Have students listen to the CD, point at the colors and
repeat their Lakota names.

p. 63

%) 2. Mixing colors p- 63

Notice: Creating new colors by combining color names
based on mixing real paints is very common in Lakota.
Elders in the old days used this method even more
frequently than is done today. Examples include ziska
{faded yellow}, ziSapa {dark yellow} (zi {yellow}, Sapa
{dirty}) and $agi {auburn}.
Other common variants for pink are $astan and Samna.

e Play the CD with the combined colors.

e Ask the children to look at the picture and think how the
Lakota terms are formed for green, purple, orange, dark
blue, light blue and pink, and if they know why.

e If you can, let children experiment with mixing water-
colors to find out the outcome of mixing two colors. This
experience will help them remember the combined
Lakota color terms.

3. Fill the puzzle with colors p. 64

e A motivating activity to reinforce the students'

knowledge of color terms.

4. This is a black dog p. 65

Note: Modifiers, like color are positioned behind the noun

in Lakota. This is the first time it introduced.

e Qutside the book: Use pairs of objects that have two
different colors (e.g. a yellow cup and a red cup) or
flashcards of colors and animals.

e Point at one and say: Lé sSupka sape. {This is a black
dog}, point at the other and say L¢ Sunka ska. {This is a
white dog}. Continue with other pairs.

e Then ask the children to point at the objects or flashcards
you name around the classroom and say e.g.: Oakanke
tho {Blue chair}, Wowapi thiozi {Green book}.

e Then do some of the Level 1 flashcard/TPR activities
that reinforce color in the modifier position.

e Have the students draw an object (or an animal) on a
sheet of paper and then ask the class what color it is, e.g.
L¢ igmu gi. — {This is a brown cat.}

e Inside the book: Bob and Lisa demonstrate the new
sentence structure and the position of the color modifier.

e Students should deduce the rule match the words in the
white boxes. Provide them with adequate help or with
eliciting questions.

e Have students practice the rule by pointing at the
pictures below and saying sentences like L.¢ woZzuha tho.

Notice: This is the first time that the students are exposed

to a sentence where the verb "to be" is not specifically

present but still understood L¢ Stpka sape. {This is a black

dog}.

4% 5. Listen and repeat! p. 66

e Have students listen to the CD and repeat. These nouns
have been introduced in previous units or in Level 1. The
combination of hearing and seeing the pictures
reinforces the knowledge of the noun-color order.

e After listening you may repeat as a reading or pointing
exercise.

6. Number the sentences p. 60

e Have students use their knowledge of colors and nouns
to match the written descriptions with the pictures by
numbering them.

¥ 7. Reading and writing kh, ph, th p. 67

Before you start the listening exercise tell the children that
k, p and t are in some cases followed by a puff of air. Take
a sheet of paper, hold it at the upper margin and place it in
front of your mouth. Stand sideways to the children and say
the words “kin,” “pin,” “till.” This demonstrates the puff
of air following k, p, t and represented by letter h (as in ¢h,
kh, ph, th). Ask the students to feel the puff of air by
placing the palm of their hand near their mouth and saying
"kill", "pill"", "till". Then explain that in Lakota we mark
this puff of air with the letter h. And it is called aspiration.
Go to Level 1 page 97 for detailed explanation.

A
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Notes: Aspirated stops are significantly less common than
plain stops (k, p, t) and stops with guttural aspiration (kH,
ph, th). The soft (or glottal) aspiration occurs before these
vowels: i, i), u and sometimes e.

As noted above in exercise 7, unit 5, aspiration before e can
be either soft or guttural (khéya/khié¢ya, phezi/phezi, thezi-
thezi). This book uses some words with aspiration before e
because there are few nouns beginning with aspirated stops
well-suited as illustrations.

%) 8. What do you hear? Listen and point p. 68
Have students point at the syllables they hear.
%) 9. Listen and write kh p. 69
khukhtse, khuté¢, makht, khéya, khusléca
% 10. Listen and write ph p- 69
phuté, phetizangzan, phehan, pheziliota
% 11. Listen and write th p. 69
thipi, thiikceya, thezi, thigpsila, thuswécha

12. What color is the outcome? p- 70

e As a review, have students color the images and write
the combined colors: zisa, thosa, thosan, Sasan, thosapa
and thozi.

% 13. The dog is black

Bob demonstrates the following new grammar rules:

1) The sentence, "This is a dog" can be said without hécha

at the end. Both of these sentence types are correct and

mean the same: L¢é Sunka. / Lé stpka hécha.

2) Definite article kin {the} follows the word it belongs to.

3) The sentence, "The dog is black" is Sunka kin sape. It

does not need a separate verb "to be". The verb is the color

here; sape = {it is black}.

Do not explain these rules. Demonstrate them as is done in

the textbook.

e Using flashcards or real objects students should say a
pair of sentences, such as: L.¢ wowapi. {This is a book.}
— Wowapi kin tho. {The book is blue.}

e After practicing many of these sentences, have students
fill in the words in the white boxes of this section.

14. This chair is red p- 71
This matching comprehension exercise reinforces the
newly learned rules and sentence structure. It adds the
pronoun l¢ {this} and shows that it follows kin {the}.

15. The dog is NOT white p.- 72
This is a comprehension exercise to check and reinforce the
newly acquired knowledge.

%) 16. Read the two dialogs p.- 73

Have students discover the different types of questions
used when either asking the color of things or the color of
animals (especially those that have hair or fur).

A4
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p- 71

Demonstrate this grammar rule outside the book in a way
similar to Bob and Lisa. Afterwards, ask the students to
react with oowa tok¢a or hin tokca when you point at
flashcards of animals or things.

Provide the students with adequate help filling in the
missing words in the grammar box.

17. Fur or color? p. 74
Have students choose the proper type of question.
%) 18. Listen and write kh, ph or th p. 75

¢ Display flashcards with kh, ph, th in different places.

e Play the CD and ask the students to point at the letter
they hear in the words.

e Have them listen to the CD again, this time filling in the
missing letter in the words. Make sure to pause the CD if
the students need more time to fill in the letter.

Answers:

khukhuse, phetizanzan, makhu, thiikceya
phezi, thigpsila, kigyékhiyapi, khuza, phehay
ikhu, thuswécha, mas’6phiye, phuté, thezi
thipi, iphiyaka, theiimtga, khéya, khusléca

19. Choose the correct sentence p- 76
Review of 1¢ {this} and hé¢ {that}. Reinforcement of the
new sentence structure: noun kin 1€ color.

20. Commands p- 76

Have the students look at the pictures as you say the
commands. They should be able to guess their meaning.
Use these commands in your classes consistently.

21. Can you find the differences? p. 77

Self-explanatory. Alert the students that the words to fill in
are on the next page.

22. Color the puzzle p- 78
Self-explanatory.

23. Odd one out! p- 78
Self-explanatory.
Unit 7 p- 79
*® 1. Listen and point at the color you hear p- 79

e Ask the students to listen carefully to Lisa. When they
hear a word for color they should point at that color in
Lisa's speech bubble.

e Have them listen again, this time paying attention to the
word for clothing as well.

e Repeat with Bob's speech.

e Have the students read or repeat the words for clothing
from the CD.



2. Match the words with the pictures p- 80

e Have students match the correct colors. This reinforces
the new vocabulary for clothes.

e Do TPR/flashcard activities (Level 1, page 90-93) to
reinforce the clothes vocabulary.

e Additional activities with clothing vocabulary can be
found in Level 1, page 32-33.

% 3. Lakota g p. 81

Have students listen to the syllables and practice
pronunciation and writing. Note that Lakota g never occurs
before vowels.

% 4. Lakota § p. 81

Have students listen to the syllables and practice
pronunciation and writing. Demonstrate the writing of the
diacritic and explain that the students should write it
immediately after they finish g.

Help the students practice pronouncing g. Explain that it is
almost the same as H, but is a little stronger (g is voiced, k
is voiceless).

Note that Lakota g occurs only before vowels.

%) 5. Listen and write g or § p. 82

e Make sure this exercise does not follow immediately
after the previous one. A TPR activity should precede
this exercise.

e Place the g and g flashcards in separate spots.

e Play the CD and ask the students to point at the letter
they hear in the words.

e Have them listen to the CD again, this time filling in the
missing letter in the words. Make sure to pause the CD if
the students need more time to fill in the letter.

Answers:

gnaska, gi, wagléksun, aguyapi, nunge

unzoge, Sungila, wagmiza, thaSiyagnunpa, hogan

wagachay, igmu, ¢huwignaka, khangi, magaksica

wichiteglega, maga, ogle, waglotapi, chagchega

p. 83

Have students match words based on the beginning letter.
Note: the match for unzoge {pants} is unc¢i {grandmother}
which will be introduced in the next unit. Students can
easily match the pictures as “pants” is the last one to pick.
While there is a specific word for "T-shirt" in Lakota (0gle-
zigzica), native speakers most often refer to it with the
generic term for shirt, which is ogle.

6. Match clothes with things or animals...

7. Word-find p. 84
Search for words for clothing.
Answers at www.lakhota.org

8. Odd one out! p- 84

Self explanatory.

9. True or false? p- 84
Students circle han or hiya.
% 10. My shirt is yellow p. 85

Lisa and Tom introduce new rules:

1) The Lakota word for "my" is mithawa.

2) mithawa follows the noun it belongs to: o6gle mithawa
{my shirt}.

3) The sentence Ogle mitfiawa kin $4 means {My shirt is
red}.

Have the students practice the word mithawa {my}.
Teachers demonstrate these rules and sentence structures
outside the book first, using real clothes. Then they provide
adequate help in filling in the missing words in this
exercise.

11. Point at your things and say... p- 86

Have students say sentences like this: Lé [ogle] mithawa,
{This is my [shirt]} while pointing at the mentioned pieces
of clothing at the same time.

12. What color are your clothes? p- 86

e Have students color the items and then finish the
sentences with the matching color term.

o After they are finished, ask them about their things like
this: Ogle nithdwa kin oowa tokéa he? => They answer:
Ogle mithawa kin zi.

e They can also question-and-answer the same way in
pairs.

13. Who is who? p- 87

This is a comprehension exercise that reinforces new
vocabulary and sentence structure. Students are seeing the
word thawa {his/her} for the first time, but should be able
to guess it from the context.

Precede this exercise with a TPR activity (this and the
following five exercises should not be done in a row but
with other types of activities (TPR) between them).

14. His shirt is blue p- 88

Precede this exercise with a TPR activity. Have students
use the text of the previous exercise to find out how to say
his and her (thawa).

15. Paul's shirt is blue p- 88

Precede this exercise with a TPR activity. Have students
finish the sentences based on the pictures of children on the
left hand page.

16. Are the following sentences true? p- 88

Precede this exercise with a TPR activity. Students circle
han or hiya based on the pictures of children on the left
hand page.

A
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17. Mary's and Lucy's clothes p- 89

Precede this exercise with a TPR activity. This is
aomprehension exercise. Have students read what the girls
say and match clothes based on the color.

18. True or false? p- 90

This first time that the word lena (plural form of 1¢ {this})
is used. Try to have the students guess its meaning from the
context.

19. Commands p- 90

e Have the students read the commands as you say them
and follow the pictures. They should be able to guess
their meaning. Use these commands in your classes

consistently.
Unit 8 p- 91
Introductory motivation: Briefly talk about the

importance of kinship in Lakota culture. Ask the children
to tell you if they have many relatives. Tell them that in
this unit they will learn how to address their relatives in
Lakota. Also tell them, that in the traditional way it was
customary to address relatives with kinship terms rather
than personal names. By doing so, one showed his/her
respect and love for their relatives. Ask the students if they
know any Lakota kinship terms already. Most should know
at least unci, kaka/lala and thupkasila.

%) 1. Listen to how Bob addresses his relatives p- 91

e Ask the students to listen carefully to Bob and decide
whom he is addressing each time.

e Pause after each of Bob's greetings and ask the students
to identify whom Bob is addressing; e.g. Hau [até]. =>
"He is greeting his [father]."

e Pause after each response to Bob and ask the students
what kinship term is used: Hau [chigksi]. => "Son."

e After you finish playing all the greetings, play the CD
once again without pausing.

e After taking a break or doing an unrelated activity, use
the CD again to work on proper pronunciation of the

terms.
2. Who is who? p- 92
Matching exercise to reinforce the kinship vocabulary.
% 3. Listen to how Lisa addresses her relatives  p. 93

Precede this exercise by a TPR activity or other "out-of-
the-book" activity.
e Repeat the same steps as in exercise 1.

4. Who is who? p- 94

This is a matching exercise to reinforce the kinship
vocabulary. English terms are available to make sure that
students understand who is represented by each picture.

A4
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) 5. Lakotal, m, n p. 95

Have students listen to the syllables with I, m and n and
practice their pronunciation and writing. Practice
pronouncing and creating the individual syllables by using
flashcards.

6. Draw members of your family... p- 95

Have students draw their family members or family tree
and write how they address their relatives using Lakota
kinship terms.

%) 7. Listen and write 1, m or n p. 96

e Have the students listen to the CD again and fill in the
missing letter in the words. These letters have almost
identical pronunciation in Lakota and English, so they
should not be difficult for the students.

Answers:

nunge, omnica, miméla, oblothuy, napinkpa

magazu, wanbli, 6gle, napciyunka, gnaska

Sina, phiéstola, malipiya, bloza, nitéhepi

waglékSun, mni, magd, i¢alu, omas’aplie

8. Who is who? p. 97

e Have students learn the names of Bob's siblings and fill
them in the speech bubbles and in the boxes saying L¢é
Rick €. {This is Rick}.

e Ask the male students about their brothers' and sisters'
names; Chiyéyaye kin taku ediyapi hwo/he? {What is
your older brother's name?}. => Chiyéwaye kin [Jeff]
eciyapi. {My older brother's name is [Jeft]}.

9. Who is who? p- 98

e A TPR or other outside the book activity should precede
this exercise.

e Same activity as 8. Make sure you don't do the two
activities in a row.

e Ask the female students about their brothers' and sisters'
names: Thibloyaye kin tdku eciyapi hwo/he? {What is
your older brother's name?}. => Thiblowaye kin [Steve]
eciyapi. {My older brother's name is [Steve]. }

10. Kinship words and their meaning p- 99
Matching exercise.
11. Draw a line from each kinship word p- 99

Have students decide which term is for males and which
for females.

12. Matching "my" form of kinship words p- 100
Matching exercise.
13. Which of the Kkinship terms ... p- 100

Students may need some help understanding this activity.
They are to match the picture of a boy with all kinship
terms that boys use for their relatives. The picture of Lisa
should be matched with kinship terms used by a girl (not



for a girl). Some kinship terms are used by both (até, ina,
thupkasila, unci, misunka).

14. Word-find (kinship terms) p- 101
Answers can be found at www.lakhota.org
“ 15. Listen and write K or § p- 102

This exercise reviews and reinforces reading, writing and
pronouncing ki and g.

¢ Display flashcards with ki and g in different places.

¢ Play the CD and ask the students to point at the letter
they hear in the words.

e Have them listen to the CD again, this time filling in the
missing letter in the words (make sure to pause the CD if
the students need more time to fill in the letter.)

Answers:

unzoge, k¢, hehidka, aguyapi, nunge

wanahlica, hogan, chanchega, Koka, wagachary
Supgila, magazu, maklipiya, khangi, magaksica
wicChiteglega, maga, walipé, wichakipi, chéga

Unit 9 p.- 103

During the work on this unit, teachers should review the
vocabulary and sentences introduced in units 9 and 16 of
the Level 1 textbook (pages 40 and 64).

% 1. Look at the picture and listen... p. 103

Have students listen to the CD and point at the body parts
on the picture. They should repeat on the second listening.
Additionally, you should play "Simon Says" in Lakota and
other TPR activities on body parts (several of them are
described in detail on page 41 in the Level 1 textbook).

p. 104

Have students listen to the CD and point at the dog's body
parts on the picture. On the second listening they repeat.

p. 104

Have students compare the picture of the dog with the
picture of a girl to find out what the given words mean, and
to identify which of the body parts are the same for humans
and animals.

% 4. Lakota b, w, y p. 105

Have students listen to the syllables with b, w and y and
practice their pronunciation and writing. Practice
pronouncing and creating the individual syllables by using
flashcards.

% 2. Look at the picture of a dog and listen

3. Compare

% 5. Listen and write b, w, y

Play the CD for the students to fill in b, w or y:
Answers:

wigmunke, bl6, icabu, oblothun, wichigcala
yamni, wanbli, wagmiza, wichalipi, wiyukse
wagachan, wiyaka, bl6éza, malipiya, bébela
waphostan, blé, walipé, wiyatke, waglotapi

p. 106

6. Matching p- 107

Have students review their knowledge of animal body parts
by matching the Lakota words with the body parts of a cat.

7. Word-find (body parts) p. 108
See answers on www.lakhota.org
4) 8. Review of sounds. Listen and write s or§  p. 109

e Play the CD for the students and have them fill in s or §.
This is a review of the two letters. Answers:

Sungila, sinté, oise yamni, phasu, wagléksung

phatkas§a, ithupkasan, hupska, thaSndheca

4D 9. Review of sounds. Listen and writezor Z p. 109

e Play the CD for the students and have them fill in z or Z.
This is a review of the two letters. Answers:
wazi, woZapi, wagmiza, upiZata, bloza
thazuska, zica, phetizanzan, wanzi, zuzéca
10. Matching p- 110

Have students review their knowledge of human body parts
by matching the Lakota words with the body parts of a
man.

11. Body parts and clothes p- 111

Have students match words for clothes with their pictures
and the body parts they usually cover.

12. How many body parts does a dog have? p. 112
Have students match body parts with their number.
13. How many legs? p- 112

Have students match words for animals with the number of
legs each animal has. Younger students may need some
visual help with spider (iktomi), mosquito (chaphunka), ant
(thazaska).

Unit 10

Motivating introduction:
All creatures in nature are in constant movement or
activity. Animals run, jump, graze, hunt. People eat, work,
learn, play etc. We are going to learn some verbs that name
activities that people and animals do.

p. 113

%) 1. Listen and see what the animals are doing p. 113

e Play the CD and ask the students to point at the animal
they hear.

e Ask the students to tell you in English what each of the
animals is doing.

e Then have them listen to the CD again and try to find out
how to name those activities in Lakota.

e Have them repeat the verbs.

e Have students name the appropriate animal in response
to different verbs that you say.

e Have students say one of the verbs in reaction to your
naming one of the animals.

e Have students do the same activity in pairs.

A
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e The above activities should not follow in a row, but need
to be divided into 5 minute periods.

2. Writing verbs p- 114

e Ask the students to complete the sentences with the
verbs about the animals in exercise 1.
e Play the CD again for the children to check.

3. Look at the animals again p- 114

This activity should not follow the previous two, but
should take place after a break, at the beginning of a new
class or after an "outside the book" activity.

e Introduce the students to Taku toktiung hwo/he? {What is
he/she/it doing?} Point at an animal in exercise 1 and
ask: Hé taku tokhun hwo/he? {What is it doing?} —
Students should respond with the appropriate verbs.
Repeat three or four times.

e Ask the students to repeat after you: Taku tokhun
hwo/he? {What is it doing?}

e The students should then work in pairs pointing at
animals and asking each other as demonstrated by Bob
and Lisa.

4. Answer with hag or hiya p. 115

This is a comprehension exercise to reinforce the sentence
structure and the verbs, and review Sni. Have students
circle the correct answer.

5. Verbs ending with final A p- 116

Here, students are introduced to the final changeable a
(marked with capital letter in the dictionary: A/An). They
are not expected to actively use the rules of changeable
a/an at this stage, only to be aware of it.

They should be able to deduce that the a/an) changes at the

end of a sentence and before $ni. Other rules will be

introduced in higher levels.

e To exercise the changeable a/an, point at animals in
exercises 1 or 4 and ask questions using appropriate
verbs like this: Psica hwo/he? Have students respond
with a negative verb: Psice $ni.

6. Ask and answer about the animals p- 116

e Students ask "yes/no" questions about the animals in
exercise 4.

o [f you work with skillful students encourage them to
reply with full sentences: Han, psice. or Hiya, psice $ni.

p- 117

Although they occur in some very common words, ejective
stops are the least frequent sounds in Lakota. Ejective stops
are formed by a fast release of compressed air in the mouth
(at the position of the stop and in the larynx at the glottis).
This release of compressed air gives the characteristic
"crack". Since ejective stops are not found in English, the
students will need to practice pronouncing them. Students
should not be pressured to fully master them at this level,
A4

% 7. Ejective stops

A opdwinge sdm wikéémna zdptan akénapéiyunka

since there are very few words with ejective stops in the

Level 1 and Level 2 curricula. They will be practiced

further in subsequent levels.

e Ask the students to listen and repeat the four words:

¢’6 (splashing sound; variants are ¢’o¢’0, ¢’oyéla);

k’a {to dig};

p’o {fog};

t’a {to die}

e Demonstrate how the four ejective stops have an
apostrophe and have students practice writing them.

% 8. Glottal stop p. 118

Glottal stop occurs after K, s and § and it is also a part of

the ejective stops introduced in exercise 7.

e Demonstrate and explain to the students that the glottal
stop is an abrupt stop of the air coming from the mouth
when we talk.

¢ Play the CD and have the students point at the letter they
hear. Alternatively, use flashcards placed around the
classroom or have the students make their own little
flashcards with the letters and show the appropriate one
upon hearing.

There are very few Lakota nouns with ejective stops and

the glottal stop well-suited for illustration. Answers:

p’¢, k’u, t’4, p’o, K’ap

s’a, §’¢, ¢’0, kK’in, §’4

t’eca, Si€’¢, yuhi’i, yus’6, mni¢’a

t’o0za, ¢ik’ala, §’akeca, kak’u, kap’6za

9. What are the mice doing? p. 119

Have students finish the sentences with the proper verb
using the color of each mouse's swimming suit as the key.

) 10. Listen and fill in ¢ or ¢h (review) p- 120

This is a review of plain ¢ and aspirated ¢h.

Answers:

¢hanhanpi, ¢hanku, wikéémna, ¢haphupka, iéabu
¢hanchega, upkééla, thahica, ziéa, €hankpé
wanali¢a, wi€hiteglega, hec¢a, omniéa, waksica
wasicu, ¢hanté, unci, unpkéépagmigma, ¢hany

© 11. Bob says "I am standing" p. 121

This exercise introduces the students to the Ist person

singular form of the learned verbs.

e Have the students listen to the CD and recognize the
verbs. Have them point at the appropriate picture.

¢ During the second listening they should repeat the verbs.

p. 122

As a follow-up to the previous exercise, have students
match the Ist person singular form with the 3rd person
singular form of each verb.

12. The word nawazin means "I stand"

13. Work in pairs p- 122

Ask the students to work in pairs. One of them says a verb
in 1st singular, the other acts out the appropriate verb.



Unit 11 p. 123
Motivation: Before opening their books, ask the students if
they know what the four stages of life are. Tell them that
they are children now, but one day they are going to grow
up and have responsibility.

% 1. The four stages of life p. 123

e Ask the students to look at the picture and guess what
the Lakota words inside the circle mean. Have them
follow the arrows beginning with Bob and Lisa (boy,
girl; young man, young woman; woman, man; old
woman, old man)

e Ask the students if they know what the Lakota words
outside the circle mean (children, youth, adults, elders).

e Ask the students to listen to the CD to find out how to
say all these words in Lakota. Have students listen, point
and repeat.

e Do a Level 1 TPR activity to reinforce the vocabulary.
Cultural note: The circle shows the symbolism of the four
directions. The children are associated with the west (blue
or black), youth with north (red), adults with east (yellow),
elders with south (white).

Vocabulary note: 1) waklianheza {children} is pronounced

wakhanyeza in the fast speech. The root of the word is

khanhéza, an archaic word no longer in use that means

"weak". However, native speakers like to associate

wakhanyeza with wakhan {sacred} thus stressing the

importance of children in Lakota culture. The word
khanhéza is still used in some of the Dakota dialects.

2) théca means "young" or "new".

3) Variations of thanka kin are: thankake kin, thankake ¢in),

thankaka. All of them are also used for "elders". The basic

meaning of thapka is "big".

4) The word wakan {elder} should not be confused with

wakhan {sacred}. The root of wakan is karn {old}. Several

variations are in use: wakanka kin, kan kin, wakanla kir,
wakanke cin. The last two are especially common in

Cheyenne River Reservation. In the Dakota dialects the

word wakanka means "old woman."

5) Three of the terms for stages of life are usually used

with the definite article (kin) as they are of verbal origin (to

be young, to be big, to be old).

¥ 2. "I am a Lakota boy" p. 124

e Have the students listen to the CD and guess what the
dancers say.

e Then ask them to find out which part of the phrases
means "I am" (the underlined and bold —ma- syllable
inserted in the noun).

e Ask them to say what they are in Lakota, "I am a boy" or
"I am a girl" etc.

e They can play a game in pairs. One of them says, "l am a
[woman]" choosing from the eight options. The other
points at the proper picture in the textbook.

e As a review of kinship terms, have the students go back
to their drawings of family members and add speech
bubbles to each family member saying who he or she is,
"I am a Lakota elder" etc.

3. Match word for people with the pictures  p. 125

Have students match the people with their Lakota
designations.

4. What are the names of the people above? p. 125

Using the information from exercise 3, have students finish
the sentences with names of the people. This exercise
reinforces the new vocabulary and reviews sentence
structure with kin.

5. Who says what? p- 126

As a review of exercise 2, have students match what the
people say.

6. There are two ways to say "I am a boy" p- 126

Students are introduced to an alternative way of saying, "I
am a boy." Have them match the two options and the
translation.

4% 7. Review of sounds: Kk, p, t and kK, pH, th p- 127

Before listening, review what the students know about
plain and guttural stops. The little puff of air is missing at
the first type, but present at the latter. Do a TPR activity
with word-cards. Have students point at the letter they hear.
Then have them listen to the CD and fill in the proper
letter.

Answers:

ska, anupkhasan, hoka, maka, makha

phatkasa, pisko, waphostan, paha, chaphliupka
thaSnaheca, iSta, topa, thapa, thalo, Chanpteé

8. Word-find p. 128
Answers on www.lakhota.org
9. Odd one out! p- 128

Self-explanatory.

10. Match the words for people with the stages p. 129

This exercise should be done with word-cards placed on
the board first.

A game: Before the lesson, place word-cards with the four
stages of life in Lakota in the four corners of the classroom.
Give each student a card with one of the eight words for
people. Then have the students walk around the classroom
and at your signal walk quickly to the appropriate corner.
Have them mingle in the room again. Then say, "Those of
you who have 'boy' exchange cars with 'woman'; 'old man'
exchange labels with 'young woman' etc. or "All who have
female labels go to the window, those with male labels go
to the board" and similar commands. The game can be
played with other variations they become bored by it. It can
be repeated as a review in other classes.

A
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If you like, try similar flashcard games with other
vocabulary sets, such as animals with horns versus those
without, animals that eat meat and those that don't etc.

11. Matching p- 129

Have students decide which of the words are for males and
which for females.

®© 12. Review of sounds: k, p, t and kh, ph,th  p. 130

Before listening, review what the students know about
plain and aspirated stops. The little puff of air is missing at
the first type, but present at the latter. Do a TPR activity
with word-cards. Have students point at the letter they hear.
Then have them listen to the CD and fill in the proper
letter. Answers:

¢hanska, khukhuse, khuté, kimimela, kugkun, khusléca
pisko, phehan, upizata, phuté, ¢hapa, iphiyaka

siptéhila, thipi, theiimga, halhata, iktomi, thezi

13. Nitaku na nituwe hwo/he?

Students are introduced to two questions:

Hé taku hwo/he? {What is he/she?} This is used to ask
about someone's national identity, tribal membership, stage
of life or occupation. The reply uses the verb hécha {he/she
is such}.

Hé tuweé hwo/he? {Who is he/she?} This is used to ask
about personal identity, usually a name or relation to
somebody. The reply uses the verb ¢ {to be the one}.

These two concepts are rather complex for second graders
and teachers may want to introduce and practice them one
at a time. Students can play the label game again, this time
asking each other Nitaku hwo/he? {What are you?} when
assigned a task to find someone.

14. What and who are they? p. 132

In this exercise, have students finish the answers to the two
questions with the appropriate information. As the example
shows, the first question should be replied with a word for
boy, girl, man, woman etc., the second with the person's
name.

p. 131

Unit 12 p. 133
General review unit.
1. Read what they say... p- 133

e Have the students quickly look at the text to see if they
can find out what the people's names are. Then ask:

e Hoksila kin taku eciyapi hwo/he? — HokSila kin Ben
eciyapi. (and so on about the others at random).

e Ask the students if they can find out what the people
like. Then ask:

e Wichasa kin tdku wastélaka hwo/he? — Wichasa kip
khanta wastélake. And so on about the others at random.

e Ask the students if they can find out where the people
live. Then ask:

(V'
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e Wingyan kin tuktél thi hwo/he? — Wingyan kin Wakpa
Wasté él thi. And so on about the others at random.

¢ You should not attempt to do the whole activity at once.
Divide it into sections with TPR activities in between.

2. Read what the people say... p- 134

This exercise should not follow immediately after the
previous one; TPR activities should take place between
them. Have students look at the previous page again and
fill in the proper information. Have them do only two or
three sections at a time.

3. Review of all Lakota letters, part A p- 135

This reviews the student's knowledge of Lakota letters.
They should be familiar with these words by now. Each
Lakota letter appears only once. You may want to create a
handout for the children listing all of the letters. Make sure
you have the children fill in only one row at a time.
Answers:

c¢hapa, wagbli, upé€i, thupkasila, khéya

ska, igmu, itliugkala, blo, thaspang

ista, ¢hangpha, waphostan, gnaska

phasa, unzége, matho, winyan, hagpa

Review of all Lakota letters, part B p. 135

Answers:

wik¢émna, iphiyaka, Sugpkawakhanp, hokS§ila
mastigska, helidka, Saglogan, iktomi, asangpi
thiyopa, hé, wanzi, nungge, napé

p’o, t’4, k’a, €’6

4. Who is swimming? p- 137

Review of verbs and people.

e First have the students recognize the activities depicted.

e Say the Lakota verbs and ask the students to point.

e Then say the words for people and ask students to reply
with verbs. Then ask with: Tuwa inyanka hwo/he? —
KHhoskalaka kin inyanke. etc.

e Have the students finish the sentences below the
pictures.

5. Who does what? p- 137

e Have the students fill in the words for people according
to the pictures and sentences in exercise 4.

Color to find out the hidden picture p. 138

6. What letter do these words begin with? p- 139
A review of Lakota letters and some vocabulary.

7. Match the things with their usual color p. 140
This can be done alternatively with word-cards.
Some of the things or animals can have two colors.

8. Color words in animal names p. 141

This exercise is designed to review the color terms in a new
way. Have students read the animal names and try to guess



a part of the underlying meanings. The purpose of the
exercise is not for them to understand and remember all the
names and meanings. Notes:

anunkhasan: anunkha {on both sides} + san {whitish}
wablosa: wa- {something} + ablo {shoulder} + sa {red}
wabloska: wa- {something} + ablo {shoulder} + ska
{white}

phatkasa: phatka {perhaps refers to jugular vein} + Sa
{red}; the color term refers to the red marks on the turtle's
shell and skin, especially on the bottom side of the shell
nigésanla: nigeé {belly} + san {whitish} —la {diminutive}
mastinska: the color term ska refers to the white tail
ithunkasan: ithunka {rodent} + say {whitish}

Sunzica: Sun {tail feathers} + zi {yellow} —ka {such}; the
red form or northern flicker is called Sunluta, where luta

sungila: stpka {dog} + &i {brown} + —la {diminutive}
zintkatho: zintka {bird} + tho {blue}

ikhtisanla: ikhtt {chin} + san {whitish} + —la {diminutive}
siptésapela: sinté {tail} + sapa {black} +—la {diminutive}
wantho: wan {arrow} + tho {blue}

p. 142
Review of numbers and the noun-number word order.

9. Compare the two pictures

10. Match the Lakota names of the oyanke  p. 143
A review of Lakota names for oyanke and tribes.

11. Odd one out! p. 143
Vocabulary review.

13. True or false? p. 144

means {scarlet}

Comprehension exercise.

itoptasapa: ité {face} + opta {across} + sapa {black}

Lakota — English Glossary

aguyapi — bread

akangwowapi — desk

akénugpa — twelve

akéwanzi — eleven

akic¢hita — policeman (in Rosebud)

anupkhasan — bald eagle

asanpi — milk

asanpi suta — cheese

até — father

anpawi — sun

bébela — baby

blé — lake

blé — potato

blokétu — summer

bl6za — pelican

¢hapa — beaver

c¢haphianka — mosquito

¢hang — wood, tree

¢hagblaska — board, blackboard

¢hapchega — drum

¢haghappi — sugar

¢hagkpé — knee

¢hanksa yuha — policeman (in Pine
Ridge)

¢hagku — road

¢hangphia — chokecherry

Chanplia Wakpa — Cherry Creek,
SD

¢hanska — redtailed hawk

¢hanté — heart

¢hagwape — leaf

¢héga — pot, kettle, bucket

¢hegnake — loin cloth

¢hekpa — belly-button

¢héyA — to cry

¢hezi — tongue

¢hiyé — man's older brother
¢hinksi — son

¢huwé — woman's older sister
¢huwi — back (of the body)
c¢huwignakA — dress
Chinkaske — Fort Yates, ND
¢hupksi — daughter
¢hianSoke — forest
c¢hupgwiyapehe — grapes, grapevine
¢ik’ala — small

¢onala — few

¢’6 — splashing sound

¢ — he/she is that one
eCiyapi — his/her name is

¢l —in

¢l wathi — I live in
emaciyapi — my name is
enic¢iyapi — your name is
épazo — to point at

gnaska — frog

gnugnuska — grasshopper
gi — brown

halhata — magpie

hanp — yes

haphépi wi — moon

hanpa — shoes
happikéeka — moccasins
hanpo6spu — doll

hanskA — long, tall

hangwi — moon

hayapi — clothes

hé — that
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he? — question ending
hec¢a — turkey buzzard
hécha — it is such
heliaka — elk
hematanhay — I am from
hena — those, they

hi — tooth

hiya — no

Hiyu wo/we! — Come here!
hin — fur, hair

hiphan — owl

higyéte — shoulder

hogay — fish

hoka — heron

hoksila — boy
hoksipaslohe — pram
hoyazela — kingfisher

hia — leg
Hunpkpapha — Standing Rock
Lakota tribe

hupska — leggings

hupyakhiurn — socks

hwo? — man's formal question
ending

[ié — mountain

liemani — train

loka — badger

liéta, K6tA — grey

li’ap — to act, to behave

i — mouth

i¢abu — drum stick

icalu — fan

i¢azopi — line

igmu — cat

A



igmuthagka — mountain lion
iha — lip

ikhi — chin

ikhisapla — mink

iktomi — spider

ina — mother

Inila yapka yo/ye! — Be quiet!
iphiyakA — belt

isto — arm
iSpa — elbow
iSta — eye

iStamaza — eye glasses

iStaliehin — eyebrow

iStipmA — to sleep

Itazipcho — No Bows (a Cheyenne
River tibe)

ité — face

ithipkala — mouse

ithupgkasan — weasel

itoptasapa — ferret

itbwapi — picture

iwathokSu — truck

Iyaya yo/ye! — Go! Leave!

iyéchipkinyanke — car

iyok’inpa — traditional cradle

inyar — stone

Inyan Woslal Hap — Standing Rock
Reservation

igyankA — to run

kaka — grandfather (informal)

kahi’i — to peel

kapliopapi — pop, coca cola

kap’6za — light in weight

khéya — snapping turtle

khukhtise — pig

Khul Wic¢hasa Oyagke — Lower
Brule Reservation

khuslééa — kingfisher

khuté — to shoot

khuzA — to be sick

khangi — crow

khanta — plum

khiokhdyali’agla — chicken

khioSkalaka — young man

kimimela — butterfly

ki — the

kipyékhiyapi — airplane

kisto, k§t6 — female gender ending

kunkiin — cucumber

K’A — to dig
k’i) — to carry
k't — to give

kLakli()ta — Lakota

lala — grandfather (informal)

1é — this

lena — these

lowan — to sing

maga — goose

magaksi¢a — duck

magazu — rain, to rain

mahélunpi — underwear

malipiya — sky, cloud

Malipiya Luta — Red Cloud

maka — skunk

makhti — chest

makha — earth, ground, dirt

maklio¢he — country

mani — to walk

mastinska — rabbit

mas’ophiye — store

mathié — bear

matuska — crawfish

mazaSkansSkarn — clock, hour

miméla — circle

mistinka — my younger brother

mithianka(la) — my younger sister
(woman speaking)

mithdwa — my

mni — water

mni&’ A — to dig for water

MnikliowoZu — Planters Near Water
(a Cheyenne River tribe)

mniskiya — salt

nakpa — animal ears

napcéiyunka — nine

napé — hand

napipkpa — gloves

napsukaza — finger

nata — head

nawate — temples

nazin — to stand

nitéhepi — skirt

nithawa — your

niténa — how many you are

ninge — human ears

nunpa — two

nunwAn — to swim

oakanke — chair

oaphie — hour

obléthiung — square

obléthiun hagska — rectangle

Oglala — Pine Ridge tribe

ogle — shirt

ogle Sokela — jacket

ogle zigzi¢a — sweater

oise yamni — triangle

opdwinge sam wikéémna Sdkpe akéyamni

omas’aphie — telephone

omnica — bean

Oohenunpa — Two Kettles (a
Cheyenne River tribe)

oowa — color; letter

oowaptaya — alphabet

osur — braid

6ta — many, much

othupwahe — town

Owa yo/ye! — Write! Color!

owaphie — hour

owayawa — school

owayawa ithokSu — school bus

oyate ithokSu — bus

oyanke — place of residence;
reservation

ozanzanglepi — window

paha — hill

phehan — crane

phezi — grass

pheziliota — sage

phetizanzan — lamp

phuté — snout

phiahiy — porcupine

phangi zizi — carrot

phalité — forehead

phasii — nose

phatkasa — western painted turtle

pliehi) — human hair

phiéstola — diamond

phiéta — fire

pispiza — prairie dog

pisko — night hawk

psi¢A — to jump

psin — rice

pSin — onion

ptanyétu — fall

ptécela — short

ptegléSka — cow, cattle

p’é —elm

p’6 — fog

sar) — whitish, dull white

sapA — black

si — foot

sichan — thigh

Si¢hangu — Rosebud tribe

Si¢hangu Oyapgke — Rosebud
Reservation

Sihasapa — Blackfeet (a Cheyenne
River Lakota tribe)

Sithiangka — Big Foot

siokaza — toe

sipkphé — muskrat



sinté — tail

Sipté GleSka — Spotted Tail

sintéhila — rattlesnake

sigtésapela — blacktailed deer

ska — white

s’a — as if, seemingly

§a —red

Saglogan — eight

Sakowin — seven

Sakpe — six

Sasar — pink

§astay — pink

§i¢’é — woman's brother in law

§ina — blanket

$ni — not

Suplipala — puppy

Sungila — red fox

Sungmanitu — coyote

sunka — dog

Sunkawakhiang — horse

Sunzi¢a — northern flicker

§’a — to shout

§’akeca — powerful, strong

§’¢ — to drip

taku — what, something

takuni — nothing

tagyan — well (matanyan — [ am
well/fine)

thelimuga — fly

thezi — stomach, belly

thibl6 — woman's older brother

thiikéeya — conical tent

thippsila — turnip

thipi — house, dwelling

thiyépa — door

thuswécha — dragonfly

thahi — neck

thahica — deer

thakoza — grandchild

thial6 — meat

thapa — ball

thaphurn — cheek

thasiyagnuppa — meadowlark

thasnaheca — ground squirrel

thaspan — apple

thiaspan phiéstola — pear

thaspanzi — orange (fruit)

thathapka — buffalo, buffalo bull

Thathanka lyotake — Sitting Bull

thiawa — his/her

thazaska (thazanska) — ant

thianchan — body

thanka ki — adult

thanké — man's older sister

thanksi — man's younger sister

théca ki — youth

thi6 — blue (also green)

thosa — purple

thiésan — light blue

thosapa — dark blue

thozi — green

thunkasila — grandfather (formal)

tokcéa — how, what, what type

tokhun — to do what

Toksa akhé — See you again

tona — how many, how much

Tonikheca he? — How are you?

Toniktuka he? — How are you?

topa — four

Tuktél yathi hwo/he? — Where do
you live?

tuktél — where

t’A —to die

t’e¢a — lukewarm, tepid

t’0za — dull

tuwé — who

upizata — swallow

uta — acorn

urn — to wear

un¢i — grandmother

upkcékilia — magpie

upkdééla — cactus

upgkéépagmigma — dung beetle

unzé — buttock

unzinzintka — tomato

unzoge — pants

wabloSa — redwinged blackbird

wabloska — lark bunting

wachipi — pow-wow, dance, dancing

waglékSur — turkey

waglotapi — table

wagmiza — corn

wagmuspans$ni — watermelon

wagacharn — cottonwood tree

wahachagka — shield

wahagnpi — soup

wali¢a — flower

walipé — leaf

walipé ikazizi — lettuce

wakan ki — elders, elderly

waklianheza — children

wakpa — river

wakpala — creek

Wakpa Wasté — Cheyenne River
('Good River")

waksi¢a — bowl, plate

opdwinge sdm wikéémna Sdkpe akétopa

wamakhiaskarn — animal

wanalica — flower

wanap’in) — necklace

wani¢A — none, to have none

waniyetu — winter, year

Waniyetu nitona hwo/he? — How
old are you?

wapliésStay) — hat, cap

waskuyeca — fruit

wasi¢u — white man

wastélakA — to like

wastéwalake — I like

wastéyalake — you like

wata — boat

wathi — I live, I dwell

wathiéthio — vegetables

watunspekhiya — teacher

wawoyuspa — policeman (in
Standing Rock, Cheyenne River)

wazi — pine tree

Wazi Ahanharg — Pine Ridge
Reservation

waziSkec¢a — strawberry

waziste¢a — strawberry

wanbli — golden eagle

Wanbli Paha — Eagle Butte (town)

wantho — blue racer

wanZi — one

wétu — spring

wifazo — pen, pencil

wichagnasSka — black currant

wichali¢ala — old man

wichalipi — star

wichasa — man

wichipcala — girl

wichiteglega — raccoon

wigmunke — rainbow

wikéémna — ten

wikli6s§kalaka — young woman

winuhkic¢ala — old woman

witka — egg

wiyaka — feather

wiyaskabye — glue

wiyatke — cup

wiyukse — scissors

wiyupnpi — paint

winyarn — woman

wournspe — lesson, teaching

wournspe omnaye — computer

wowapi — book, writing

wowapi ska — paper

Wowapi kin yugan yo/ye! — Open

the books. N ;



woyute — food

woZapi — pudding

wozZuha — bag

yamni — three

yathi — you live, you dwell

yapkA — to sit
acorn — uta
act— h’ay

adult — thanka kip

airplane — kiny¢ékhiyapi

alphabet — o6waptaya

animal — wamakhaskan

ant — thazaska (thazanska)

apple — thaspan

arm — isto

baby — bébela

back (body) — chuwi

badger — hoka

bag — wo6zuha

bald eagle — anunkhasar

ball — thapa

banana — ziskopa, ziSkopela

be — hécha (of that kind), ¢ (be the
one)

Be quiet! — Inila yanka yo/ye!

be such — hécha

bean — omnica

bear — matho

beaver — chapa

behave — 1’4y

belly — thezi

belly-button — chekpa

belt — iphiyaka

Big Foot — Sithanka

bike — huntgp nagmiyanpi

black — sapA

blackbird — wablosa (redwinged)

blacktailed deer — sintésapela

blanket — Sina

blue — tho; thosan (light), thosapa
(dark)

blue (also green) — tho

blue racer — wantho

board, blackboard — chanblaska

boat — wata

body — thanchan

book, writing — wowapi

bowl, plate — waksica

boy — hoksila

braid — ostn

yelo — man's gender ending
yunkA — to lie

yus’6 — to swim as a duck
zaptan) — five

zi — yellow

zi¢a — squirrel

English — Lakota

bread — aguyapi

brother — chiy¢ (man's older -),
misunka (younger -), — thiblo
(woman's older -)

brother-in-law (woman's) — Sic’¢

brown — gi

bucket — chéga

buffalo, buffalo bull — thathianka

bus — oyate ithokSu, owayawa
ithoksu (school -)

butterfly — kimimela

buttock — unze

buzzard — heca

cactus — unkcéla

car — iyéchigkigyapke

carrot — phangi zizi

carry — k’in

cat — igmu

cattle — ptegléska

chair — odkanke

cheek — thaphuy

cheese — asanpi suta

Cherry Creek, SD — Chanplia
Wakpa

chest — makhu

Cheyenne River ('Good River') —
Wakpa Wasté

Cheyenne River tribe(s) — Itazipcho

(No Bows), Mnikhiowozu
(Planter near the water),
Oohenunpa (Two Kettles),
Sihasapa (Blackfeet)
chicken — khiokhoyali’anla
children — wakhanheza
chin — ikhu
chokecherry — chanphia
circle — miméla
clock — mazaskanskan
clothes — hayapi
cloud — malipiya
color; letter — o6wa
Come here! — Hiyu wo/we!
computer — wounspe omnaye
conical tent — thiikceya

A
opdwinge sam wikéémna Sdkpe akézaptarn

ziSa — orange (color)

ziSkopa, ziSkopela — banana
ziptkatho — mountain bluebird
zuzéca — snake

76 — to whistle

corn — wagmiza

cottonwood tree — wagachan

country — makhoche

cow, cattle — ptegléska

coyote — Sungmanitu

cradle (traditional) — iy6k’inpa

crane — phehan

crawfish — mattska

creek — wakpala

crow — khangi

cry — ChéyA

cucumber — kunkun

cup — wiyatke

currant (black) — wichagnaska

dark blue — th6sapa

daughter — chupksi

deer — thalica (generic term),
sintésapela (blacktailed -)

desk — akanwowapi

diamond — phiéstola

die —t'A

dig — kA

dig for water — mni¢’A

dirt — makha

do what — tokhun

dog — Sunka

doll — hanpospu

door — thiyopa

dragonfly — thuswécha

dress — chuwignaka

drip —§’¢

drum — chanchega

drum stick — i¢abu

duck — magaksica

dull — t’6za

dung beetle — upkcépagmigma

eagle — wanbli (golden -),
anunkhasan (bald -)

Eagle Butte (town) — Wanbli Paha

ears — nunge (human -); nakpa

(animal -)
earth — makha
egg — witka

eight — Saglogarn



elbow — iSpa

elders — wakan kin
eleven — akéwarnzi
elk — helidka

elm —p’¢

eye — ista

eye glasses — iStamaza
eyebrow — istaliehin
face — it¢

fall (season) — ptanyétu
fan — icalu

father — at¢

feather — wiyaka
ferret — itoptasapa
few — Conala

finger — napsukaza
fire — phiéta

fish — hogan

five — zaptay

flower — wanalica
flower — walica

fly — thelimuga

fog —p’6
food — woyute
foot — si

forehead — phalite
forest — chunsoke

Fort Yates, ND — Chuinkaske

four — topa

frog — gnaska

fruit — waskuyeca
fur, hair — hin

girl — wichincala

give — kU

gloves — napinkpa
glue — wiyaskabye
Go! — lyaya yo/ye!
golden eagle — wanbli
goose — maga
grandchild — thako6za

grandfather (formal) — thunkasila

grandfather (informal) — kaka (Pine
Ridge and Rosebud), lala
(Cheyenne River and Standing

Rock)
grandmother — unci
grass — phezi
grasshopper — gnugnuska
green — thozi
grey — lota, HotA
ground — makha

ground squirrel — thasnaheca

hair — phehin (human) , hiy (usually

ref. to animals)

hand — nap¢é

hat, cap — wapliostan

hawk — chanska (redtailed -)

he/she is that one — ¢

head — nata

heart — chanté

her/his — thawa

heron — hoka

hill — paha

his/her — thawa

horse — stpkawakharn

hour — oaplie, owaphie,
mazaskanskarn

house — thipi

how many you are — nitona

how many, how much — tona

How are you? — Tonikheca hwo/he?;

Toniktuka hwo/he?

How old are you? — Waniyetu nitona

hwo/he?
how, what type — tokca
I am from — hematanhan
I like — wastéwalake
I'live in — ¢l wathi
I live, I dwell — wathi
in — ¢l
jacket — ogle Sokela
jump — psicA
kettle — chéga
kingfisher — hoyazela, khusléca
knee — changkpé
lake — bl¢
Lakota — Lakhota
lamp — phetizanzan, phetizanzan
lark bunting — wabloska
leaf — Changwape, walipé
Leave! — Iyaya yo/ye!
leg — hu
leggings — hunska
lesson — wournspe
lettuce — walipe ikazizi
lie — yunkA
light in weight — kap’6za
like — wastélakA
line — i¢azopi
lip —iha
loin cloth — Chegnake
long — hanskA
Lower Brule Reservation — Khul
Wichasa Oyanke
lukewarm — t’eca

opdwinge sam wikéémna Sdkpe akésakpe

magpie — unkcékiha (all

reservations), halhata (southern

reservations only)

man — wichasa, wichahicala (old),

khoskalaka (young)

many, much — ota

meadowlark — thasiyagnunpa

meat — thalo

milk — asanpi

mink — ikhusanla

moccasins — hagpikceka

moon — hanwi, hanhépi wi

mosquito — chaphunka

mother — ina

mountain — ¢

mountain bluebird — zintkatho

mountain lion — igmuthapka

mouse — ithunkala

mouth — i

muskrat — sigkphié

my — mithawa

my name is — emaciyapi

name (his/her name is) — eciyapi

neck — thaht

necklace — wanap’iy

night hawk — pisko

nine — napciyupka

no — hiya

none, to have none — waniCA

northern flicker — Sunzica

nose — phasu

not — $ni

nothing — takuni

old man — wichahicala

old woman — winuhicala

one — wanZzi

onion — psiy

Open the books! — Wowapi kin
yugan yo/ye!

orange (color) — zisa

orange (fruit) — thaspanzi

owl — hinhay

paint — wiyunpi

pants — unzoge

peel — kahi’u

pelican — bloza

pen — wicazo

pencil — wicazo

picture — itowapi

pig — khukhuse

Pine Ridge Reservation — Wazi
Ahanhan

Pine Ridge tribe — Oglala

A



pine tree — wazi

pink — Sasan, Sastar

plum — khanta

point at — épazo

police man — Chanksa yuha (Pine
Ridge), akichita (Rosebud),
wawoyuspa (north)

porcupine — phiahin

pot — chéga

potato — blo

powerful — §’akeca

prairie dog — pispiza

pram — hoksipaslohe

pudding — wozapi

puppy — Sunhipala

purple — thiosa

question ending — he?

question ending — hwo?

rabbit — mastinska

raccoon — wichiteglega

rain, to rain — magazu

rainbow — wigmunke

rattlesnake — siptéhila

rectangle — oblothur hanska

red —sa

Red Cloud — Malipiya Luta

red fox — Sungila

redtailed hawk — chanska

redwinged blackbird — wablosa

reservation — oyanke

rice — psip

river — wakpa

road — chapku

Rosebud Reservation — Sichangu
Oyanke

Rosebud tribe — Sichaggu

run — inyankA

sage — pheziliota

salt — mniskuaya

scissors — wiyukse; iytsla

seemingly — s’a

seven — Sakowin

shield — wahachapka

shirt — o6gle

shoes — hanpa

shoot — khuté

short — ptécela

shoulder — hinyéte

shout — 5’4

sick (to be) — khuzA

sing — lowarn

sister — chuw¢ (woman's older - ),

N ; thanké (man's older - ), thanksi

(man's younger - ); mithanka(la) toe — siokaza

(woman's younger -)
sit — yankA
Sitting Bull — THhathanka Iyotake
six — Sakpe
skirt — nit¢hepi
skunk — maka
sky — malipiya
sleep — iStinmA
small — cik’ala
snake — zuzéca
snapping turtle — khéya
snout — phuté
socks — hunyakhun
something — taku
son — Chinksi
soup — wahanpi
spider — iktomi
splashing sound — ¢’6
Spotted Tail — Sinté Gleska
spring (season) — weétu
square — oblothun
squirrel — zi¢4, thasnaheca (ground)
stand — naziy

Standing Rock Reservation — [nyar

Woslal Han
Standing Rock tribe — Hupkpapha
star — wichalipi
stomach — thezi
stone — inyarn
store — mas’Ophiye
strawberry — wazlsteca, waziskeca
strong — §’akeca
sugar — Chanhanpi
summer — blokétu
sun — anpawi, anpétu wi
swallow — upizata
swim — nunwAn
swim as a duck — yus’6
table — waglotapi
tail — sipte
tall — hanskA
teacher — waunspekhiya
telephone — omas’aplie
temples — nawate
ten — wik¢émna
that — he
the — kip
these — lena
thigh — sichay
this — 1¢
those, they — hena
three — yamni

opdwinge sdm wikéémna Sdkpe akésakowin

tomato — unzinzintka

tongue — chezi

tooth — hi

town — othungwahe

train — Hemani

tree — Chan

triangle — oise yamni

truck — iwathoksu

turkey — wagléksun

turkey buzzard — heca

turnip — thigpsila, thigpsipla

turtle — phatkasa (western painted),
khéya (snapping)

twelve — akénunpa

two — nunpa

underwear — mahélunpi

vegetable — watliotho

walk — mani

water — mni

watermelon — wagmuspansni

wear (to) — Un

weasel — ithunkasan

well — tanyany

western painted turtle — phatkasa

what — taku

What is your name? — Taku
eniciyapi hwo/he?

what type — tokca

where — tuktél

Where do you live? — Tuktél yathi
hwo/he?

whistle — 70

white — ska

white man — wasicu

whitish, dull white — san

who — tuwe

window — ozanzanglepi

winter, year — waniyetu

woman — winyar), winuhcala (old),
wikhoskalaka (young)

wood — chary

Write! Color! — Owa yo/ye!

yellow — zi

yes — han

you like — wastéyalake

you live, you dwell — yathi

young man — khoskalaka

young woman — wikhoskalaka

your — nithawa

your name is — eniciyapi

youth — thiéca kin

zero — takuni, tagni
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